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Albasaer I :relt - o .tJ'*t -iLall ;l+

The Nuture end Impo,rtanee of trndieators Used tn

Predieting C orporute Fuffure

An Analytical Comparative Study Between the Perceptions

of Auditors and F'inancial Analysts in Jordan

Dr. Mohammed Matar

Faculty of Administrative and financial

University of Petra

Ahstract

The Study aims to determine the nature and the relative
importance of indicators used in predicting corporate failure by
auditors and financial analysts, in order to determine similarities and

differences between their viewpoints concerning this issue.

The study reveals that while the two groups use both financial
and non-financial indicators in predicting corporate failure, they have

different viewpoints toward two main issues. They are:

l- Auditors consider financial indicators more important than
non-financial indicators in predicting corporate failure, while
financial Analysts consider them equal with slight priority to
financial indicators.

2- The statistical tests used in examining the study hypotheses,

reveal significant differences between the two groups towards
the role of financial ratios in the prediction model. Auditors
give priority to profitability ratios, while financial analysts

give priority to solvency ratios and liquidity ratios.
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.,.rt-f;U

i4tJl crt,lJJl :t-rL=

,+,.rLr,-*:Ll iilJ.{ i.:, jt.- $.:t5;J JUI ,,tiijt J,"'iJl 0i C.

l-b Lt?-)l trl d^>Ul ;L; l .ri Yt c.;t-*!t ;g-Ut J+ cr C-lJ fL-:.ol

vt 
-! 

9U;; :-2.r+ .tud + ct- tJ .rg-Jt a{l+ J! -t:u rt.lrrlt 3

llr;lt d a-'Ul a,Pl-lt ot5;Jt ..,;")i! er.:tr- .lf q.ei ,J V.t +-f -r,

J1-Jt 4 Jt--Jt * -* u e !,iJtilt{ SttE ;Vtb gt.Ft eui .,* 
'r+

- 
uttiltr t 

^ 
a,Ul aJLJI .rtfll :Je fu:;Ji .-*r dJlrj irJ.a:Il

.:JU.o La:.r.e

J-dl Lyy.J-tU +Jl u{LJl .rt-l1.rJl ,/" i-Ii; t.,*1 t)V g..

J1lt a"-.11 cok*i; clkr el- .r- ,rle a"r*!r1 k- a.lll JUI ,,lljt
pa;t^:sl J- \.c*i drb$l f t tl (JUl J&Jl ct-iy'^-r,lt'lJa ,P ,t:
.y'r ..- .-b dJ-JiJ: .tLll .-rlt+ ilir UUI .,*Llt rrti .rly'3lt ,rtr
; 

=rLlt 
,*Jr L*'a-Je ,P ,se iJtiJt iJt uf .UUt f otrtjll

H gl{ .*Jl ,LW ,y |J^.E Jt LJtJt 0f il U#t 6ilr et+ 4 a-.-u.:*It

lo



I
I

I
I

Albasaer I r.trjt - o .tl*t- j|..4Jt,Jg-

r4- c3 cc!ti.'.:-Yl u/l-i .,Jre ;&fl 4..-tll ,Jul.:ll dJl ;..41"u*ll CJ-[ .ry

Lt*;12,+lt tlli .JJ, r>ti r3).1-d l.nj l;- a;till Jir:ll .*i J4 I
,p (# W Ly Jn i,.-rt' q4!t JL- .rLl;.rJl .:JI ,J ;4:-Ut et.rT

l--.+ eurt .orrtr 1rU q,Lailt ,Pl u aa-.e J.e!t tru a.l*!y ;A
;r-,It q.-et .rtil.:lt ;r,, a-aL>,:"Jt a:JUt (JJ il.allt f4- uh4l Jaei

(p i.al-'.:.-Il UUI .*:Jl a;f ;)t jb4l g1t {+/.11dt a;t*tt (-ql oQ

gl-.ijl ra;uJ.rblJ iUt s;Jill 4 airt}l otrrjtl al-r'It 4.-t'}l sLjl*ll

t-iij U l#i.L €t: t+ )-)jd &>i--lJJt djb r.jl aJJt-uIt ,lJll r.lle rJF.bJl

.#tttJt kt*LJ

e-llt crt-tJdl -\
u-, A .rc. ,+ q-Fi JiJ . (10) (\ lAV +a3i*t-.1...-p) i-l.,.: -
;' ,cl ,r-b i$t rpi; e)t'.lrylt e +t:-dt i,Ul a/lJt .rKll

-Jt L*j (y.) a-tJJt c-l-& i! ..rtfll p. t )l d qJUt .*:Jt
r-3j t\ 1At lul aiU 4.>l{rj,']t dJ}J;r-#ll qJtlt eutr,tl 6 o-A**l

dut Ft-.1 J1t Cit i ct+ 4 4,ri ;fyt i=JUt .-Jl 6l ,f 'r^S
.4,.*rJl t6nPi..*- V)V 4y,"* U,* c.,:tfr;U

JyVt L-F /.rt+..ft -
;^^*tJl Op leQt -

.rulyt L-F lA)t c2V -
.rt l;J)l L"# /;nrtJt oJj- -
i:,Ell ot:-g-tt /;oeutl os"-. -

Jy'lt aF /t5J,;;Jt &r'Jl -



Albasaer I r.uJt - o rt*t - 1At U

,gt5_-:Jl ;r, a;*c cJ,& 6lt, ((ll) (\ 11. cq1li3 d.*F) Ll-tt -
'*i (Y t) dJte fis .16-,* (t1) Lr:-r.e .rr,!t Q e+ldl a/Ul a/tJl

ptr,=!t ju & olKr:|tt dJJ;J;JJ&ll qJtll .rutr,tl g,lae)'*-l d Ut

:$i 6,t-'lt J, Ae.y,e;.c a-tr-rJt c^i.:"f Sr .\ t^l-\ 1A\

a.'..;J.t F ;,:At bp /.>t+It l,; 6i,r:FIl rrl.1-e: J-r', crf -
a---*>U e og -3I -o'"t a: d g-u,*; 6Jf 6;!t UUI t*Jl Cry Jflt
,*-3,'lt, Ct-nlJ I F y cLJi or{ a*lt oj.o .:-,url l-lt i! caLi,ti1

."'K..lLt

!F lrtrJt .,L-.--*lt 11.u.:-l ;(, I ,c'K r,ilJ JUI ,_l":ijt{ y.il ,t -
| ,2,-i +) Ut, c6,ilt 611:! ieU(J tt+-{ J;-!t .,le $Ut a*:, ,klt,
J;---r!t ,rte .r:Ut .;oy orU(Jl .rt+J .f,t.* -'t'r. rrl+t.r.tl -rklt bl;:ll A

.Olt pVt4u.t'r

4r;elt .:t lJJl -Y

[- ns 44y ;r., a-t9 Jsl Fs.(tz) lBeave41966) Lti -
L-iy' 1'-r.:.-l e-:r cqJtll \*Jl ,Jr Lilt JUI 

"l.:;jt{ 
jJl C5U 1l.t*-l

l.j){r ci3a a-l;-r!l oi,o a--e a;-S U,.^i,}Jf .qJt ar- (f t;;, ,lr(1

F tt-fi abtJl nb,>t>2-r\tt UiJt tlUl ,*:Jl ()u i4- l$t- Jls U

UJ$ c----r ir- dJJr: ib\Jl el:;*;rl! abJ.Il UUI .*:Jl ;, ic.6

a-bs 
"|-;i 

r ; -fr t.p ,t-tu b & ,:r-#rt: At cnt-lt Q +4t
..tr,*tl q-t$:lt .-**:Jl d,/ .it>{:U



Albasaer t rrrJt - o rl*t --lt-Jt +U

i"iJ L.i-t' $)l-, ,_r d.-Ul (s Cts 
(t:)1Altman, 1968) Lt.t'-

Jt'-'lr;rp CtFl ur Ju rt: .LJt"."*; (o) a o-fu JUI ,FiJt

e et#l uI, Jj^+J .(Z - Score) d'he' r* ip e-"- Jt -"!t !:
:JUlt ,a-:Jt 

"V 
*Ult ^**

z: l'2x1+ l'4xz+ 3'3Xr +'6& + lXs 

:d'.- dJJiJ

J-!t .'J ilr.*x t;y ,;u;s,J;,-Yt L-F /;ut ..1Ur ,"i., .l|, : Xr

.*,a;st

& 6r:lt 6;.ri .1t,J tr? -'c,;s,J;-Yt L-F lef,l.t Cltlt : Xz

{A,sJt ,^'tl t;3" $-6y.jljJl 
"}rr-lt

a-1)r-iy -;c,us,J;-)t L-F l+Ats rrtrilt ,p g.)r t2W : Xr

;i;;lt

J:,iJ ..:t{,J,t^lJ ar-;rJl L"iJl /el",Jty qflt OJit +lt u;lt : &
.:Jtlt ;rtti. lJ t;3, OJtS: ,j,Ft J*Vr + 'l.6rrt;,elJt;3t

4 i1l:Yl ;eL-;t cs-r, .rt! l;y -;;;S.J;-!t L-# /..:t+,lt : X5

olrlrrYl JJA l-&r- c, eU:1 Gt:-1'> jt i'11>l

e-----".- d^JUl &ll]l-1 "aii-rll ,F ;f eirrjt lj.o il-r*-t LU $-t

ct' H # CJr-l Yo1, - Yov , & W> Tsts \y ar;s ,f ,ft
fiJW e5r ,Jt l-r-o (Altman) d-*Ul ga;i rt1 U,6 ."r)^rYl 'a,311 .>y--

o;i ojl .rla;,:ll *. +pl xr.ti,l ei:-Jt ,* -; +Jt rUll ;LetJ,

.uo .!#t 4*.,Sl +.Jt si ^{A) 
ilrl-il| 24t c atr,.



Albasaer t r.trJt - o $+l -iLaJl lJ+

dJ t 6P i),>t ; *;.:S $J ((r4) (Comisky, l9S2) i-l;: -
dplll ,)F" t^+:! .LaJ/ 0tJ)l sU4 e"tb,f a:JUl ,*:Jl J! C,*tUt

6r_2-- s\ i,l-y-t'l6rilla-1J'ilAl.:l! qJtll .*:Jt -f "Sl 
Ut^bl 0tUl

----b 
CJil g-rall Ji-u.ll ..; -f ,.fi t,u-r otrYl -)E J-r,kzl+ri

.OJ{JI 4-r.;J ,r-u!r ,.r.clt erz,. * 
'+ 

qsJl ,.rtci.luJl Oi -rl-.:ct

;-. iltIl v-**Jl €1 Jr .r1l: $l-9 r,(ts) lcibson,1982) i-ly: -
.rtfr-:Jt ,F 4;rJ&Il qJtll ,:utr,tl c^L& i! .ir:JUl el)ll *) 1"$*)

l- l'4----,*i U:ult J, "Aer+e 
;rs ,.>;,,:,5 fis .6 r (Y 1r) Lr:J.c a+l-'Al

: qF:

q>) ,t dts.s;!r ::JUl .*:Jl d^{ qri;f!t ,* a1.}t ,*; tt! .

.drJ[l elJJl -,,bj

el Jr--.r!r Jbt ,:, r^i iJUl v -Jl .-,1*:-l +t-i ;yr*t oi o

t-2t,." 

- 
iirtllJ Q;l1E csu & i A-r.--rJl oj.o 4:iU.€, .,le

dJ--J oY-/.r, Je Fa; +Jl .-l):r)l ,.:Yta ,{ ol t^f .cry'l

p :,, it :r|:. 
"f-"tJl 

LjlJ :l i;L'.ll .:14'dt ,t f -fi c,*Jl

,6- .rtJ^,Jt eir -: c4&l-iJl {r:)l Cu.tl ,t ql;!t a-"- cal.:Ul

.a..-r.}l rrLtJl J.rrl t'l-;ll jll (;Jd*Il

,) -,* a Jsl r^ L# e--Ul ott; .(r6)(Taffler, 1982) i-l;.r -
g;i-Jl (Altman) Crr-i tt-p ,k UJJiI JtIt J,:jJt+ j""lj t.*irr UU+r+

,J lU di <,qJl- .* (o) "f CrJ-Jl lrr JF $J .qJl ;JLJYl rj*,'
l*lL uy:t'l .i-* ^)v ?*; (t);'"."1t+ rI Ctf tfu ii--) i-11.:

.Jy!t o*ry kr, o-'5;,Jl elb f

\q



Albasoer I r.trlt - o .t$l --lt-Jt ;U

+Jt .*Jt .rla,-i:Jl ui ./ ri-l;.rJl oj,o ta;e ,r^S 6lt gU:lt t'i AS

Ji tJ- ,.r<,i ct4 a,b**t 4Jt .; ,i t ;::l5rrl cs-;",,., )c s.tj.,, ,>.:./

: .LJ eiJ*Jl Ll-btl ?y l,. dJJi .eiFX fuJ+.lt ;r$Jt .,le t{t4!

.;Jd-ll -t1rWl C (l_t -V.1 y,:.^r 4rC

tr'-{zav i*pi a-tJJt o-r.o .-*;5j .(tz) lArgenti, 1983) i-tr: -
LJUI ,*e .:,lrr{ trs l,L$t J-li ,i .'lt.f :U,It .i)t+ &: W e^-Ul

* f ,5! .JUl ,t:.,ijt ,.rYt^:-t F-r- d e!!-, d:Jtlt ety'$t -.,1---,rl,e

c,",li:Jt \f r cill.:)l *tSysi:,P 6A rr^Jotlr q.Jt,*V

J'-:^lr .*tJl ,) l=,Fi;fVt ;t;l b.rt-tr dJJiJ (Ll..aJ*uJt a.,UJt ft}.;
I r)L* ;,, e.-Ut t* fis .a{ AJ a:Jtlt aJUt Jl a;u)t{ cJ:; .rrflr

(A - Score) C'he'.i Juoll U.: .J -l,a JUt J.ilJ! J#lJ l.-irr

i:JUt -*:Jt ;ti t dS .(r8) (Casey andNorman, 19g5) i-t;: -
-S o-fi u ULe du^:-Yt ,_r|-,i ,*;r,lt a:.-tlt .:tir.Jt ;r a^e.L.*Jt

g;t-f V ,PV- tj,o-; .,.:l-frJt p. Ft d ,5;rilt ,;l*Jt ?*; g, oct_i,{

di-t-uJl ."*; Oi U Qe) (Gombola and Ketz, l9S3) :r*;tg ae c^;5 -r;

;1-*yt ,r)-.-l Jl- + a- q-t.J-i:Jf i .l[l ,*:Jl s" itUf, -S g:,.jriJt

.ft-a:ll ,tiT c.J-r-o *-te gL;t* ./

,P & of ; Glt{zot (Campisi and Trotman, 1985) i-r;: -
af,-l.J| t' ort-* d, .rt{tJl e-r" qr.r 6,J)t gi)l 

"ar 
ai>t Jt LyS +,-b

,Fj-dJ #l- &Jt ;:JUt ot;3lt 6,, a-oy1 ;re ,-;.:,5 ri1 .qJUt kJf1
.,J t. .:l-l-ill oj," a,"id./J .,JUl ,-|.UJl .-,Yl^:-t, jJl d la >t.ir*Yl

Y.

:{,.,*il t4-*1 ,*.Uy



Albasaer t r.trJt - o dlt -ytalt il+

4-b crrg: {r*:J J-!t "; obt}\t Jl itll e 2* ,4,)At f .).1

Hll 1\-i;rl cafill oy g 
'?Wt 

,-01f.:' 4i.:; jta,r|-!t
''=lut

Lrl , i Jl c-i.r,o $)t &t) (Shwartz and Menon, 1985) i-l.r: -
c.:t^f.:JJ JUI ,J,,i.ijt .r!l-:-t .-lU*-t d sL{tJl eb ,t ,P rAt

',* t k/i # eul .r aer* ;re c;,:.5 ,a

Jt L--= (4.*Bt Gt-U- -n J Jt abtJt .rtflt .rlll:) -b/l #l .

.at>{-:l-l ar-el ,z,lclVl d -bl;Yl g. *

;t--J qJ.he -# u Ji:fYI JJKI cGtrt--- u;ita .# a rl:fyt .

.Gt.;t:l

J\'-,i .,le 4l-xtiJl oK,:lt.rt+L*> J"rJ" k+ Qt otbaJl j3: o

4-{ur.a:; or},i .:ll oi." ..li ,-rvi & JJiy cJtll ,|-*Jll,J k^{-f
.&Alt irl/::*fl ,* * ,fI ,,*

.k.i 4.-U!l UUI ,*Jl +ru d./ ;;':It etfll a"Jtl gtd .

.a:Jtll UUtri p ,l6rLe al-rt,iJl .>t{;)t 7G o

dlJ-ii Jl ,;- GJI J,lll Jr of t .(zz) lConner, 1986) i-11: -

tr-t ;:-r,-{tl 1l-;l ui ,f d^S $J .aitJl qltll .rut.,t\ )J4Jl'4;;

iri-it.rll F JI r)4 6t'1 + A ir-.E.lll ,t>ita4-> A );,4^+t pb-r

# r4i,.J..*L,ll -j)l Q eKrtJt J.;i oJf )tl-Jl ts ,f

-. -i.ril ll^bl J*-,ti ."+ ci J1 a-t-r-rJl c-.4F cc,,J*Jl tg "+\t

4; dts,:Jltt ill}t uldlt r:")r J! lii J[r f ]U uldlt ,r"\r u";

Y\



Albasaer I :*rJt - o al*t - jt€Jl e,l4

I

r

a,bl-Jt b*t ci-;l:Yl A1; ,leU t,P 6":"X q.JirJt iJ! ;:tc

.!;l:)l *f y tl a.bt,is,> ca)6.JJ1

+ c*;t-ill ;a--tlt ,4.,. tt-eJ u--rl .(t') (Duy, 19s6) ut.tt -
c.,r :1.^ll d .*t lt 6l.ar)t ,.>l-Ibu1 Ls- +-v r-ei.t 4)t) *illjAl
,+ fJ,,-tt Gb (p i A: rl^j:-)l sLV .b V),J;rJ&ll i:Jtll

Litfi,t {,:)t rF tJt e.:Lit.,ll dJJ; d 6}-f 6Jt .rt ;iJl pl.u.:-l

.-rlr^-Yl ,rtc

r+ Lc a-lrJl c^;^S tst

;-.-,,)Jl .:t-.;Lll Cf :JUt C S-y ) ;rJ&ll o"Jtlt .:Ur.,tt ;i .

ol-,t)" 
"[^;"-J 

(t# 
Ct ^r)l ,iU"j 6ti *9 Lr (i:Jl a:!-J

6 otp)l cta[:^; 6_*s6A 4r*ti]l aiLLJl :"[:" 4u *

Lt. .6,"X zjlt :,Lll (ilLJl

.t-"lJ a,;>\Jl ,::t"yJJJ q dt$*J ) lr.r.p,. o-,11;)l ,-l* jp -r4 .

A{:_.J);:ti:-lt LbLt Ll.*! ,iY L^F ;i i6r',t 6t4 .r)L>t

.'6 A) V-:61a"Jtll out.rtl a--o ga.;: ) U ;r-l G-,11:l r:Li_/9

P.3Jt ;t;l1.r;r g;-G;Jl dt-\:Jl a^Ju 6t-f 6Jl c-,l,;JJt cr! .

GJti ;r- a-A*:-Jl .:l,.jJl Jt*t Uo ,) ,f-r, V .5i (,:)l

.JUr tsJ,rr FrJr

#.:!.t-',. tar-p;,rJt .:tlt d qJUt .*djl a4tt+' )a .

il (2s) (Menash, 1983) , Q+) (Ketz, 1978) lJ dt;"{L clk-lr.:

YY



Albasaer t r.trJt - o .[+l - jtQt iJl

,f oM t -r:c ;--..s a=J[l ,- ",;U 
'igtAl;-,,"UJt r.li 3c t:;^:S

.rblJ ,fl+Jl dJ! al.r-. 2,.1.1t: ,>V\

++ e.--Ul f -t fis,tz6) lKrishnan and Stephens, 1936) i-l;r -
.:U-Jl ,?b -# J -tliYl1 otflt ,:; .rYt-- 

"*+ 
at){'Jl a-l,.> J&

r-i; .;;-{tl attsJl t olA *4.;6il1t;lr^-Yl l;'a ,*a '!)>1

eJ-J;, LJt,
j.-J-'€i il-+ qF*LJI ('+f/t+ >\:r aflt r* J^ u,tV ;-'b Jl ajt;yll

.Jt+yt ,#l dtiJ lul qr-tJJl p)U. e+;.r*, i;*Jt a{Ui d

6-l.J1 p,-N.4;14-1il): ol! 'a|)s >y16e ac-l-;s cLZt t;,

..:lql-Jl ,yb ,# Jl -t/l G-,l:l ,|--1

-ru:*-t J! str^ ,(27) lHoughton and Woodlife, 19S7) uli -
t-*:y dt---bul p-u.-l -tiy carltll ,-*Jl ,Jr 4*ll CitdlJ qJAl;)rill

t-. kpi eUl .f Aer^e;r a-l;-rJl 6^S d,:- {Jt,. .* (o) A U-*

a-JUl .:t-jt.,ll 2 .ils-e" G-u & eiFX \t )l't-tAl ;Sis .

,--b elJK1 er9-Jl k- J<-"t +Jl ;:JUl .-rJt ta-. a^cL.:*lt

.a-' a-)*;Jt .:ly'jJ.l ,-'ud 4 C5:-Jt lJ-*i*. ScliS 6;,

z1+rlAl a=r-t}l crl-jl.,ll dt-f t^jt i:Jl 6ty i/v6 tlri
.t*; ai-r- UUI .*:ll t6:, 1^4b.:*Il

,p ,ji ( (ROA) J;-!t ,ric .r:Ut e4 0-6' cal;t Jl 6 t:Jt 4

6t-r;)f C4)-/ a.*i ,ii L.f cqi ,-f^,,; g;.!t oJA 4/Jt=*ll a*jJl

.taJp g. ;;-,,utlr a.b-;';!A orLe rt;6 k*i;aPLJl .,le a:J.a:Jl

:, !-

YT



Albasaer 'l r"trJt - c .tllt - j$r'lJc-

f J oii-.^ q:-lJ: s,. e---Ul r-,ai J28) (Sherrord, lg87) i-11: -

It l^t e ! 6l:'tJ a,l.t*:-Y lUl ,*Jl & ,f *yt-a>l V5y
tL4 U O* :ri, cq-1l^a.:Jl ejJl-ell ,) eS-dl Ab.;i pV ,--b+c! ,,f f y

:a:JUJI a:Jtll .-rJl ,t o&- etf
.J;-!t L-F /;ut Jtrt ,"i, .
.J;-!t L,F /auurt J;-Vr o

..rta_rJ,blt L-# /;nedt oJi- .

.J;*'Yt 1# lUAt b elr Cv .
.p!;JLlt L-# lJr*'lr L-F .

.&,Ell ol:r,*_lt /;oeUl o_h .

,_t eaJAI ,f J_dt'lbii ,i jAd F- .Ci,rJt tj,o l->/.-9

L6i Jtsr e)f Jt ;rttr.lt u-rr;jUr e);,JGr_tn c! 6.t-u oV
oY.r-',. C1J )l e)-ll $lJ, re; 94 

.*;.'.r'11 l.rA ct{-, .tl* ;,}- (si

.r>;)t;,hV'4,i r>;i)t t lt rtA .7j,tlt dt-;.lt W gj L.' i*t;Jt

.".('tt-.r(Jt-t

H*,rb trUr:,a e q-Fl,tzr)lpeelandpeel, l9S7) i-t;.r -
,-lj;Jt{ t*Jl a du :-* U-r? ,ri A di-':Jl r44'a*ele af; 1f tr;
g af':Jt ;*V;p J* r(-Al f-*-- :t,* rtt-:,;j.t du^J c.:tfr:"U Jtlt

:*JUt tiut+ F
6j.Jl .-;rll-4 #*tlt g l+-*-* tryl-i o-fr-r.tl ojo 6 t>ul p-u.:-l .riy

1.-----^^4f-#l 
CrLdJt ,rb,,rJt :.rcJt ,l-r.+Yt .::Li -*J F dr, t$t- dt.f

Y{



Albosoer t r.trJt - o r$t -iteJt ii+

-..*- p yf .rf a-lJJt oi.a a:c c-i5 t c,"i ;,,; .(Logit Models)

0t-.LA ttt,-y ({JUl GUt+ :x,y6r:Jt ?U'1;-Jl;At J:b: ratrill
ij.-:lf .a:Jtlt sty'jlt +*i t Jr, Y -rr+-t 

'6r:)t;"; .rYt^:-l., J+Jt ,J

.uur .--djr kfi tf.Jr-*t ri^ .J kJ"
'.-rte t-6*i .Ju-Ul oe*:' ,(:o) lWard and Foster, lggT) i-l;: -
c{t- afrilt Jyi 4V q e4'.ri :r}:, 'at;J) 

dUt rf^:.ijt 7W A
"t-"r- jl ri .ltll Lie], e JD-,,b.'".*l ti-t, +J-i ,f 6,:Jl V-: Oi )i
(1) f J-& jJJ bl;r t .r*:-l $J .:\:.idjt{ qrd:{ gJt gyUjt k-)rl
.,fl ..Y I z'.);Jr, 4:*le .:l;k./
t-il.."ai l.5 .c;,raJl Ji-\:Jl ijE U a.Azr--' Ar-i .-; (\.) cclti*-)l

eJlJi ;r-e a-l.2"tJl 6-5 rt1 .'4{Al f.a'.- p tjl+l >,U:*, l;,;:, ."t$

:rr! t Qff

"r.,l-Y 
l-ti ) ;"rrll 4.-t*l .:Ul:rtl

(*:Jl A At J*Vt ,.1 dUl J#lJ ;t"S il): ;s1 rrtL.:-Yl

.g-t;;Jl cii,\:Jl LJIS gtjta./ a-al,-*ll d:JUl

.Pt Ctf .,v. e a-pv a?l'16":.JJ L*Jt 1r.*lty ,il ..ri o

,W J! a-lJ-dl .:i.r-. ((3r) (Richardson and Kane, 1998) irr;: -
j+Jf e iLj i-rj+tJl ;J$Jl csle 6:t , -i)l ;U*Vt ,i g-zlt aJL- ji
j1) t.-iJr k+; dU-Ul p"u.*l .U, .a"-t}l ,-*:Jt ._& i.*lt JUI rfj-ijt
.:L;l+ i/ iel-,.*lt a{r$:Jl LJUI .*:Jt i,/ (o) ,e ,y.ij<4 Jtlt J.ljtl
dJ-JiJ cJttt gJtl 4)ls il-"*Jl f-p e a"r"u*ll ,LW 6 &tV 4.r-lj

dJ-JiJ Ln(Sales) .rt--i..^lJ .+LJt e-p_#l -f ctV ji- Jt ait-,Yt?

Yo
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JJlr n-;r- siuts u )Ji ,y ,Fs.du,Jl & "6,il1 f- ;l r# r4il

l-. 15! 4)t) 4'* J<& ,r-*r;Jl CirJ \1,*Jlt;-r-r;Jt oi r,o a-l-r-r-ll

-r.-a)l JUT .F+ k.,*:Jl dJl t-€." a.al*:*Il 4n-tll .rL;t:,ll .irJ"J f
.;u*!11

Jt-f 15! t-. +JJ Jl a-lJJl .:i-r.o ((32) llennox, 1999) i-l-,1.: -

LHrt e bW rbi Jy; JlIl ,FiJu j*ujl CitJ .:!tJl 6i-r" pl-r*:-l

,*,*-fJ-t L: ev-dl JllJl ilsl ,* uts A F 1l rilt,:uL---

,!r +""-*^ll cbl4;rl J,e Lli.r^:cl ,J tt,'|.:"ii t&i ir^z"Yl .,le tiJJt

.J--t-\:Jl +J kJr jrt*It E$Jr .:blr.*)l; w.lL)t ,rle ;rLe tc.',,

,..,|1 l, t6+i 
nlU:Jt CA aer*1 6c a*lr-ll c^;^S tit

6;)t r:;.:Yt^:-t ,r t'-tt -rl.r;)l F-/ A d,tJl ;et,;f F .

e 5U ;l.u.:-t ^*e*:Jt a;bQ>l fo, U li! ctiqL-- .9.l+ +Jl

.ULp-)l J#l

aiu)r4 ,F t, t)! JUI ,-}-rjt ;Jl Cr:J \tAt 6r-ull ;"-'; .

i)+)l Jl-;T -<" 4u -,"* a;l ,.>t;;" ca:Jtll .:tr:,31t Jt

."i<lt :Lp-i)lr ,jft >t+S)l u;_.:*. ,* 6;lU "^Ult

i! (Jr \l kJ.:,t o)t---l & 6,il1 a-;tr g;-rll -bt-:;Jl Lt -;t .

,-,)1t-;ll .:Yta d aLUl eJI ,rn ;'il +a5,.:t-fr-l^Jl ,4 O1

.aJtll .:t .r.j-lj 4.'t.lYl

,.-,L(' )1.4:iYl Jrr" lr-rr c,L; o*3; o6rAl ,5,.::1,2- jl5s .

..rilt, 
"S-str 

ru5Jt alt* Jl .,La:;)t ilr.r
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4l'J I i,y cl-. a{r-z A J-,b}t clt;y: J-r,, 7tn1t p .

.-iltr 
".(Stt 

Lor$ .:Yt^:-l

.:t-.-rll 6t_F)w U,jfi-lrjl +i fo c.ry 4:p al>v .t-*i; .
:l:;; .--(tt f ,5 t l^f rl .,sfl * ,y k,$, dt q;alr

"-K,tt, dul JJ;JI ;r-e'aiap: ol-i-y -pi A ciiJt ;etit

'.r<*tq

U 6,e ;rc 'a-l.s-ll oj,o ;"-s ((33) (Kim and Minho , lggg) i-t;r -
,JLJI "l-iijl* S-,ft C_r; L-; ri t4., id-Ul oi dt aijLll .:Llr-rJl

oj.----ay .-rtic)t ;4.q Lali Ji t-FliiJ H ( tt .:tr;ult ;,. tr.r lr**ll
:r"r'o ':lai:ll

.a-/fl J.e-Vt L-# l1;;ty;$fl Ir J;-lt L-F .

.rl+::lt Ct eV l+-*t a,PtJl ,Ji !FU:'JI g)t,oy o

,)t *\ a rp-\Jl a^:;Jl i;4.aLJt A-P'$_lt LJJI{ iljr ;r#Jt .

.a-/lt J-ryr

t# J+ t+--*tt )c c-z;;t oJl .rl-'*Jl .:&i )UJ l5-*;1t * o

':At ;ttg
."6 Al f,.- .

ei "A{Fl JUI ,-l-.:-;Jl oYl-:-l cri ca-l1.rJt a,;,c c-i,:,S V )j A_t

J-:-"Vt a4 c-+El t^lt1 c1;-rjll )-a1 
.;+t J;-!t ^4 c-*blyl t^it

.q,l"r.iJt gJl a*t> '.>.;i)\J lblJl

t --6r,. t{+ dtj-Ul p.r*,:-l $J ((34) (Koh and Tan,1999) i-t;: -
,ir t:J €Qt rtf.lt ..JLi & f* JUr ,J#Jr Pt e't' gr+ cJ r+.l*
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li-o .'a-Ia-1 .(Neural Network) t4u1"Jrl.rK;JU i * V 1l-r*-t'1

e it-:Jt "q ,J wl*:, ott 4;-rJt :.r':It Ju4Yl )E o*i;c .:j-!t
.lJr;t (36) (Altman, 1968) etf J 

(3s) 
1Beaver,1966) C\tS ar$.a:Jl

(Menon and Q-.-r'u--l rt dl.f dl'+t-i,fl Cit^:Jl AV-i.-i!4 t^5

.(3t) Sh*urtz,1987)

l-.lrJ oy cg>j)l lr.e arjJl aiJl dl ;r a-llJl r;^S Ji)

te Lr 
"* 

U :i c-11J4!l ,)E o*! t-€J, 6 V *13- arr$:Jl 6it^:Jt +i;+

.tjf -{l all-rJl ,-,;LL

i4LJt drtdtJdl oeAt -l

uit*Jl ,.:Ll1"rJl 6 a,.rx*ll JUI J";.cJl.{ J.;Jl ClU :.:.c ,.a.- (
oi----o t ."^ b,s$ +Jl iJ;:*tl ,.rlr.:ll rp f lJ.t*iJr (\1) ciKi
I r-;u, (YV) ;*l1r ,y -{t + k- t-t v .;j* .r^l LorJ.c .rKi cit^:Jl

:Jklt -y=:Jf up Mt;-6 A t{:+t t{-".-t.,<1

t+ L,,!^,:;1o; Lr:-rc 4:Jt', p ctlry 1l olpz. 1f7

.a{Al fr-,- .

.6-)t -e o

.ir,-el Gut,, ,5 f {-r:Jl -nA \ujl;Al u .

(Creative ;-ry:l-l ,i a--o"t.lYl a-tll .>llr->l r, -bl;Yl .

.accounting)

.L.-tll ,.rt-t"..Jt-9 isrqlt F Q -blJ9Yt .

YA
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.t-A;-) a-JL. 4r, (f Y) ,J,.[:.j; lU ,>lrly j elgz (+)
Ot------.=f n ,lQlS crU*:-)l ,./t-) t-ci-g 6.r',. z*te a=Jt ,.ruta A l4,-b"

.g;-ti:Jt 6i'uJl

:Jult pJt & *, rrt-ti ,-.s. ,) Wrli|* ,y*Jt oj.o .-.1;; .ri1

.t"*; (A) Lu-tc1 il-;o- 

- 
.

.t"i (t) LuJ.c-9 4t'4 o

.1.*, (\Y) Lr:"rc1 JUliJl .*J o

.?*i (o) Lo:.rc1 .bL.i:'j r"; .

.i..*i (Y) Lu-tc;6rij criJg ,*; .

;lr; a..*rJt t-3:/Di -.*- t<r, Jrlt FJt UUt .--rit +"r4 f tJ
A *-)l r'-:Jl ,J.e *jKi lQJl ,u.ll J#l eiu eVj.* rrlr..:Jr

:JuJt Jr.t4t

wi :0,-:Jt

4s Jt-\t 72e ls+*J,r €t ew _\

(;],) C, Sn\t 7re loytlt zot*a -Y

4* al-1t..r:Il .rt"3,iLll /al.itJl JJ,rll -r
-bt:j Jt-\r 7te /.rt+Jt -t

1;e),) gl Jt-\r 7* /;;o+taqrlt -o

1;r)r) g.r e!y'Ltt LF lz$.ttt ciil e.ilt LJJI

aJ* al;l"ull .rt -J.tIt /alrt-utt ,1r-!t

L1 , qVnt g)r Llw lJa:At qsriJl 6i.ull gta

(;")4,) e, .r!;J.tll Lre ld,+-, ,J,l 6riJl ,f-uJt .lt-
(;"),) C.r .rta;J,tll L-F l,i",lt*lt osr- -\

aJ* Sn<tt 7F /q-u.,Jt J-r!t -\ \

l

i
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'."* 
l" '>bi J14l .r b)L1

!r-i d-J! + k-1, .*Jt dJI s.. Jylt a;,J.t JUI CJI ."J Jr3 - \

.;aa!r a;)t ,t -bt*::Jt 

- 
,)bs'4)t ?i f .trJt

"rrl-i ,+ i-r-',. L-li out + "/ 
a^el'.*ll LJtll ,*;Jl ,..1*"; - t

dltxJl tr*i i,,.c Yol , _f, dul t i.-*Jl Jb,-.y,. Yol, ot;-,-,\l
.r,5.riJl

ei *J a;-6tt dj-l; a 4 g.ri o)tei FJt l:JUt ,*;Jt ,n a -y
.(Altman)

4oil+Il i-,lJJl eto #4 :t-,rLr

:a-fJJl ajt:-l 6, uA*;Jl .:Ljl.rll f e da3t^4l e---Ut CJL

ig dJl ,F ,F Q,..u.:-; 6Jl ,>l;,J\l'a'J e.}f:*-f :L*A1[

t-r i-f_)t &'r. (.rts- iIJ JUI ,J#J! Pt ,:1t1!tlt 0.1Jl}l ccr;;i-rll;

i .ltJl s,l :t..ll A A-,.J;.:J| a=ltll .rly' ll cY l^#, ,F .r-:rt c,.;Lf l:l

;'*----r--lt;t-u.-t Jt-.Jl .t , UUt ,oe; qJUt ,>t_,:;,rlt & ei L;i a;i.rJl

i L"r e ,wll ;r ,F ot-4 eF.iJl A ,F kJ;;t a"r*rJl +/!t t t ,.

fafll -,,:r; Jt^r-t{ j+rJl

pl-u.:-ta ..jJ,&l lr4 ai)r\,Jl .rl: J;Vt .>tt oV-ll )l#l ( r|J

., . o i.,;!r.,r 6-#J Binomial Test;.r!l g;r J[>l

-b 
€g,, crri fitiJl .-l)\:tYl yi *Lj;Jl 6-u .Y igjl:t*4jt3-1

r-r ji.a;tt lil kf i-..*"lt t-e*ij otr.ll e$ "a,+ ,y F ot-4 ;a-iJl

.1"-e+ A;14-l ilYr ,.:l: \j* oVli Jlg

r.



Albasaer \ r.t*lt - o .tl+t -.lualt eU,

,t----:*t pl.t*,-t .j.tJt li---4 ii){,Jl .rl: eAl )l+>l i rt)

. r , , o il-J;,A C;r;*ra Wilcoxon Ranks Sum W Test cl;{fu1

4Jtft +UltJ qCdt ,y,F -h Vsrp 10,..,J1 t6+tt1 cllJljtt ;+.b -t
.J d^tJJJl ;a-:t;Jl 6 ,-'Jl z;-e ,>l>?.rt{l.*! #/ J>B ;r
J-f t-€/rr.:i &Jl slr'Jlt a,+ J;- (rlltll Jll+l; cr-/i.rlt; a-lrrll

L_- "gJ;.,.;Jl 
..P!r eurt; (*).rtf ;lJ JtIl rl5jt, -5;!l g L.€'",

:;a*JUJI *J:41 J'a>*b;l U;U:J| c;Lf ,(*x)tg'..

<rl dr Jsr
4sdlt d,, ]S P gt A dttt J$Jtt Pt 4 irJr,dt dJtJljLt i'r!b

(t) r.sj J:+
qrr:ijr ,y ,F -h VS U c,t,,lt ,y Lj.1,(J 4o,,ujt drtlt

drlrorp;lr
dtlt.1r:

ji d]tJ,j|l

Utlt
dtltc.rt'r;lt JJ9

,:t.ret:It i-iill
?

% iJt % ).lt % )J9

Y. Y YY YA d/r-l-\r -\
Yt \t \"o dtutJrlil -Y

tt \r \\ 1r L*l

% UUt It crlrijll % a.JUt drr/jl,l aijr
?

rr dJiirfl -\
tt o\ orut oll-+t -Y

.z-rJJr dJ 3 a*;r.!.t'djq:-it d J3!t.1t;-lt"e J-rCl
.a-lJJl dJ O ztub)l a;t:-!t rj +t:Jl JliJl u- ,bl e>

Y\
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:u! 1, o){pi *Jr4l ,>vlrt ;y g'h+

L-;:,Jl 6_p ,P :l So 
'ts 

kt )f 6_p .F "lr a;Eft a=JtJl Ji - \

ot .-r3lt ;l-r.,.:-l Jtll ,_lrJU Ft C ).2; e;-t1;o-f t6,k .J

pl.u.:-U F" l^4- ,F A 1,)+b q*; Oi U* e t', i:JUl .or: UUt

..& or;3lt eJlr jr bts Lt
lgiilJ.l 'A. n A t;6 6s1z qltlt oty'3ll clr,..r*:*2 AU ,F

JtIt ."l.e u oss ,* dts careJtlt dall}t 'ui QW ,slr;i

*t e c,itt ;),rir Vr^t*t^a A 4 Oi i! (laii a.JUl ,r otr,3ll

.d^S.lll * e W,rt i t'!Ut OdlSl

9:1 J14l .rl;ta W .*-S +Jl i4rlJ-l (t) t'r J4{t .rgt4 -tfg -Y

,15:-ra;i i;t,',-Yl d./ UtCl Jl-il1 ,).)b.ri e.-!Jl Ot5- i! .(r)
"4JiJ---j.l) JUI ,_[:ijt y.At e t, i:JUl .nr-l Uttt otr:;,3Lt Cr'.:*l.r
fJt ::,1-, J>tr ep U i,tr e >Ury t-.6;" Lt ,F L.; Uj_l

rtrii d ...*rlt c*ty trt 
", Lt ,F:"rlt OJt dj-/t -rt .c! dJJi-t

.dUl !.l.Lill .:)t^:-l
%olV ort*S.jt-^> L-r:r.t*-*; U-,p-1 ;yo.rlt kt *ei lj<r;

C*Jt-It ldl}l "utt.*sl L+ .iJlll )-* c'l-i{Yoff cqJtll .rly'3Jl

.p-e elr-,N%tl c+lLll ol-i_N%oo\ o|3,41---- L-r:s.lr.; Uj-r

.urlr

,.rl_-l_5lt ,ar gJt J-hfr & Cn:rlt .tt;| g. ci g pl; t" Jr&
d.+ i)-,1>,+l)l{l^#..'rllt r,li)l rolSft ,tu.'JIJt"iJUl ,r,r.l {Uf

d-"j;Jl 6L,"" rJ ..-.,\y';It et U Lt F -f W J< ^*;6.rJto4lt crrrJt

rY
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,p ,) r: .l[l 1",-e otr:'3\l .-rL-- .] qlUt otrl'3ll pl-u.-l "f V"*\-

.otrt jlt ,f t f u jf o-fi rK y+ JlUl Jr[ll sL+

,t', t- g -lal A ,f SP Q rrrJlt c.rjti:,ll U^ #'r ,*.:
,,rJt: cy-*Jl -f W J5 U fJ- ,tl gkft at .}y:*t ,-\l *>tr,3lt

+Jr ,:la.;ull * ,b i U:#*:lt 'a)^-e oyl t5l '* JUlq .r5'':t
ctL-ti-i .Fri:Jl eay '6,il|J#.r 

J+:Jl til-e oV Q rt-pYt ,y bt
crr l^: u,, iu;t;t1 \vt -fi;:Lc crf JUI J}l k-rla GJI #.'.:Jl ail^e

d;j-uJl ; .LJ a:-tL( J>t* i1 ..rt1tJl ,'J, U fJ"r oJl #*:Jl {l^t
J-*" e-Jl KA) iJ[l .:UUt -f fV rr.)W-r crirfl lL:ll 0r,<,,

GJI 4ilJL:rl O-fr.if s'*LJl i.,', UJ .lltlJl i'Url ltlj -f ilSst+e.i
; ,tiJf gt.b., cltJ, e ,*t $a;ttae:ilJ,-:Jl a,>l].l -,tb! Q b lr*
i.,t ;.,..)l dt=." .l ,JUl Jll ,rdr l^+ .6/:X 4,.-t}l .rUt.,ll; I*FUJI

; .ltll ,.rLit,,ll oA e ai F* y Jt{ eJJiJ g, Sl up J...tJ k .ra 6tt

,}-Jl a'u.aJl (ts 15At -e:,F U +Llt qJt uai getr2Vtz;^tA

4r-t=Jl; r:Lai)l ,J,lll eUK_l e{t .""; ccr;Jl o-t-h (k.i J^'i
.?V r*-/ 4net^:'Yl3 ,jLt)l)

n---*p!f JF J"::i)l j; rs1*J u^i .rJLA:Jl t.r.. l'{-, L}ri,i,(4' t5

,jiJl iFtc.-Yl C"-+l{ &" €rr,,J,t-i c.:1y'3J.1 ,^ft a Ji *-"tt
t--^f $.i adJl o-r.o a:Jte Ji )! .;'JtIl &ltll ab J, a*lJJl a:,re a)t u;::
a-:.ijl cJI oi es-At ,yJ .!-...rt d ..lJ.Ut dtryl * a r :,u u;i
jJ-.+ ef- t*. / 0lJYl ,V e Q-r- t-',..g, g$ .r-l-i &llll J,

u+ & ,f* 6:,Jt 64tp'yl #'-:Jl oA 1Jt+ gi1r, (.) SWOT

l)-*-?-+(',rK g"rll €-r$:lt orL$ kJr iJl-Il :-2-r.!l ,P di JLJYI

. Strengths, Weaknesses , Opportunities, Theats :;J!,'J lrL'.:tl (*)

YT

j
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:l.r*Jl ,Jc 
"|=Jt 

6.,-riJ a:-11: oA ,) J-! ceii-r.ll sUtr,ll ,V OW ,:

L*rJti J<-:.; +JlJ i/nl; *;*t tx$t &s ar:taitYl_, 4J:Jl J.lll
r-r--i ft fi si L^-t' t'"u Ct clt eUK.l -t';)t *ty si;t;)t t'v a{A)

.#dl L+l a-.rtr J>tr;lt teJl ciir 1,. l,:U ,!lf ,fs..,$)t+ td;""",

.:>t-jt. ll t(+ c-,i--l5 6tt gU:Jt a-,-? 6b A JlAl J.dU U.o

f.Al C a/r**ll olr.lt aoU .l"ti (tcf) *Jr4t J aJr^:.ft ULr-)l
,! riJt ,J; z*4-J U wlt "r Ji sJt .r.;rt eUK-l JUt J.l;Jt,
ajy'Jl ,.:b r-ll*jl ol*briJl Lblr + t^.r 7.l1*, tL"llJLt d*jFll

--f.eu5 

J+ 6 .Vri dl.r.!t g;:,l,:.-l 
--f.d)>1 6ta-Yt rq:*yJ

.o*{ ;fut tr-*t

ar.u:-ll elr-,;ll a,=!* at){'Jt ,.rli J-g!l r:*Jl ot=;l .r*rlt,

Jr J$Jl d./ *.'Jl c,lt-".,.rtrl*! ,e i c.rt-fr*lU JUI ,Jaijtr y.tJl A

:t$t6-ccte Q'ey*a i A: ilt+-)t Mi ,y J;!t Jt;Jt

FJcL a: .ltlt rrt_-r3lt oy.-u.:4 UF:J1lt br*+l
ti, a:JUl ,e ol-ill cl_7..r-*:*1

.t', tlUl ,6lj qJUt ,.>lrsrll oj,,.t*:^2 A FS:+jlrll bt&l

*
-rt---;) Jq.^f lJti:*j .Jt +irtt q*-, Proportion Test ,"r*lrrJl tk-)U

(") 
:o"JtrJt Jlfl ;rru eJ ,:))J dlrtt g! tl--t *-f.oV-ll

. , o . ) p (P) .rl.r,ot-*.u ql.,Jjl i-.dJt dlt til *At ,_AJ

r,o. ( P Ott ltl a*Al ,-F ,* ,l

:cduJt *J14t g a-,*rlt Eu:lt c;tfu

Y1
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(o) r.s) JfJ.
gf.,tpdt a P Vt (f Jut J:iJq -;+ct ., arr*i-ll dJl/jLl ;'onb

(Crr.tlt sti; Jlrr2l

11; t'1 J/*
14.Jltr fiJ.Bt A P Vt ,t drlr J*iJq jCr d erri:-It ctt;,3[r ea*b

(i/$l gi).r\gt sf.

ir :rlJt -h g<'.ta. crtiYl 6b f .-i:Klt r4LJ.fI eV,y
Jt--=- eUK1 .rtfr:^U JUI ,_|.ilJ! j..Al e a,.r*:*lt ,>tr:,3ht a'*t Jt"-

e$t d-.-t ,tr gz;i (j#t iJ^r .rt. + W Ly Jn i*rlr r,*!r
6-#o (F-fu1 rL:-) (A cv) 0tt'rr.Jl uPJ .jral lj,q ai)\'Jl .:l-r

6"r.et-i 

--f.eU:_9 
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AE,AhturtSryu

Its History, Men and Thought

Dr.Issam Sakhnini

Faculty of Arts-The University of Petra

Abstrsct
Al- Abtariyya is an Islamic school of thought, considered by

ancient historians as an Islamic sect, which emerged in the late

Umayyad period, but flourished in the first three decades of the

Abbasid period. Kuthayyer al-Nawwa', nicknamed al-Abtar, was a co-

founder of the school, which was named after him, besides Al-Hasan

ibn Saleh, a prominent jurisprudent and traditionist. Nevertheless, the

latter was the one who better developed, and eventually promulgated

its ideas.

Some of the ancient historians deemed the Abtariyya as a Shi'ite

sect. Others specified by affrliating it with theZaydiya (so named after

the Alawid imam Zaydwho instigated a revollt against the Umayyad

Caliph Hisham ibn Abd al-Malek in which he was killed).

Nonetheless, an in-depth investigation in the ideas of the main figures

of this school, which the present author has carried out, shows that

there had been major differences between the Abtariyya and the Shi'a,

on one side and the Zaydites, on the other. All of them met on one

point: preferring one of the progeny of Ali ibn Abi Talib to be an

imam. Except that, their views differed basically towards the very
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substance of the imamate. who actually deserves it and on what

conditions and how it could be obtained. In addition to that, though

the Abtariyya were preferring to see an Alid in the post of Imam, they

singularized themselves by stressing the idea that any Qurahite (and

some said any Arab), and not the Alids only, could assume the post of

Caliph if he possessed the qualifications that entitled him to. Apart

from the Imamate, the Abtariyya's jurisprudence was mainly an

amalgamation of the Mu'tazilite doctrines and the Hanafite

jurisprudence. This certainly was another reason to exclude them from

the Shi'ite trend of throught.

The present study deals with these subjects by following the

history of the Abtariyya, examining its theory on the Imamate and its

religious ideas and throwing lights on its prominent figures.
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cr>,>;,1:c5J 4"e ,g\St p:t -ff

.Lo.t- t-J \VV .u",Sflltj.talt ,cg;It

o\ .d c\ Y .5 ,115jlt yr*It s;i'Al dJ4idrrl -rt
.YY o .(f ,-;jf.tlt ;t*alt cJ,- ;11 -lo

.o7 .cf c\y .6c_135.r1t ,.r..alt q;l;-dt et--i;,,t -ff
.d*i; i3tt -fV

.ot .c-f ,.)i5ilt yt alt c.g:l.r.iJl -YA

a._!rJl )\) ir>)H> fv -r^-+.r,+i ,F ,e\fl Lejl lri J{ ca* -rl
../t<ll >l.r:rl ,rlc 6,t-c oVi* ((s ) tr.)\3 aet*L-U

.YoY .c./ ,-lfilt .1.t*alt ,6*r;Jl ;l -t '

.gt-L.alt j>tsr, c&ry-!l drlti, c6ta'!l J"wt ,J. ,* JJI r.'i -t \

!1A .rr c(\ 1A , cr4l:-a -r.ilj:d)tr-+) a1 o1)-a 6.;l' X .L
.o" (\ .l ,1F$l JJ,.clt ,gL^Jl tot .c-f ,.;-fjlt .1.t^alt c4;:1.-t-;.Jl

.\\. ...r ,Y .e .135'tlt ytatt c.5:rJl rrtzt

. \ 1 \ ..r,a,\ .e,-1;5-tlt y.alt c69u-rgJl -tt
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.YA. ."r,\ .p,fJll JJ*4lt cgl'*Jl -11"

.rf (t.6 c\ \ \ .gc,Y .e ,.115j1t ,.t^alt ,1;z 4l:ciJ rb t UU, -tt
,lyJjlt yr-alt qs)l (.y11 .r"" ,y .e ,.y15,(l yr-elt rq5rrJt rly

.\Ao c\AY ..,p,f (l .?

cYI cYt-Y\ .re ue rS13:[l JJ-4ll ,p:I;, ,#ai eb t taJ:ri -1o
.VA cV. 111 clY c1o cI.-oV tot-o\ t\"\"-Yl

:,t1y.) W d.,n trt rrr ,pi ,lty1J1 l7t;f c1)- g, a-t;Jt .r."c -rri - t r
. \ . Y tl t clY .C I c(\ 1AA ca.il.t}l tl.r

. \ YY ...4 ,y .e ,-115jlt yt*alt c;;-;rt -tV
tt\ .se ,1jJjlt 1*alt co,.tsl jll to \ .cf ,lfjlt 1*alt (1g)tri,Jt - tA
.,-f ,Y .6 ,.115j1t yt*alt ca;:rJl 911 .re ,.1;fjlt ,.r*alt ,crJr-ill

.YY.

;t-e A-aa, U^;i ;hil).AA-A \ .,r ,e,1 .1 ,.l;fill JJ.4ll rcs)Al -tl
;t-p.r-+i .l*-Jt 6"e1 (A#At #U, cdlk;.alt 6/t yl:csJ 4j

. \ o \ - \ YV .re ,-p <o: cnirJl ,b :c>ya.)

.lYY ...,r ,t .3 ,.1j5-tll JJ.all cOt.tJl -o.
.Y or .rts ,lifill ,.t^alt r6.dt g+t -o't

.fVY-fVY .C &,1 .p c.lj5dl JJ.4ll c)Al -o\
dr-rJl pa*y:es*) gtilt .;tf ,O|6i-a)t CAt y.i:6.t) opt -oy

. \ \ 1 .g"a c\ o .e c(c^r : c..t:Jl1 ael*))

:A.t*J rrl.ctr"\\1 A,p +/yl ei:Jl f ,f e!l; {<J ry &9 :JU.o -ot
ai-liJl 1y-lt t c,.91 ol^:e I r4' .i^)-.* -t -Jt f .l-:t*Jtr o\f ,:*
JJ-eJl '#f lt Yl a,"'lJlJ d FJ;Jt ya' a+y,a+)l-)t
cA\'-Vl .C g c(\ 111 cr.rl.r ry; ,>lr-q;.r:eS*) r"V i)V,n ll;

.\rq-\rY
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,l-alt ,sJt" - <.:jl tt1-lo .g e e t .p ,.lifjll JJ.AI| ,qsb)l -oo

. \ o\"- \ o Y .rts ,f (\ .( ,.136i,1t

64j ,g-lull qi ,JrKl ,-ptrt ;r r--e ; oF +rlt P :6 r cf ,L;l - o r

(1oL-1a 1l>:,.>1y:6y.a. aJ c\AV\ Jl) i-ri ';^.ll,l-r- C):6
.YVY-YV\ ..f e (o .3 c(\ lVt

tY 1\ .r,a ct .1 cy5jlt ";J-all c61Hl:rli;l ;69t^:*Yl dli^ .f -ov

L-rtt b ,J. *;r) J-19YoV-Yo1 .cf ue rsf :^Ll .1.r*alt cdk;-p!l

drrl*'l| Jf.r-Jl: d:iUel-ll ,-;trll Q q-il1rl;L;LJl ;! .:yrrlt

.\1o-\11 '.,4 ,-e <\tA' tr,:.:Jl-9 a-eL"hlj o)F.tl> "ej*')
cgrai.alr :cjrJ ;,^a-Jl d f+trr! a;i1 ;t-,-Ll J ;'SJl o;!l r;.'l.,rt;; -olt,

.YAl-f tY cY11-YfY .,,p nl,.lfjlt .1.t"alt

. \ 11 .g"" .g ,.;;fjll .1.t alt cgk- *-:Jl -o1

:p)t-elrj .lftill c:\JSS ty-!l (-tU ca+.rJl *i..,, u-r ;-rll ,-l -r.
:e'S*) €-t.t: p)*Jt .r-c -e ,F c-!t \ . - t t t dJtiiJJ &rl9

.1\ ..f r(\ 1AA cgfl .7KJl ,l>

.\, .g (di, JJ.4I| -1\
.Y t \ .,.4 ,.;;fjlt yt elt ,g;r6LJl -rl
.Yt\ .gr,.1jfjlt .1.t.elt r,.,r-iJJl -rr

,i4; ,it1-A4 drllAl vtf .uJr t'r'rll .,1* ,.lf ir ,* J{ J',, -11

,1i tvo .e .(\ tlY cf$r Sbtb 2@3, :bltab1 t-fu rl-2* J^3

-p-.t .-^ e>ve4 6c .ir;Jt cit Vuf cailt ey U. rJt .t^+

y-alt cu-3bl t oY-o \ .ue ,-f ,(\ 11" 1 6il9'rJl a"b' :J;u-t;
.YfV .re,.1fjll

.Y t \-Y 2, .,;e r,,e rsfsllY.alt,rr.";EJl -to
.dj i1tl -11

'o\ 'f 'Ji5ilt JJ.all c6:l-r';'Jl -1v
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.t\ .C,-1;5jlt yt alt tq..t.tl/l -:.A
.11 ..r ,,136jI1 y.alt c6J'..r!l -rl

.YY. ..f ,l .e ,ljfjlt .;.r*alt cc5r#l -V.
.\ t1 .re,-115.t1t y*all ...rplir,gQ;-!t -vt

cy .! ,,*-.(Jl .i*r: g-ttt ,-t-ii ,ft*" J,t JJI ,J ,* r-uJt "i 
-vr

.rf i .e c( \ 1Vl coa--Jl 1l> :,>11_..) dlJ.{ J)tJl .r.c .*y-l +:$
.T1

6)l c \ oo .cts , t .p ,.1f.tll J{4ll tr*- 4l :"16 A a,J- 0e rrt -Vy
.Y \ V-Y \Y .C.,,,a .\ \ .p ,.;jf,tlt yt.alt

.\ 1 . .,-,,, , \ .p .-1;5,tll JJ.all crlU-X-:jl

c(\ 11o calfl i.,' (.-ll ,l> :os-p.).*Jt J.if arblt tottr €F I
. \ tA ...p ,\ .e

cc.t3r)t a*y :o,t1') tu-,J.t 
GJXI 4rot lt $tir cyraJt q,- -)t r+t_r!

. \ VA .gr c\" ,6 r(\ 1AY

c.1t<-.."!t .+; ril"rtll :_J a:tt): 4 g*.+Jt Wite. A Al rr-21 -VV

a#t t-+L i/ r^.+ u * aE ,!-ag'ft .,ie )jt9 irtolt r-rr;f
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.Y r .rr c( \ 1AV ,fltl frut ai<" :;rr;lt a:,-.rlr;

ariJl ,t* &I dt-*'-l :g;.rj ,3Ul .r^-A a,-*:, a.LYl ;c Jtilt ,i^
.Yo-Y t .e C c(\ 1Ai cgL,a;cYl ,l: :6r,odl; o .-t cgJt ,[ai3

rs;:l-t-Jl :eLJjf -blS . \ 1 . .rr , \ .1 ,1y5-rlt Jd4lt rgL-ra:Jt -y1
.o t .cf ,.135.tlt 1^alt

;-L4 *1)11eUiS Fls .\oo .C c\ .; r-1y5,rlt Jdalt cgb-6:lt -vl
*-iloZ .t-.r--,1 pt-.)l ci,f_t ,.,1 -,,^e:a;-rJ a.LYl LS.,S Jr;;Jt q1l: d
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.\1\-\AA.r",
.Y\ .,r,\ .e ,.1;(jlt l.alt ,63t+Jt -ur,.
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.\ A ..r ,yfjlt .r.t^alt cqllt | \ v .c,no ,.115,t1t yt elt (qFJl -A \

yr^elt cgr'-,!l ,Jtl dJJit ! \ 1\ .rr c \ .p c.1jfill JJ*4ll <gu- ,e*lJl -Lf
.1A ..rr,.115j1t

.\ A ..r ,1.15j1t y^alt c6*ll -lr
.11 ."r ,115jlt y.alt (crFll -A t

. \ 1\ .up , \ .p c1;6jll JJ..ll cpk-raJl -,,t o

.oo .e,5filt y^alt (g)tr;.Jt -41

.lY ..f ct .6 rlfill JJ.ell ,Ej-;,+l -rtV

.11 ..r,.1jfjlt .g-alt rgrr;lt -11
Yo-YY .,-p,-f cI .p r.lifrll JJ-All ,fl--^e .rll -rtq

. \ oo .rf c\ .g c.ljfill JJ.4ll cAL-_ra-:Jl -1.

'o t 'c-f t.lfilt ;t'all cg;'rl'rill -1\
cAt *Jl --Ejl ei.(Jif t \ 1\ .gr c \ .; c';5.rll Jr.€ll cgU--,4-:.Jl -lY

.)\ A .,e c \ .p cljf$l J.t.4ll

.11 ."r ,1(jlt Y.alt qsF"\l

.o . .Lra,.13filt y.elt cqllt
.t1A .re ,y,fjlt yr.alt . . . .plir ,gla;,'"!t 6/t aI

.r-c ;-:lJl vC ,F,glilll glV ,,!-#l irrJl J>t- :eU; 4 Ja;t

. \ 01 .cts c.q^lt

.Yll .re,l .C r,.115j1t .ptelt cg;:.,Jt -1v
.\ \Y .gr,Y .C,,;3ilIt .1'talt,;;-;rl -lrt

.1f-1\ .sc ,Ja ,t .C (4-ij JJ.tll -lq
y-.elt cg;rl.riJl t\1\ r\ot.cts gr\.?,1filt 1^alt cgL-r4-:Jl-\..

.o t-or .e ,-f ,tJfilt
. \ 1\ .gr c \ .1' c.1f.tll JJ..ll cgb- *:^Jl- 1 . t

.YYY .r,a ,y(.tlt Y.,alt ,*,tUl-\. ,r
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-1t
-1o
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. o \ .cf ,.ljfjJt y.alt caill tvy .oe ,.115.rlt y^alt ,rrJt - t . r
.Y t .,-e..;jf,jlt .1.t alt (gJl - \ . t

. \A\ .,.,p c1 .p ,115$l JJ*4I| ra;jll-t . o

11 .;clj',5jlt ,.talt G)ltIA1 .r"",\r;r,1jf'tll J't.4ll cr>:,>;r,l-\.1

.1, .ue c\Y.6,.115.dt 1.r.elt c.t;+)teJo-iUl !\Ao c\/r\ .sage

.Y t .,f ,1jFAt yr,elt ,cr,'*Jll- \ . v

. \ vY .r* t .e ,.135j1t y.alt ,7? rtt - \ . 4
.g g,.1,.-J.rll 1.r.alt . . . .ptie,gta;.e!t qsJ eU: ,f di.,,iJJtl-\ .1

.\tA r\\"o
. \ oA-\ oY .rts ue o*iny.alt a-{ +srJLri J.Eil-\ \ .

. Y 10 .cts (4*jij JJ.4I| J"Ejl- \ \ \

.Y. 1 ."ts ,l .C ,.115j1t yt alt cdr#l IYYY .rr (4-ij J.t*all- \ \ y

trol (ro:. .uc ue r;fJlt.).r.alt ....lrlie,gtaaalt :.tJJrcf JJ;l-\ \r
.YlA .rc ,Y .C ,115.tI1 y^alt rg;r#l

.Y ov .e cl .; ,.1i5il1 JJ.,€ll cJr- grl - \ \ t
.YY , .,g ..;fjlt .;.r-alt r . ...lrlie crlt6i.pll :pt- t t o

.t\\" ct,A .C r;c ca*ii.rJt4ll-\ \1

.t\A .rr d,-iJ )J.ell-\ \V

.fvo .cf ,1 .e ,-ly5jJt .;.Ualt cJr-,;rl lt\t .se,4.lii JJ.all-\ \A
.t\\ .sc (d-i, JJ.rll r r r Sb crgtg-elt-t t q

.oof -oo \ .cf uc cUjl.1.t^alt - 1 1 .

-o 1 . .cr ,f . t .; ,.115iI1 JJ*All ,LS)AI :rS rs Ulll Ci d/, .,Lil- \ Y \

.olt
. \ VY .gc ,t .A,.ljfjlt yt.alt q7 g) - \ y y

. \ 1. ."f ,\ .1.,1f,jll JJ-4ll rgU-ra-:Jl-\ YY

. \ 1Y .g,a (dii JJ.rll - \ Y t

\.Y



Albasaer t )&Jl -o.tl+l - rit4Jl il*

. Y lv .ra ,.ljfjlt y.alt ,u,'pl r!.;l - t r o

. \ VY ..rc ,1i5'tlt yt-alt cg;:l-r.iJt- \ Y 1

. t 1A ..r"a ..yf.rlt yr.alt <,gta..*,!t - \ \ V

.\ y ..r ,.ljfjlt y.alt ,qtlt - \ IA
.\ , .ua,.;i5jll yt^alt (iFJl- \ Y 1

.\ 1 . ..f , \ .C ,.11f,.tlt y.alt cgL-6il1- \ Y.

),{-Jr,.-J ilUl Jt.e!l Ji .rb lg.Llr Ji-; rq,)\-)t o-l\ V a*-,ll-tf t

Jf-i ir p+--*>UL,F i;41 O1Jt.rl U! cl-2--ilU g,,--a[t dk)l 6Ie

6j'Jl lrt(lt ;,, u.i\sr,;It .'ltr.1 r*;- Y ill Ji b-t-t fs rd 92
U ,-i.r- +Jl a';.iJl i.,, )+t{ A;.") jir-6y l-ftS $J .a-r+t A A;e+:a-

cr_1*,- l;tf ,t--,r g! t<+ 
"r5tdl tt 

gi,,l,-L4 I ) 6tb; rll^s .ra-e

.;;!t ,J r.6:* -(..J Jt t .1 grl tsLtl J
:esx) p)l-Jt u* Si )l&{ eJlJ cd;rULJl .,-,}tft * ,y r,lf -'(1 ,f - t f f

.Y At .se c \ Y .p c(rr : ,gfl wL(Jl -,rl:

.YYL .uc (d*ii )J.ell-\ff
,a c\ \ .p c.195jlt Jdall cr* gl (tA\-111 .re ue cuJt ytalt-\rt

.\r\-\Y\".g"a
.tto .(f ,1 .; ,.y{.rll JJ.all ,ai!t ;at- \ \"o

(u-i+l fi' ,* :C>lr a-lrdl oj.o Lt ;rJtilt dll .-t' Jl aiLa)t{ - \ f 1

Y .! (4i.y-,)t crlf.;}t1 ..rt;z!r; r-aljltj crrpb*l: ,ilt Ury
.(\ 111 cJ.;a'r,. aX' :;r,oEJl)

.ro \ .c.f, c \ Y .; ,.lfjlt .r.ualt cg;>l-r-iJl s-Ert- \ rv
.1. clfAl JJ..ll tr>,.> 4l lt, , .<f cl .; c.115jll JJ.ell r.rr-, ;11- \ YA

.TVl-YY, .ue g ,A

.2to .rf .1 .; c.1;f.rll Jdall ,ai!t ir{t-\rq
.Y t7 .ge c \ Y .; ,.;fjlt .p.alt cg;:t.rlll ,.,,,,,I'ift :Ja.;l- \ t .
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.\v\ .re,13fi1t yt alt (uJt-\ t \

. \ t \ .r", tL .6 t-yfjlt ,.t*alt cr3t'*Jl-\ tY

.l lJFill JJ.4ll crz"> 4l tt , \ .r1e c1 .p ry($l JJ^4ll c.rr-, ;t- \ tf
.\v1_\vo.rrrec\\

. \ 1V3\ . . d^t eVi*" i.r." ,115jll 1^alt ,lrT .l '# 
:,Fl - \ t t

.Y \ V .r", ,.1jfjll yt*alt cp.r;Jl ;,1- \ t o

.uc ry-{ilt JJ..alt cqllt r\ \-\ , .,-p,_e,.1j(j!t J.t^4lt (s^i!t-\ tl
.ft. cY\"V cY\"Y .g,, ue rsf$t yt-alt r,,r-.pJl rtl

1"t--,nlt ()e i/l t\rA-\\'l .rr o? t\, .1 ,.1;5jJ,t yr.alt (c;;Il-\ tV
.oe d .p ,.prJjll JJ-All car"rJl ttf t- 2YY .uc op tY .p ,.'f,rlt

.\ tv-\ t1 .re ue,sftd't y^alt cr#Jt :,rler-dlt ..:tt';-\ tA

,.t-alt (p ir,l t\Y.-\ \ t .C,f cv .p c-lf$l JJ.ell ,glt-\ t1

. tf Y- tY\ .ue ,f (\ .?,115-tlt

,.t-alt u;.Jl t\oV-\oo .Lf (f .t.f ,JF$l J&4ll cr:r> 111-\o.
.f\V-f \Y ..f r,, r\ \ .p,115-tlt

.n & ,o3;t, $,r--l eL:cL r \ o .C ,.;-;(jlf y.alt cqt;.dl C;i;rrt-t o I

.rYr-rY Y

,.t.e-lt (r+;,_rl tfl\-fA. .C g,t .g,.115j1t JJ.4lt cg;;It-tot
.e (\ .g ,.yJjll .1,t-cll cr'n,rlt t \ V- \ I .uc op ,\ .1,.1j(.ilf

64/,urbslt Jb; cu"lt-*Jl * ;t.r.u-ir,t 'Jt ;*i :c.t!i-f J,Eil .11A

.3 c(\ tAA ,g--t$ls gJl-9 acLJaU ,tr;\l ,t> :ctyc.) 6jtJt rtr,* .r^e

.YlY .,.p c\

,.t--alt ce,----oiJl tttA-tty .uc gc .y.3,.);filt y.alt crz.e 4l-\or

\ v\ .,e,:'.:,;f, ,J;,,::l-,, ",
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.\ lY-\ 1\ .,.,4 r." c\ Y .p ,1(jlt .1't alt <6:l.riJl ,.-b'ft-\oo
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. \ 11- \ 1.t" ...,e ue u*in r.Ualt - \ oV

gL:r( rt=;t1 0l+!l c'!i9 ,.'lt^(I-;+l .t^* # .r,l( :g;J a:e-;rL;l-to,t

.; c(\ t1A i-J.ull 6rJU riiti:ll ,l: :oS-a) urLf 0t--.-! 6*i ,OVjl

.\11-\1...r"rar\\'
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,Seasere af fu{i,gratiorc te The Nerth
Dr. Hassan Elayyan
Faculty of Arts-University of Filadelfia

Abstract

This research aims to identiff the structural methods which are

employed in the study conducted in Seoson of Migration to the North
in order to acknowledge the procedures used and the critical view of
the researcher.

This research consists of an introduction. four sections and a

conclusion.

The introduction deals with structural methods.

The four sections are :-

1. Abdulah Ibrahim and semantics.

2. Yumna AL-Eid and Marxist Structuralism.

3. Sami Sweidan and the relationship between semantics and

meaning.

4. siza Qasem and the levels of semantics , text and style.

The conclusion, summarises the results of the study.



Albasaer t r.trJt - o.tl*t - ytaJt il*

Jr-tr

iJ.j#Jl t3+e,
i>cl11c e1.r}l a1-raJl ,.:Lal-4)l kJr r*.U 6Jt 6-reLc.Jl ,4 a;JJl c.;tl
,-:t1 ,""-ll ,.r:.-r--, J r;-6 ot+ ,-lr!l .;tlJ-t e"* ti1qll 4{FJl

G,-:.) JiJ Jil;b ol-l-3 Y 
(t)"4&b1 i.J ,.:l! ,-!.J'l .f z*bv z-cr *"

o,)Li !i r.4" ciut r.Ji S-c sP r.:li)\"Jl .,le LJtJt ,bt V: -,-s,r

dJ--J 
"a; 

ii)\'Jl *-f.Wl ,j ,a;i'-u )y c La qrll Vtri ?y.

up)-u ol -,ny apl )14>l.if ca.Jt.!t GoK ?-f.r7i r\-t;rt;*!l
la,.-r.::-; Uf ,r;fi 'r*S,""UW, ,i"-rr),;'- q\ c!Jk^:^- UrJ+ ojJJl

(t)." 
*bt.}r .;-lt a'l;

oi, ,t-.:al- ,f ,J ilr.f ailJl ii ob '+S'v e y_r l/i ;'--s)
.^bL J+ k+ F t, ,i ca-rJt Wj; ,f i+ Gli J ul^f

J*-il ,c:/s ,Al O5-';i a+rb .lrYt "ualt t;: e \-Al t>4;i1)

# &s6"\AeJ c.!--,* d./ 4:tn i.:Le!" 6 GJ4JI +;*ul cr-r--, Jr
(r)."GlrLeJ 

cQ^.,oU,.y cGtyri o+.J!r ;r

al-J: # l:,Ltsir"'ui I JrV' \At .)Ji* J\ U;rl-r)l Jr4r

., jtt e r\s :.s ^.* 6 r ,F J'ti rJJi ,l L^'l-i ,; jb )I arr"4Jl

/ cr! ca-r;t ::6-1.U :l-r:.1 ,rn J ,6;''S:t"a:illl c1l^..-)l-g cait.{:Jl,9

.-,1;t-)" ;.;l^',U a*::;Jl c"*f l+.r.J't r;lll atli"-b, (W e)i j*
JI---.* Cl ,.:-i.l- !t otrr,tuil; c4r-U A g;-Mtt.,*jJl ,!:lt, c.p'.tt

(t)."67i 4r-u ../ +;xlJt .:utr-rlt



Albasaer t :.trJt - orL+l - yteJt il+

rre -t-pW jl ,O"tlt ulJl lU:J r-.-,-r pp br.tlJl &J ri3

gP -r.clri.:l: 4:eL+ 'ejr." -,*-r c;-rJ a;lJU .fu,llJl o+Jt* ..,s;Jl

cr,l-:Jl Oti ..li t- ?1Jl J.- A \p 7,4.h.;,.,Jsl::;-l c:lriYl ,,!e q"-J

$t Jtfu,i aW,r,":i..s u{l- JKJI otz+tlt ut*,i ,-j^::*;
(o).";r \*. 4sl J:*l 1l cs=-1 ki f- &-t, ost lF rla; cul+

opt lS.r J;!t .rt-.r*!t e y-r + ul' tu.;*lJl fu.;.:Jt ;L:;;,..-1

uat c; p e..'.Jr ?1 av ,5i ai-AJ,.,,l^f er'b 1i ,u,-- o;3; a;JJu

d JLJTfJ t u;.-,)tte-h4. GU)\r e 6jAt dt*;ll 1i ,1*\t 6*lt
t# *V ,a*- Y .rilJr .rL" .lf Ca; .ri-l r,(t)rrlit lt$! tl 6*l! Gti>\t

giJt Gb ( ,c-!t d gufr LaU-..F,i Y t+rU a^Klr ,pi rvft.)uJt ailJl

,s#.-l . a;l= grgL* 4 6.r.r':, cltrr.;.u.:*; i^tiU ..rt=-Jl -* dl &A
"4Al J! : tta)t+ ,crt*Jl ,J L.lr', ,'o* $nt g aJJt 3tb .l!i;'i
,3,.1t-.t u !54JkJr err)! d: , ut<Jt JrJl e'b*ljr dr ,i pulr .r*tulr
; .JE .a^Ktt .J)-rJ gg;j.:Jl ds o,,l$t €rrlt ftlrJt{ j*V ,6tblt
F L."-f i-*tV ,!l-* Ei ;.rrt--, Jt 6tr* ) liJ: ctrl.rJl Ut.i{ ,J,l:<r

.l-6J+b

Llt-., c# v ,P ,) ri.:Jl ;!J^- (y \,Al ou \3)l ob ,gJJ

qv)l-Ll lU'* JS4 i I tiJJl ,.:ti)\p a<-,, J44U.r"l eU;, ,;,.t(Jt

i-,^tr ,"rirtJ €s,.L;i ailJl kttt-J; ciJ>l:.rti)\p A ,jS-- k.J,, (ud.!

.ll,:*j.1i.11., 1i ,(u)...-*V. art tJ b:j-r-- qg.l*J.'ti.'l-gr.r\yulr

L ,,:ll, c.r\3o,:ll-9 ilJl .rl;;:" ;r* a,n a;Jl :.r-u;_9 .!,e--tV req

'n'.f -* ei ca 15 LJuJI ;t'bsvr vi 6ljJl

\\.



Albasaer t r.trJt - o.t$t - jLrJl d*

e)r-)t 1l g."-dt o-,(tl -JuJl &t -,v-r 6l \-At aiy'Jl ItiJ
ai)\,Jt oi-----6 F.;;J.- 

(t)a;r(;Jl 
1i 6,o"rJt 

o-Ftl- J/.rfr, ,-eAl
-rtii ,f -*-,5J*J flb sP-, c.rttyt aete ailJb UJJ cql at)\.c t^-6..{

a---)\*U:r;i!t .:ti>{,Jl t}-g cta1"rry .:ti>{'Jl J} .m-,;1 ci*1:}l q+Uq-U

: *l- 6i CJ+1 ,('')r*1u aj-t d_t +;)r t:rJl ,:.,ti)'Jl; r,qfll

C------**lr .rlc a,t^:,ol irV* c;/ll Gljl 4g(rr,gr, Uttr, a;lill ailt

Jl -bs 
" GJ' or,o J'*J cq-dl ,!t k -y. Ui Qt qi.i.:ll a/:l.btJl

...t€ -yt- 6'.,i-,,* l,r Jt 1i ,61141 J A:,'4 k+JT J! r"l-t-tlt

c^--$ JuJl Jf Jrl-ttt utell 'ly) ,aVlf+ d-l* o3; -,';))l 
Q os-lv

4)p os4 r<*i rr!-l . gll ft'brJl J+ 6t:-y otyel Y; .rtKii utl
('\\)." 

4.*,ij ltJ:rJl cr c,'+s A;teJ

UY-rtr q..,Ellt f+l;l ,\r-r.o 
' 
lri

-br-JYr Q U-6 ur;rV* <.t,^rrl J! ;F"ll -, y>a,trr.:i!

l-itat4l -l):*l ,Jo qralf g>lcll kJlS cLi:lf r;-:K1l-9 Ar-ti:Jl; 4:.r)!l

.rt-----,af*)l ;r, eyJl.:U;Jl ;, f .:Ui .r';J L'- .dl-l #*:JlJ a-,|-rJ!

,P A:$:Jl ,"a+ tjs'a-lyt)l oi^ d JlsLt cq$Jl y't!." A lv-Al

i6 cr'6-;t ,J' ,.ntr ,fo , r+t-rl ,br.r+ o."t*-1 ,.jr!t ,-d Ut+]t 
-";11

.(6tes dl+r- €vy l+--frt Jl le*"-{)[t\At &
,-ei; +tc-t-ri-l .gr!t-e U;lr a,!r f ) e)v \-At.r-rJy ,riJ

st t*- Jt ,r-, ) da;4 4ri 6rY-9 el'{'a)Jv Q *t:-dt.*U!t art,

a-JL/!f J\-r-.! €t :i c);Jl 4sl1: )t ,F tfs c7-L. JiJK& a,!t oi-"

i-tr &l e af JFlr .pt-tt 4.ri4 g;jJl -3-)t ,tr,(t');r-lJl-e

\\\



Albasaer t r.trJt - o,rI*t - lu4r U

Q ulS Gl g: c-4":.)l- dll lra ;,. .:Lp-Jl d 4-rdl oJ,A

;tri.i:tl bt*)i e\H *tY-r cul-Z-i 4 u-ptS cr,)1,. ClUi if:.
. q"r$:lt a*-u:Jt -btrll,rle ;:-:lr

J-+i -r;c- e-,L+*ll ;* S '6 3 ,alt* )l e-fu 6t:& c( I rrJr

l-. 'l-*l c4 cl tebtl Uj -\,#t 9",^t-rll ,f Vfs :1=";dt 1gr3> jl
a>f*JU c&

"-< (: 
.+-At.>abs,orJr+Yl Llll ti ,*Vt.-r'- Y e=;-ll

(\D.J*LIJ s: a-*s,i+j.l Li !-*rl
.rir '.rl ;P € +jlb,6+Jtt +jlt * ,rAt its-e Jl4t 4:
r-...-=- ;-. i-;b.Il k rt-"-; ,J 4:el-\-+)l a-JetjIJ GetJ)l 44i,1

+Jt .*rUt ,*, ef,ll t i .k- d-rs <tt)"a4b:Jt1 
caly-rJl-9 L4t)r,6J1"

i .q g:!l g-il o-l-ij V r1{lf .rg*Jt al*L g yi c-riUl La.r^:"1

Ct .fl: A j)l ,>>t; t.rJy .g:!l Jt--eVt te ..*',bJ 
6Jt .-rf-r.a,!l J Jyj)t

fu k--r) e .Lv._=bij "JL*:JI Jl ;Fl f y" : \ts_t ut.t, c
.i,t ,-" CJi Ju"J .(UYr !tw) e)l (ys c.rg.!t dr,hj:-Y t\o)rt;..1t

7l ,-dt L*; ,>.:ia' ao:i Jt^-oi ;-*b \11)) a:-lJ) .:cb rai ,r.al;!

41ls '- Als,snrl :i ,q-*ts J*Jr 11 rc:r$tj orilt 4 6rt-ZLt
U.-o cJrr .:6Jt (tt).rqt 

s)l A LaJil +ls)t C a:-lJr c-Ll,jj c6.r-t1

,ti" : t----^rU, 1-4i Jl c-4 .sf 6p, ..:W t++ V (, ss c1*!l
g;iJl gUl d*. tH ily e Jlt ti^ un:,-1 cure q|tS or.t oAl
.lf i-.* L^irt ,j€rl ,! cg+!l ,-rJl'4jl e e q-'"a. 4i-1" : J*
co.r"eL-'16-r-:-r* \l-z- oJ ,-a<-:*,4"rlt a,Yt 1.li L^r\1, a:LV;fj

,tu,."trr-r-ri ;)t+- 
"lrir l 

u (-*..'i u r.r;, J "j^bLt o!;i-r

\\Y



Albasaer I:.trJt- o.tl+l- -iu4t"*

.a-;JJl 1f.u.:-t+ eUi, ci,-+iJl .i, J!rf.al g:!t cJF.:Jl JIUJI Jhbl ri)
:-lYrll ,>4: caJY"rJl o!-' ,tl c..79'-:Jl ,F # Jl-J a,iiJl .)Y

(\^) 
.ou"rJ:rg 6a \^! (Gl! i4

;tl & cgJl csJ*Jl eCl JU! ;r-,b \t))) f+l,;! .iut -r+ -ra; ct* -ri;

1r Jt Jl ilt-)l q+rlt tr^ p-ts (LiJl JLpYI 6rl, ,r*-rtlt ; Ut of
,t

.t*t-tt l-ti; 6ltAl;.. gr)t ll .r,J .r!^'ll tLL. i.i l;-, f 't-.1 ,6*1*t

.r-----lrJl >{Jl .t"4 4.-Ll '+ \J{l oi ;-r.eu .rlc .r;r:tr i"-A -A

CJr ,ii tstc;)t 4-,r-Sl \-;;rl rrlJ ot,J,te U^ A & 91 c lt,;ll
arr-Jl ;r ..-(; g;-rJr ,iJr ,i .r-rlt iiU', cu,OJ a;*' LsV \t---irl

lj-A J"e\ ;Jl a-J\J ,rle il): .j'JU c,,p;Jt act-r,t J+ -ri ,a+Lf b Cty
g;rJl " ,i./.rct^-*)l ,S-Al efJI 4r-L!l ;-#ts.gl) Jl o$l
p (: "kt'l 

ilJle t<;L+ d J<^r 4reL+ sl qt , ,.rl-rJ '.u*i \*.Jl
p A j4.t;:,F Uilt oj.a r:*;l -ri1 .(tn)"cl-JrE f>v "l1l t'
(aJruJl ,At ,>v)o,-rt* Y c! .6;tt .r-all iil: d ftlLt \3)l )W

,>l>3-n-1,, L;;,t\ JJt4 G\,,'tar, e* Y orb 4s Afr.Ljil 6*lj)tt

.,;-! I t-. ,* SS _*v,jt,f ep) c-b|y- l l, Jt s-Jgl lul
L.tw J! -l-\J,_5., I ,r*.lt t.r"".J dl agra:Jl sLlrJl +-. o!" :J-rt

.=.-J &tV 1i ca*^;;;i circl^-*l t;te1 .>i*l1r c..il5 J' tA'a+A?r>

,2.clb:-]1r:J.- d!1 cc.:*.), &f-* Y; c,-p:Jt Jf U8 G;5 L.*q

C-Jlrl oYr-;, n tU ott L( 4:lr LJ*'- 3 eurt lll q-* 0i
(t')."6r1tJl pa^ltlt iJl.Jl ,yb-# y;- 

^f'- ll ro*.|:Ll



Albasaer t :.trjt - o.t.Ltt - it'all il+

J:-,,,.- Jr k. ,)e g-At rrtJl J;; +J t-f cfL,bVt r;:Jl ,u:el 0!

a '".tit 4}uJl ,i)tJl ,>4) cr=*rl}l o)t-)l )-e a,:-lr> )*;J (,_a!l

tJi!,a.-,J-r+!t qh'4.^A t'-r$Jt "riJl s;FJt -riLJl ,E;,: UJJ (,.,a.ljl J
a:a**r,'5i c-,>!l ,.r, J ) c,?)l}l  illt ,.4 La: *t oV-* -rd*i- '9 J . - V V -J Vt J L_ / V J J

,Je-)l a,E! euii ,3 
-+p-;l ,pJ vt4'-;l e';hr)c.;Ji:Jr re) c-tJyJ.l

c;-r-rJl1 r,.r}*!lf c1t^,*)ly c.-t'.-J! J*r,tl .r)-/ll artbt')<,grYt

.e[t -pS c:LaiYll

LAI Ue aili:Jl furi,Jl .:bt.+)l o.,a,t! C ',P +J .f $tiJl Cil+J

,"1-J..:Jt-2 ce-ejl & f_* {aJe n; Q \3t J^:ri clrcl-9 p;'7 *.tW

;rU!,As
t-r ur)-r+i# J! *-;1 .r.a:ll !-Lp r;l JrrJ,!t i,*-rlt .rYt-fuXt

J-i.:Jl a-L Ji +t Al.gjJt 7Yl ca.; .)';a t -9 c.-,:!l 4* A J^ U ..]';

,hp: al;a"" -ritJJ g;1" ca-ilt Jull ua;Jl ,n.dr:yJ.t 6j)l qt-,-eY i.at-t

1l , 

-(;Sl 
!5 e o*t dl o.--Jr+!t nlalt .rt ia-9 ,a;f..ilt isr-r

l-o-u:'1 CJTJC'":JI +4. Jl clt o-r-" ;*lJJ .ttt'"itr' ;r i.rrcnt

,A Y el* sl qt Jt C, Jl .ji_tl tir r&J ,$_At E+tt vt-.-ai

,+: r-riJl f)tiyJ a-Ul .riLJl Jra .li r-r*lt1 .arr;Jt +j)t ,2t^-clj

;;y' *e ,Af\l 6J)l rtJ! ilJl4 cl9: Q:"-oL,.J GLaglJ rLal3, -l>\:*r

.aJ aJ-t"-, c"l.i:!

.rr-+ .-rt--j :i tV oy c6Jl +t ,P ,S-At t;A 4)t iw sqs
.l-b4 L{-h-t gr),\: 'r+rr:)l i.:j.rJt JlJ Ut-.t (JiJt-9 r,rnL-!l1 c:trlYl

At e),g +i fu;,.Jl .rify ,g,:U Yl kp iy;l Y 6-r-t, Gtr Jr, liJJ

a)_j.e'l rr)-\-ri L.s,. (a1r.L:Jl L^;; +) L-f ,? J*.g.riJl 4: ':,-r;:.
\\,



Albasaer t r.trJt - o{L+l- jL4Jl il,*

ca;t*.,1,.1 o-ijp Jl -Ji,Jl cl1.: qri.:Jl .:t9:!l ,tS d:v ;f's-ca:'Vj

,sp .\j)l oi.a ilt-.-,a J! .{*1tJci;et^-*Yl; c4it*;)l j d"1.}:)l a;trt."-t

4j! (J-plll :J o.r.i,f-: (tl .. lijll ait*;)l dL-r -rrYt .r;l; J FdJl lr4

J--lJ d a;i .,d tt ,c+i i'cl; ;rs u.g.ll --ets ,\Sp \rl gs
g#l rtjl Jli ttAl o$ (pJJ.c'rr!l :.'*;tt JLr!l -;V ,-Y k**J
,i .;rt JLrll ol* ;s, ojt,fl 5t t*Uriy1; ,4 a*'d:t*. e#4
t-it-r1 t-tt;'- VS ,*\)l Q:J): U t;- 1i cb Sl ,C -tl ,t jS-s

.4''uJt;lr

cz 
"tl))l 

o::ll .,l=Lrj e Vuf irV ujl r'+lr+! Ar *." -r;cl -r-;J

.:j'U-t i. ,'Li & l*.ti CfJ JI::II li^.rpl: t+rtLp:,-1ot-.-" -r.,-.8-g

, ,r^ 
(tt)orr.,*Jr ..:!rl"!l e ca;;l1)l cl-;:ll .rt.eL,^, ,i c;r;rtl rUrr

O C,r 
':fr i-r J!,-,Llu cFl-uJr prE :UU. +tilt clgrlr 6r'lr :'!;f

"o[-5 )4" ),tt, v.l^U Jt-:Jt Jl ;F.Al yf \l-tt-l ,lp Jt^si uza

crr*i-tJf e.;+)J ccr,/.- ,^tlJlf c61.-1' St,r5+rJl dfJl 's.c e>L-ly1

IJUF d;tll + o;v c42 cetJl; >r)l "t4-c & Af 
"at+9,lu.-tes

oj.---a i-Llr 'csjiJt p42 ci,ljl}il j et:ll AJt 42 Yy cclLJl jb! r:

,y GtJ)t "fr)t 
i"* .r.ii ltE:Jl lb +-l .WV 6rL{-e crt-.Jl 3.rlr;l'a:ll

J-i gt-:ll obt's.ri 6-r. r,Jlq ,iy,iJl -9i 1t-r"-,Yl'A;,--b,,l'e .rtarJt

,,|-:, ttt'"ri,rJl :*,""J1 .rti>{,Jt J+ q.:r .ruy+ J-+;".ri1 .wL-!l

.Jl.-j^Jr J! ;Flr ey \tst

,Lii ,:'qu:; .':t3l 6:tll et;*i ,,cl,u, +s ,€)l-lr 6rE : LJU

.W-tts



Albasuer 'l :rJt - o.tl+l - jt{r U

a-{f a.l"U l& Jlgtg Lr ceJl ql;, :L; V1 c1lf.!l ptb :tal.1

; ,tt Jl ; .iL,l-l :L.i" c.:- (a;"-)tjl ,>6)l Cl"p)J&),.1t-(Ily Ot Jt

.2t trK, Cf*, c.:l=.r-*-"'all1 ,.:l.u'Yly (iErl ,-fu 6 cGlr a.;Kllj

tF 4 6# g-o z,-it-r \i)l,F ,olu 
"p; 

:.ll*ll eti::-t Jdl
(\t)."ULj 

.y't +t'J ,W"l t-c. ci 
-o

J! a-LJ-tt t-€J.e- ,.*?1Lr* Jt6.uZ qrll ,:l ,t"r;',Jlt 6,
t--.t coJt-e a.1ri .:lr QJ-o ,_#J cq:fl .rUthll J<- oQl1 6stp

,; ,-riJl .rl-th;)l ,rh-'"g! 6-AI .ralt # e # Lr-* Jt 6Ul
eK*r) ctgstby,q,JJt A;'J,t 

"at+* 
c(J Y &Jt L}rlt ,6r .:t-rL;Il1

.titJ>tt

j t*-!r'll ;a3:ll .rLlyr r'li :U:Jt 
(")J2,.1 Sl a,J)l r$ ,}! d-r

.:U;-:KJtt .--;tf rY dl,:- lJ G, ) ))l ..'l)il-t 6 i.J. tJ-ri rgo . J- j--a

-) 
,f r;"..-,ttlt .:W+ drgl *fJ (;J5 il+ tr..Jl Jf ca=itJJl

tSgl cqr 

-Jl 

JJ.ll t .-,!.c-*-.:Jl krj; Ct 4r-t-Yr .Abrn Sg

ILJ:JIJ cpUl 3u:Jt €tirts ,qah\t LtAi.E;!t a^,U;Ytt AJtr t+:lyt

;-. $)l.i:-l ar_,,ljl !+Jt,F r+ &-J)t #it,F CJ+f -6rLr:ill
.rs-il +-L ,f qtrt4t Ctrt ,Jr;f.*_9 r'.pr-rlr

otjvl -rl---,"1 -6ts;11 J,*uJt- 4,:tiJt Ji a.at;:;)l oj"a .:.i;i -ri-t

.,Ut(:,Yt oS 
".r UH l4-j--fJl a;Jl l;.r^:cu ccr-1L d ,55ytlr gg'Jll

1i a-trlt-s -J.ruJl- 
"dt 

A. qbii:-t & f*scglt eCt tr:r rat

yi capl-;*t si ryrv : -6rtlr- .s;trr ,jL*;yq uut aty.e a-trJ 6ts-e
(Y1)- r .., l -.4-.*' .J d r .:tl cl (tv-aA)

. J J'JJ J .



Albasaer t :.trJt- o.tl+l- jt.z.Jtul

4'n-Srtlt o,'"3;JtS,gJt 6r :9u

L6;-l;: ;el)-i.t) ,*3)l oj,o ;f (:-L-t-t c*G; J.r.Jl ,-b4 e/ |
,Yti .-rrJJt i-r#t g.r-;ct t--ii -r* lJuJr Jl ;FJt f -D +ts)

J-;,tl !{ll \-Al r:,..t*:-l A7i ;rV. ti ,u"-lt 6rl j) -a"*{ )[lt
,Je-Jl..r)" : J-*-;; coct^-.*)l dl-lt, WtS,etj J! J-*-N'Vy At
6\- o*; J^ +t; Jt4 ,J c*-) (oe-e4 :l ;t-& +l).a:-t, .o;fi .rb.1rYl

eS -*.Jrtrr ,-,Jr ,J J*1, -* VLIS crrct^..al Jt4 + )Fy -JLLJI Jril
ga .iLL. a g Qs rVi;^ (Crl-) .1o lr.lf t^f c(6;t--)" +jL, a g

3s )p; v ,.r,":Jr d qFrJr .:Ej'Jt oi J1 eU+ ,# S.(tu)"1(..1-*tr;

, .,r!t \-,pJl ,5 gi.ri .r+ a}.uJt .r4:Jt i^LJ! aj-6tl q-JSt U)rJ-r"

YF' 1; ,,r.tjl Wfu d ) Gi (,d$r Au. e-v )1 At (Jie a;lill

cr:l-+c;.-.iJl ,U il:r.:Il ;J'UJI t-€,.tJ:*; 
GJI 4FJljLl sti)\'Jl -9i .rYY-rJl

d.rlfuJ,kti6-t,L^F-r,k*U-.! At W + tg*L? ufr1 ,!fs ,gS
-a---j'trlt a-K-t-u ;-, u Ji ,;2r e.*, :Jri! 0-6 Y ,t-esrL bil)

(t 
^). a..*l;Jl ;i c.r.r*.lJ

j--------.l-rJ full ,P A r.a:Jl a-,lJ q"uJl k+jt r.r.Jl ,!-{ .>,.b5 r|l
i11H ,t W-r 4 4-asS c.:)Y-rJl -i^S gi ,oa'ae;'- Cltb coell

a-:-Ul pl s .(\ 
1)t 

* ,.i, 4eeL-:r)l 41 6ts-ty ,"f d-.- ,r ca:it'a:Jl aJl

eLJ^-Jt 4 ottr fo; o=.rJr JU.eyt rtJ .,U,-:Jl 69)l .,le Jtaiyl

,l--t: r^--{ .rti)t Jl ti ,4vr)t a,.ulCL:*r o4t ar; JI ft;s cq"r;.Jl

r"-Jt J*rr JKJ| Lr^ Jl (eJuLt tJr Jl" -Wl & ,& si co.-1v1 ,a)l
(t '). "oir!

l
I



Albasaer t r*rJt - o..tl*t - jtalt nU

a1-ll; r>tIl L-,ilJ,J) cait-r-i, e-U! 6rtll o! c6.,rt4l 6r..r.ra-1

a-:! 41bAt) z^b;J:1 r,i-"Jt, ar)lt .ir)!t 'AA-i; dL.J ci,e 1/t1a+IlJ
alrtlt;JUJI osF f 6+i ;rt,r-t ca;f.Atl dtuiJt dJFl

ttt'.,rrlo.I',

i-r#t ,l cav;)r; c5J ;'bjJt *. gt,.::ui -rr5Jt af-!t J-jrt ,*":
dtl-i)l; oz.-$ IFI*UJI alt a. at)\,Jl ;:+Jl o-\t c>.s1p;31 .o4r{41

* 1yj crdl rP + JILJI \bJ >.te,s\3,yb c3-l ce.lrYt p'+.t$l
.\-bJl -a1:)t1 a1:La:i)11 4rr.L.:',yt- {jlj:Jl jF:Jt d4{ UJt-lIt $e

e -a#{)tlt1 q:!l- fu#l ilrt , c-h ,* ,P 6.r.ot-* c-Lr $J

: ..".lfl c.r.f a/et,.t JlV qps,"Jt-;Jt JI;FAt f y" \t))W\)
.L-rlts.rl.tJl ;s-e ,V-/dtsJ-*tJl d^? GJJUI) 4*tClJ +*ll

J"rujt L.r{ Ut"it uU .,s a,gt_Jr t:}{ Q-t: gttfrl Jrtdt 4:'r,:J

It-- Jt Jj--rJt L4 gJJL- z')c-'l aot -,s. Al & JI a:-ul c-l-: V.t4;t2
r.,-, jL4t siri cGYY:y al-*ujt GUF ,ty) qlt k-;Dt { &tL}l

a-.t4-r.l €tlt ),At 69,.- f1 c,!)^:)t e-<d r_,(lt +jt*Jt .ns eJkJt,

c.:Jr--'ulJ Aa rur. LP arG-2 rl{ 6 Fs ,61-Fs \lll e+, Lrb+i

Jl il:-1,1 oi-6 ,----tp J rt) diJ calLe-9 coeV) * fs aJl ls
F: l*-)t t'JIi titl :rr.. ai:-Yt1 celt:)t3;:rt^:,Yt bS-lt g,, a-cj*a

.t,E s f4SJ dJIr tK, *\r * Ch Ji .-F,,

r:f- ,slh4' Oi l-e=i t>a. \11)l A ,fp W-f rb-l et^-sl1

)J-,e 4 gsis ,Q. n., cbsl ,s-;-;,;lt" kJ! .rr; -tfi c\ri)l ,f ?--p

.€sl)l -rJfj ql-r-r,;lJ (1 ,y +llly ".,,6t(Jl +.e o/-- Y ,all.- e,Ft ...



Albasaer t r.trJt - o.t.l+l - -iLall el*

pYt .3r,- w)t .r\A1A lV o^bli \l frtll $t_r A -ta- ,r;b,a'1

,sJh4,14 C, +Jl .l)Ul 4: J-* ti (f \:ue *-12)\ "crl-rJl r.e Ltu
.€ st)t Jl +'-,

4;,) A eJl4lJ i:lr|.rJl .:ti){,Jl K+ .ly.* i./ eU) ,i4jl 
&r- i#J

J-i A A t+.tf A*fi c-|J)t es 1**l d/l Oi! -f" : Jsa ,S'-*.Jrl

""."6)i) 6;1 tsFls '.1 *rl a'(Jr 
''rLJl

H) 1)2 {a-4tilt 4 + ,s;h4, dl; Jdrft ,J .t*Jl Aa c.J-1tr:

Jr#r trl1 f * Vf &s e o& oS : 4 a.3t j l:.:rr,Jtlt L.rr

Jy * c/ qF t^:*yl; q,*i.;Jl + ,s;h4' I t, Jt J;-.tJt q:'Ul .J_lf

Jl;- : J-tr (de.:u i!|.*lJl .rti)t'Jl a{a V;r.l +Jl dJL:Jl ;.* l*

,s;ha' Fb J4) .r-hlJ CJL:J| 6rt--r.:-l 1i cdJklt tW cSlj'

4- Y.iJIr ,*"il P dJr J* ,t,e Jt ei- a,:^-y*t

-* Ctf ,! c1-L:JI n-,;\ t's tF -9i cil:LAl ;!!l ol,y e 7'1t-,^' & tS
(rr)."l#.j 

+c U .t$ls c6t*tl 3 )lj a,.Ut.

,pi t-*; -t rJt Aa c-.r VlLts JtlJl Atl rytAt W-it t|Gl Qs

,*2r GtSlt 4* f=,.i 6$ ;r"Jl 1i ,6tlt ,bvt ,y) -*S 4;>")l ,aAl

J--4t al*L -F ,+it LJt.iJl .rti)'Jl ^*:: cai@,31ce,it.r.-L $r-*Jl
(a"rr:4 geJ,J,t c\t1)t as ;iJ v a) ciurl fi JI P At d a+lCt

'"c;Jl U) '*S

1.JJt:J.*uJl I gu;r a)s,Pt a) qpJt;s st-t),t Jl i,u)J

dJ---ti lP, -*-)u l* s;ba, -4t ,e rlb! d r:ra- '+-tt)t oi 4.-
.+ir i-r-e (o-bJJl c-r.eli-1 ,;aaGt 4 !7.a rs )4e &;JU *j)l

\\1



Albasaer 'l :.trjt- oJ.l.+l- jl'.,..J.t''J4.

&-llJ)l 4 a':. ub-gs +1,{rt €ls}l )*At 6tu,rt JJk ca--c'*.r;Jl1

A-)lJ)l 3 Ft-it ;s;; c4r:L-Yt c*Jf c6r.:Jl-9 ;,i$l +."Q-tll o-r.Ay

(tt)."fut1]t.1 ,fAl o)l nt) cLr;;U C f-tL;.te+ t^*.rl.i)\.Jl 7l^s"1

AJL. r+Jl 6r.cit :-l qdlrr fU e 6:\Lll JrlJl ,y) \)s
cr,o;Jl p) w a-uj ,*. + ues ceUi cj*i*-J ,S-p-*l J,Ul (J:*ll

y) -fs l|.,o A) -f 6.tJl a:.,.1 dallill lLo" , Jror,iUrJl e)S
,eL--e J-lu: c;"rJl 3l t\tlt & ;tJ a;-rJl ,rck>Yl itlrl 4t) ae,-Aa

(to). "d.rlr--Yl;c.:t e--^:^J 6 o;t

l-iuyr e \tft +J;il-tr q-,ttt qts)t lv ;rc eGJl .r-r.':l -ri1

q+1 c6 -tUl fuFJt{ 4}l 9zJli CJIJ ct4=,12,1 Muf."J caiu)l
ji \, ci.,nLj" .:Y:t ,,1 ,f\t,-a Cttrl ;r";1 ,odl :ll A) ej
.:l=.c-.-:^lJ 1 ce*^i!l 1 c a1:t-a:i)ly r q; t*;)19co*).Ylf , a f,At,;"U q+

.4jl*"j)r t-e4y, Q 4rlr
t-c cqfl-lJl e4l +.'tg z-z-+ tIK" ._& grlirJt t-€a-€r, lU 5J

clt--*;Yl1 44ljl 'c-Jl.r.iii1 
c,.:l-r-!f-9 .:t*"*-:tl a$Li., .-,o5i

etirl A) Sl C.,rtlt WJ) d.U:y caiYY>j :.j\,a;.-t1 cajl-r--L ct ,}lUJl-;

d,J--u ,JLi)r ^b+ Jt ,l ,,.-lt Qv & ajl>)ri d: At J-r, Cr

of \a't-!l ,.rt-i),\'Jl ,s)e *1Al cLil! J, asul ft US ,:@l si

ftt-iJl1 ,""rtll c;r^)l y.Z-- d t+-r"t- d1 lietjJl eJBl_, 4r-!-Jl G)rJ-t"

.*lS)\;rt; *.:"Ei g;-rJl ,i/rl rtJl eS u:l^:*Yl ot-+Yl ,p; r'li ,l_1:

Ct';|l 
-V;F? 

4neL.>Yl W-fus ca-:,iJl Gly:! Gclj ,>s.V si'1

l#3)( 'r,b. gU!-9 c.rl-t-'yf q* u"ti)oLra-,..,i:Jl a+ r-Sf Ant



Albasaer t .:.trJt - orl.*t - yt alt al+

HJ ca{t<Jt dfo gt ,J u.tV.,U "r;i'rrlu 
Er;(Jr ,t)V" : J:a Lri,Jl

ttt'."a;U-Jt jb, >-t.;,- q)t o&s .cst €-tA

r,gryt A\ 4; oi a)p cr bs-r +ts-l t-dJ4 ,J a:-Ul c^;I,b;t .ri,

re -.;*1 ,si1 ca; j;))l;-tjt Uy;t-15 l-€+J)\i:-l u ;r.5 al+ :ll ;t-f si

dJruJl .:ti)\,Jl ;rL;! J.*lrll ;n .Jr!t o*Jl t't-s, ,W e r^* ;*t-S

,l-----lr .:t-3){'Jl oj-o.4.r+-g lr,,"lAl eJI .* ,€y3-.J16:It., ..:)Ltitt, 
;

.:l-i)\,Jr t<; * t':;r\ fu#r ,:i +.futr 6t-e cJK; ,.Jr)t ,*,Jt 
i

6J ;.oLrJl a;Jt e..- C-rttt .,le aJb)l d./ { Y Ji{ ,-J*lJt- dr)t .r,,:U I

4-, f=ii a;$ 6f,ill; cjtLall .Jtil os-t €s t\.:1 ,;,.s;i.lu;V 9i
(rv).cF;Jl 

A) Q s>/l At

:i/Jl a-itt

Trall:.:l-rJl gul ,4.tld1s FuJl ;a1 ,.:ti),{-Jl a,u! asul .J-lr

ets ,r-\t r-p ,t*,)t a ,-fi*l ,v *6 4;)t, Jt \tL)t t-|,--;i c

J-r-tJ.l -rll d- d,At tj,o 1.r,1 .J1Vt iU;tl ot!.rl 7:V t3s.iu-Jl

r:fJ ,/h4''uo| atA 1v 611)ts -iurjt aj- €slll JJk 
"r-r 

J!

'Vsis \9) qs;;l a;'rJlj '6tt's ,t' *a,l^':*1 6Jt

Lt')t 1*e cJti:;Yt -,tA *ft.fJts;rfl e-Lp-u-)l a:-Ul ci-t6;-t-9

;A-;At J----i P A ?-,p" ,s;be; cqfl cdJLJl Ji t u{l- ;p JI
ttn'." trJr Jl :f ,r*;: j; e eJ^r)

o,.)J rz ,t,)t r+J:il*Jt .rt^.;:Jt .J a=Ut +t -Hl ril)
cz ;#l) tll ;:-rrll 4iUJ<, e "l,t*Jt: 

t*ylll t)e-Jl rl-bi rJ JfJt

\Y\



Albasaer ! :.trjt - oJ!+l - jt,r.Jt zJl

riJl .rl-.1,b.,a, q_At Wy6 e *-s.!:6Ul W-fu A*h: F ,*
1i ,-1L;'--t*)l 1i c1t-*r*,Yl :J5 q:r-Al1 cea;i,Jl ,P f_r- 6Jt c*-r.J-t

"t=-! 
(Gt-t .t:b:' ut 6s ,&tkjll .,i-tll gLe-r:-Yl ,f ,:jtr .,i)UJl

*>l--a*-:)l a'rU"; ,f';Jt1 ,+3)lS cllil oe-Jl el-bt a-,U, c.lle;J$Jl

afu, | .;jJ c\t1)t e,r-r-iGJ Ut ri tsVs ,$frJ !41 ,-F ,t:
.r[-i]'Jl '-n:"A a-=-bl))l 4il1lsr$i JtJ .a:l-UJI-1 4,*lltl .:ti)\'Jl

,4 ,: L^..rJrJ ,Ga, ,iw1 ,Gt: a^iKJr - -w & W; u^, (al-*uJl

qr.)J.J-t ll.-Jl ,>V-r ilI 4 ..:l,i)\'Jl oj,o -,1j: l;r.i!t; tg ,!111 s*t

*F J,u;, .er-r.J-t, 'a*ar.-ill c\ s3 o13s a]t.eS ,+-5;S +$; a>V1a4.

v-ll1)l t/l A) c.rl.u!l ,fi ,W "-{t 
. :r)l ;r,;" : f,A;1 eJJi

ifilrl., f^-r ,r[*ll ,io: &e GJJ V A) Q rXS 1.r+ : tr 4 UtU-

q_t$.s c;;!t ,flrl qtli; crZVt r.yl Jt-r-Ytr-; c(y'tlt; .utl
oel-hi 

-+ 
(Glill,-|Jl :Jr^+ ,t^<+r ii>{'Jl dt: J:*.Jl aj roe}l

JI ,k- J-rt ,/ .\-- A Yl ;re:^, 
y arUi t' *: c.:YY-rJl ig cucLLl

{rr)' "g-rtJl

e .,tJf o;U\ l$l uJ -r^:,; a:-Ul Oi E.ri.lt V-fu oV d *-S
oi-o vs.a; )lA o_lt € ,f ,F ,*,rr!s 6lr ;;,ol4l 

"r*ultj 
,au+t

ci-ilJl ,y b-ry 4.+i JI uAt n--a & f* kf- J-l .e.[ -9f 
 ,-rrJr

-# ri .,a-,ult ,i r,,t-.-;)l ,t _Ps c(l3j)11r,,-:lJ a;r;!t e, ff
1) ouv q/, c6-rtll1 J*uJl ,y \12)t I b f "l,t 

+J Ls:W L-Jt ;ilJt

e-, dl- r,e)Jl .:J; c;-uJt ef ,=f ,* :lr,ErL-:Jl ,/6s &-"--iJ
,;llp C-.-. a^*-rfll uJt Wjts 6,8 u. riro:v1L.* qr;r Lr-r.etri

.o'-.bll) 
"1*lt 

r+." 6b #t Ft vya* lrd; c-* cb-retri-9 aJJl

\ YY



I

I

Albosaer 'l r.trJt - oa[*t - ]4t -AL+

c-J1\ lV-'( Y e) d./ a:-Ul 4-i)-r-. a;jJl *l 'tl gidt l-,1)

a) o1+r.2 cgti;Jt A ,W '-*Jlt at *i ol, .rii (1 Jl r .r) gu.,!t

r^-{ Jrl-ulJ../t+JYl 3* Jt du,Jl J*l-rar c:rJt a) Q ,bVl J^ iurl
(s-p ,+ J*l-uJl Oi 11 a:-q -'c;S .+ ,1ba, e#*"J Sst)l

,J+-Jl ,-) 1lr.l". :,say *:*1 aJ ;pl:u g z-aAl 6-P ,*-l ,AJl

y .'l)[* Jre ,*;) 4s ... €St)l dU:Jl -re- ,* ca;1|)t $^! Og
tt'1."t' 

ltdJ)l ,'.,f.e."l4 \|\ ;-Jrl o- rii.e ,)i'l-r, + full Ji^i

r',Ul riJl F: (\ V \ - \ 1A) ;,,. gt'J.eJ! o>r:=:i e,JtjJl ib;fl Ui

;J-,.Jf e J9 Jtpt Chs cue;)l Aj 'P 
a,:',; ,a:;'-1 .+ls)l ,t

dJi o+ Jy Jtj.lt ab-" ' dlJtr-l .tJ oGYl t Jrs r+|tt
lit*. 41 c*t 

-j.Jl 
ail*. 4 Csrb JU-JI .. . CJkJt ljo 6:Y1i ,*-)l

(t\).";T 
uaS'6,tv)l {, k.C-rt:Lt a1 ue-{'a'-11)l a. ilLl

o3t-b-cl ,\tS)l I tt Jt 'tsliJt Jt-r! qrL:)l .rl*^lJl oja ;r ;.t*-l
bJ*t, e C:D-,gL.ar ilVi )F | ,* cgisre;,sy;fJ1 ,i11,

,i-tt*1 ,i,b, ,irrb- .st2Lt *. fu-: ,hs ,-h -o-h i a: ;&tv

cu<::; Yg rra:s c;.^tlt ,r,l!l ,rV LW ?-+)l\\il qd:s eur{" : J,*

dr **l jp f ,+'-t-h rt{t ,t'i.1a *- jh.i gjJr Jrlr crY

,irp- j*t + y,;a tyas r:b i-b i ,.f) (V-* Lsi ,l 1.tb
<tr)."'r.iL=J ,i"to,

e?_t ,\ls-[ c;S {u' a}tj q s)r> g;iJt f..-i:Jl ltt tirb Q1

*t \ts)t ra e ;",,tlt ,a-r ,# Jl-Jrb ,A-il Wb e-p ,b +
.r# (-# r-2.' jb q5r 1a-Jt 3 g):Lt:Jtl*lJ *Ats e-,-rlt

\YT



Albasaer \ r.rrjt - o.tl+l - -iAt W

,f4--j.rl,i)\'Jl * &t.q]+t-!t Al +. & L^ri a,t11 & ora:31

+!r-r-s ,,#l cot-a-,.;JU ,i r,-..p.r-rJt- fuJiiJl 4,r.J! l-€- )e:l U elr-

,s-r a-jtjl .:t-i)\,Jl ,;t,>ra\l (tt-.JJ WJj,-6ttlF ,F:
oi.-6 \j) u:rfut q*rfl .:)t yl & A: cra.Jl 

"|-l: e et=a^:Jt

,f)l C ,.>i ! qr# i ;f : crl^;y !4 ols cWtf l cetae>,..:)l

c-6tt-lt- qSel-:-Yl ,rb k c.rlJ)p JA 4;r-.f^:^<j l^.o1 coJr;2t*e"

L-4 6,y -Jl 4;.(t Jp,>; j (,4.-Jt: LJtJt d^jtFl ,* & ^,,"r:4i)
(tr)."plri4.: 

ei)t :aJj" J)r "r 9111 sc1z,-r gsr)l

,re-Jt -L;j c, S)f 
"r 

c;lL;r dt fuflt ah;lt Ji ilAt oia Jtr)
arL:>Yl C-'lrt our* A A fu$:Jt Vj: e lAs y rrili Gtilt
a-iiJt ; u(*lt-9 cAt 4 a;"KJt .rti),Jt J" J, (GLtt a*J cal.:t1ty

1-r#l 
-J 

cg;-riJt t4t!r d 4:et^>Yt a:rilrt g, &Li, dJJ+1 ,aJJt1

.,.jr!t At acs, utV U Ch e -AF J.*uJt -t' Wtlt d o.rrlr

,F 6t-e-t 411)l t6:-t1: e UV {pi "it}t" r*,Jt GI. c.J;f .r;,

-L-Jl .j 
-5..4 1 ,LGi abt ,J e{t eJt o'e -tio cgtl)t JLrll

ol=a;-il a-.iir J,EiJ (4Jyr A At 4.:.,,ii. 6Jlt 6j)t C_f Jtyt
,re-Jt r^&'l ijtjJt l-*:J1 t i .,JLJI lgjlt ua C/.a,r{e LtAts :t*ts
ol j-ci,il-<4- dt--eJLr:, dLi_r LJ /dtJ!, I Uts, ,f :V s.t)l

;.,_.-"Jl (y" .;+ -L^Jl Ur CiyJ ,-pJl ,tr 4l^a-clra1 cc>lra*-)l
<tt)."..1L;Jl 

J!

a-t*. ,J" grtt tt;*!s,J,!Jt ;F ,Ul Jl rr4*i e.Jr:Jr -L.Jr ui

.--*rJ )l-,lJ-J c€1t-./QY (dj1L+Jl A>,i\) CJi JUrJ c\11)l

,r'r.bri,

\YT



Albosaer 'l r.trJt - o$+l - jLa'Jl d+

oLal a;.rll .g:;!11 .*;; J,J;YI Cf €Sl)l &-f WV sJJi 15
'ul, ,.,rKfr d)v" : J-F calt;(Jt-, +sl-[ et=olt eh, :r-,a C-tU, ,i]l
a-;3)t o$1 cL:ij ey At,qk(Jl dft gt ,y ,ey ,J u-tV,U {t

(")."aiq*JI gP:, >t-,a

^-.t')t 4* Ji ;:-ut .:i1 1Jt-:.Jl Jl ;FAl ^-,y)\t:-[te-"]9 01

..-^ s;jJf gsl)l ey: tl1 (GL<-4 o-ssy A + JyJt,"Z<+ L^; o;f

.t_--='- sJbe' *--c^; ey) .a .'-ly @ 4*;i c-ejl C

('u).art:Jl a??;J 4--n c-trl ,t -* $tl

-r-Jr ,i-1" .:11>f ;,. ol:i g *-11)t C el))t:-ti di J! ;Jl^1)l Jr.4J

c-J,* -r31 ca1:!l Gl1:i-9 cl-1>,-grl caiKJt ujl i*V,Jt c-KiJ cqr..:Jl

6F)Wy .ta,.:YY.: ilgJl :r"i"1 €sl)l ey ejl t-€::e.-€i,

t-il+l Jf-ot Jl,Stg L( (6+Jl 
"pr ;;r- 

q-:" f-* #-.:lt d o*ui
,,nr.,,arrrtrl

-q,et->Yl- gl-rll CUI .f vte f t jtlt,.7!,'L:Lt |-c titl

jr ttt'C'r' li,o .rLbI 6Li! ;:t{ 91 ,ur}t+i f 6,'$ ,ocya}l

g--.-llrJ dtriJl ,.:l';-l ;/ €s ca;j)t t-€/ui &Jl q'-Jt At 6r
4-JVtcot.e r,t-iJ<-5" CUlr Glslt.Tttll ,H ai)LJl ol; .(o''Uto

(ot)."LJ*iJl

LJt i i, -gtj-)l ,y)s t-ll ,yf ,_4t ,{ 
"a1 

ai)LJl Lu)-l

r-J-r ,J ;j-,'t-Jt a?e*-tJl ca;1|)l ,a* )l asul i:"*'k>l a1llJl .rYY:

e-* Qs .(;i-)t Ats qeiJ\ A):Ajt p ,iu a-'JJl ,s.ir1 co{}t

d gt:rJr aJ h;t bu ,-e 1i ,i4w 
"i I Sst)tof c-+ ,Slailt Vps



Albasaer I r.trJt - o.rLft - jt.aJr el.;

,r,#1 )-f JI6:_1.*ll .:Yi.rJl !l ltbYt tr,! jsv J. t,,o;Jt g,;
.eJl d ct+ 4 .:YY"rJt oi.o )f e,p j;r.li .r_9, -a{lF eJkJt :-f _f
,gr ;tyt, .rt:;lr , e--r>UJl ,i 4t i,jt> ;e elJi ,, a:-ut ef l:
,jJ-----.ilJl -L.+;:J|J ,s-^,-uirt1 f-r;Jl ;:Lr :bl e uLr.lt tr=s..Ji & ,*-to,

L^-.,ttl e \t1)t 6 ) Vs jl ,Xs, aly: 1i cy.ai Jri u*r- ) g.rJr 1.,rUr

L--,r--tg ti rt*S- r) r,*)t L,J,J 
";"<+Ttlt 

ti-o": J;-r,6;lr

,-i iErl A: oiS cdJl*:lt A) -f At Ajoi tJ r.r* e-l ct^a; ai),Jl

7t -a 
4*n c-irl e: ,Qi ,W) *.'t ,tt LtAt { r oL .'*.-lt U)

t-bjt dj-lr F-i dJL:Jt) (*i)t cLil- ejlclt e.Lil : tF ;r;cLJt ;H

e rJts t;a3t+Yl yt +'6+t f t -* *_)t:,*-)t;r:-,o rr,o 6;;..AIJ

t4 d-t t$1L 4 Gt-a.ilt +;l-.j cqi LtAt u) ,*-)t U) -f 44.;,.^..

(oY)."a:.rLij3-, 
d cJl/l

& rt1)t Q--t"J.3 + J-Yl e \t1)t..1 ,,rtr r.r.Jt &4 rlp ;T 6,19

;.,-"it. n,; L*t-rJt .rl,i){,Jt aIK.t f ) e Vilr) AJI cSe ,,g,
o-*-bb,-/ C,J.l :.r: t^.f o*d )s 

"ajlt,.JgV 
LSy cl"*rttt .ryL-)t

,p t*-*J + &: d)t gst)t-;lJJt Jt*J ,* Gt:)r.7r,b_!r
c-l.nl.--=";t lt-6*il Je o)e,s Y-1 ,;e;!l Je sJ.-i +Jl 4UjUJl .rt e*.:Jl

irijr Gre:L 4.: .+-_fii arr+Jl e-h ;n 6*!t)JikjF +-*njt WJt
-r*,J<i: 

,.riJt Get,j.>e!itt,t"r);UiJ *h U_t C ?V.;r(tr .li

3el--3 J.a:Jl'' if 6J Lf crrcl^*)t uaa- t\> 6*lrill 6o ,k: (#.
(")."aip 

ers

o)y LSr--,r- Y er" 1i '-tby Jl Jj*a $tjJl o!-i \j)l ,ta 6ey

,* e)l p-U kl"J- tl ta-,*>g ,s3> tg;-a: j ,Q)i-1o1,;Lll Jbrl

\ Yl



Albasaer t r.uJt- o.tJ'+l- it4t;'tr-

,: ,-u.:Jl ,--:l.tV pl-u.:-l &-\ r4l oj',o c,ej JttjJU .qFJl eLLjl

r1--t--,l.rJl *-;ti)\p G-p 
'P Al + f"r4,.I, cqrr'tt d-f S caslyll

;:t-!_l (A u:rful ,.rtJl dJ"{& e)t) $? d^Jl 4 4F-Jl AjYt-lJ

.\_At ps J&6;
il)Jl1 Anfr co \-;;Jt Jl4r o,t- 43, :'tlt3

p-.--EJ 6-+;r bl1 6-P;.tcE ,rle W rll't,-f ,r"l- ':-t>

a--"i.'i lt l^tt dr LJtiJl ;-t4t dJ JJI-J ,oJ!-rjl ,Jt {':uJl €J.J't ,-Cl

J)-*" H,-Cl al): y'le a^.:, Ll;:U)l ,:JJi Q idt) fili)l,J &rll
(oo).'ri;t-..!.| ti)y: ,J df-blt eV-;t*.

'i t' ,
,->l L.a,J ^-t)J l--'

,-,b p;& ilY-tlt dt 0Y d}.li; cgCl ojo o1$*l .+ ol4y ,x-s

llJl lr )-' 'o*tt, 
'P l-:+ €Jl-l ,lrf ;1>r*^tl eCl g1w ,J.tE4l

utLJt gCt .p: ilJu tua-lt a;, .,le a-,lJJl oio .-,[-.*it; cLiti)\r-,

tr rqg:rJf Al'*.rf,e +-g *-VS-rt Or9; Ol 4*:
',&!' Auttr

cuc.-:)l q.>3g g;jJl &J JJll ;,.;;lt qt LJUJI Ul*Jl ;ai guJt t i

,t' '"tt H: crl;-"bll .lyK.:-. ,-,,:+ u."t-lt ,bttJl e ei-ll U^J

oi-A \f -Jt d$tYl lL- Jt Gt.tlt ,-jrt lo:*tl .:>t(:,.^t ,-Fti:ll;

c6.rct-;Jl ol;;fl J! d>UrYlofu;ry'r ti'a'-f )t 613J1 oi,o;r-9 ..:>K.,:lt

;rfr or^ evsJouu +-r; ,*-: .* f<tr or*tl &il $Jl ,rult ,f
,-t,-,6J ri-t,a,3;{<i ;*,-l)}),,f$l Stlt ,.>t< +Jl t-6-L:.,i1

i4At d ) J1!r r1iJl J! ;:-1-Jt ,sl a:^-*i c;rit;.ilt1,:!-ryIt

,t<! c.>\l j*Jl1 c.:LaitJ I j cz:blLl .:,>!;Ut1 *>l} rAl 1 c.rl:t'6>N



Albasaer ! :.rrJt - o.rl*t - it€Jr il+

,:p c.:l:"r-*l oj, ;f a.iL= .:,lrLJ e J a;-yJt +"ttrr)l .r$^,Jl

c-ol-:-Jl- G.rcl.i A A;W) cq."L-Yl .:t ;KJf yi r,.:U_r(lt oiA ;;yar,

.;K-t-c" d Ji' ,Qr .lr(.; z-)-a 6.t-ctt,lr g t, r.ri o-rut,-1

Q Gls)lOJ^;II ulti 
GJI -;:.-L)l :sAl- gl*Il .:--$l -r;cl .ri-1

j--b1 e z,rt^>t2 L-4,f Uyi ,-)y: Jl k+;* pu, ,[r.u \]-l uelt
.o-t') ,Llf S cu,hilrs V d3.;," L.y ca;l.-L*.J o)1,{! -.lt(lt- f=it-i-J:l

4l;* 44)yS ccl-p-.a.lt +d -+*UYt ,-t-tt- ..>{ll {r4 -r+_l

c.:)Lt "\l l-.i-r.oE ;t 6si c,rct^--*Y1,9 &Ft LtAt A -,b! e
.1JUJI Jl ;FJt f y) 4 *1tlt.r4:Jt #,.:J ,>tptAtl

,+ l.._-i- \l))l a*\i.>Ut or^:.el a;lt ,*;ell -,JLirl ;pJ
0j5 )l caiY): c5J,:*ll 6)g- r? ,l #ll a3>\-1 J-pJJl o!y*,. 4-ra

cr- 6t'r)! .* u -*s cup1i,>\-2:-* J!etsA\ rJ4 rj{ (4tl+ tJ<,
,s)ei 6r;*t.qV k-n 6,p gr5rrJr .:Utr ,* f*S c:ft d
j-,A-it rF -tl 

c;ft;l)ljUf !n+ 'lS:.- ,l r4V Vli--.,:.:t! !JLs"
(o1)."g-,1., .-jJl

st i1'Jl : LP; ct-6;bi t^.f.:Uy,.ll ;,.;ali/ .:fr1;;*ll *tb SyS
I l)!;:l,K:Jl .:ti),Jly c-a;l: g;t*It (y.rjit l:!- +r,1rll

(ou).4LU". o\F Cl .:ti),Jl

-l:tbll 6-;.,,.,: ga ctt-e1Jl r:!y-,. A LIJ)I abti 4-e V,#S
6,p- el-ij)l 6-*s (dv--p c;.rJ Jt^-ejt 6-+J rqst cl

(" n) 
. i J r, -i c;-rJ -,-,l,L!l



Albosaer I :rrJt - o.t.L+t - iteJl a$

ils # J! .rt-rjl .+J ut t -tlt .)p))l o-J-l.J c^'Ut .y fiS

c.rlrbt .":lt A tl.}ll d (.",Ltq dj ,F 4 Ws-t ta-c1)t d fK-i
c-e:Lbt)t- or"-;fl ,Jd U;)t ,-trtt (i-ul +s *\:..:)la$lly
i.r.et-i ,+ W. Ttrdt olr\S c.:)Ll-elly .^:lr.bL:Jt A -/s 1W)iS
g-,lrdl1c.:l-bUrJt :.o Oy.Zlt l-s*;s ,Jt qlyrlt ..:[L,It cr1 )1 ,*-ll
c.:>!.e-.-:Jl 7\->j2 cQ-juU;; 1\ 4ttlt ert.r-i frJ eui; tTlrdll

:l ^*"* :,,51 oi^ Clj 0i Y! tiA l,rJ ;" : cll4- J_r+ r,a;ts.tl GU)c1

J:!r a-r:"lr .r)Y.rJr :lr-uJ cOuVr 1r!r &jt trA ir^; +blr eil
<"r).r'a1,r-/r 6,ptar .,L,rr u,6 d u

?J-*lJ JuJt *.71.-dt' ,"* !,",-rv r|+l;:Jtr rbiult .>$l q-*l ,:
71.-aJt g1 cu*tyt) 6ret3 \f )l;fi)l ri ,;t;t e--Ut igt rt) :\it)i

U gfis c.jrl',:lll l$rJl Cry 11 u-'rjJl1 o-.Jct U. 1l c.t1:}llj Jr^ilt ;o

Ji su c4,-L!l elf)t ti ,o;SSt a;;*ft c7t"At 6-p :bI e,jtS
k-JLil f : Ttralt U^ 

e 
ti! ,r,t" il), LaJt*.:jlJ ,f)l tS:_+..3 c.! i'",,,-

a-*il c) # ra ai.-> ii ;*"u .,Ie aJYJI oiA or;;i pUi, ,.7r":lr .11

L_.,e * ai)t Jt oi,o ,/ W 4rlt arLalt J! ,r-ult +* ,sih4,
col lly ,4-ll oe q^"aU j* ,J"J i_rS ciilnJl-2 6sl-ZLt jJJUI

.+Li)l GjrJt)

"l 
*Jt Cil-9: -F-p ,-b ,->lbvjll Uy"tlt d-Al oj-o c-L-e -r;1

A-fb, r+ o-:<! ,y-. F f '..iI aj)l o,.ta 6: .A JT d rbdjYl;

J)rJt a'.+f L"c.t; o:lri ci rlr-)l l-r,o :t^:el ,J .:-Ul |.c1 o4jlr,a,,j

-&t-JlJt- Gt))t Ft J"pt! U3)t irt r;,:n1 ,eLV7t yi a:1r;Jl .-rl

\YT



Albasaer t r"trJt - orl*t - jL€Jl d+

I u.dt t-a.-,.J4Vt lo-A g-t1 c,a.2 'Lll JL-.:;J| ,* u^httAl

.rll>rJl

_f f\ F\:4 Jat-) c6[J-l3 crftt f^ t'I 'PV ,_pSUAt ti'a ti-*-l

JlYt a...4; t: ,t-b14 c--\.X |Fs .t!a\l: Jdl 1l ,7#t1 LlAt
rr-lt ,f A;rij ,;r.r-ll c.,lll:Jl ,4 rlrl rrJ*;fl ..1'l 6.ilt 6JJ
e a-tt4 ?ri y ,^-t or. a-.--"i ,d* .rS) ;F;Jt o:l-- ip Sn+ tti

.i .;;,g*i, ci r.l^:',.1 3 {q.in.rllt-=Y &jS)r ,("r"Jt )t A .olS}t

:.4 )-l ;F ta,}: +)./,f-)l tS-t+* 6;b4',-a oS-lV {*y;
,;h4,'- c-ir /-Ut ;Yl FC:.,J4 0i.J,j4 Y l.rJ-e cLa; ajJull

.rret^.*Yl-9 dlj.:Jl o/iJ -J.+Jl

c..,-r-rt r#u! aJJt.* j t4tpt Ss,i1y1 St-;dt,i^ Jt4 .ri ,rr+r
.-..'|.;-ill .r+ Y a^L-" W-e i;aht cla;,. -r1;1tl .--4 Y .:t^L" ,rar

cte ',,, ds)l c,ret^*!l Llt'+;rit-r ,ef-)l 11; J1t.- l,-ue; (l-€r

c--+ a;--.*>) .lL -r;U.lt g. crtiYl Sk Vut .a;' ub\ll d.--g ritJt Of
), F elJ.Jl & or*i L-r;c i!-l y JUV| 0lrin c>s:t ()J t

Jr"Y oi1 .,i;t*tt f 6.tlt l-,J.e t*=r rtdjyl o-;-b (*)r
,r.p,itl LtAt ,W7 ,y) cq$l J JLJJI F -rr U! *Jrt ,rlo.rwVr

4 q*t p:t 6iJl Gr 4 Jt^:Jt Jri tiY ,q-*t d JLr^Jl J* Jt
,t',.(.*J' ,t oe*:;,

; .'.-i" t iL a;- t 6st-Jt "4Ji' & utS e--Ut puf "r;,

q+l d .r!+Jt A 'Stt 
.it-t.* ,p a.-;tail1c(1Y ,r "-ll\ "JJl

dJ-hJJ sZill ilrtt oell d ,rLJIl .l! .C.#.--r #L+ ,J .:.,t*it a.il-&

-,\-L'., .,n .j.1 c.:);J-u V ,f y Y Lort-*.:;t, (.fjl :_9) i:*> J, up



Albasaer t r.trJt - o$+l - jtall d+

Jl -; ;*.rl- UU)l .:|"r.-;Jl ti c5:tlJt ,Fs 6;V3 all> z-iai

a)J+t) lv-'a:a;-ll -9i ce.,-rll o\P ,P :-rt,rb aJ): dKJl t+L

:11fu-*> otjpl rJiJl r+i'dJS-)6y.Z' (;:|l,cl^:re rai c6.,1-,1v Yi

atl, , gt Glslt drgt4 E?'o7l)l,jl.iJt, a^LIt oi,^ oP 6s re-)l

ioru=r oJ;J- .J Ort ,J!J crd.^+ 6et.Jlil oi;.,l 6r: ,jt. J! ,gt^-*)t
'*L)l gr.JJ ,$-hdt &|t lsP *f r4)t,r, J! 4JiJ .VVt
1l ,;-iSt ti ,;r3;Sl ,Stf ;'e LJIJI oL:iL:Jl1 ejL:Jl o:t^:rl) te.J)

.Gtslt..rr*;Ir ;et l J1)t gYY-rJl ,JU 4.3t))l a-^4#Jl iJJL

"r--i !U.-) Q4.u.:-l ,! c.:*itJl; .rlEJl .r:c e--tJl o l:
JL :Jt1 | ,.t..r,-lt Li * ,s, diJl $rl o;i collalAl oi,6 Jrb

i-itall ol At a*il c,|J)l d c-dl:/f-..::.4fr o}.;y;l=llf ,r1111<!t

a-rLa.ll d*.*C -Jl JUrl \r 6_,tl^{ ,-r}t a+LJIJ Jt^.:Jt{ }ii

- q;:Jl & f*ss-rJl ;!l ot-4!l ,,,ar; ,l A;*rs;iJt r,!l ,i-'^';St,
.arui ) a*r.tl aiLa:JIJ ,UJ 4 o'*Llt y G{.-q_*l

-$l-b jl g" d"-ul -rri -;t-t-r, .'-J;l- ":!u:ll 1T ryuJt :tb| Qs

JJt-bJ JI Jr-'.r -i ,tl .rt-burJt 11 4f )t;Ul Ji c4*L)l ot-

;)Y-Jf : 
-Jr!l 

GYY:: ,rs13t 4Jl #dJ ,bs,ttAt u,1 ca"-vi

,t's Jl I il,/l /J rl-';j)t 9i..:.y,ll+ Yl C- ): l:- tih-et o+.tJ.t

-;:)-/r dli; g, liulj Lil- qst)t kb ;{.t* 6!3j c{-t>

;g,ri ,r-1r.r--l-rJl L-f lt 4 eP.:Yt--! 1i c,>la1b uclAl'". sE

,1'o ,f"rV cl-. ;. .'ilJ{ et4)U ,', l.9 c+i,:-)a3i,.i,1t -.',t'Lll Ut* .,Ic
(1\)."AJJ4J t.tJ,y Jl ,f 3i ,rct^,*r f ur" 1i .a*t*;! 1i ca.tl;;'=

0i o-14 ai)t Ji z#'.,;.r"ul lrl_,;! ;+.r-{t +ls}l Q -ip}l r* l -l

\r\



Albasaer ! r.trJt - orllt - jL4Jl 4l+

.:lyricr- 6l;i :i u]-.-SS ca."Jl o!..:*. A 6-* 6-',,l -IaJJV

ct_,r!l .:!y*ll e *.) * *WS (ctill o!,ryI1 J.f- ca;;Jt .Jt(!t

uc-'-dl,J .r-r.rxt\ 
"+ 1t_sl9--1 ,b J_*l^{ 6?i o-r!+; .Al Q

1-+t5 
rr,a Lr ;fr"+|;5 6yl)." ,>-,*i et .)l i{U<Jl rlli co4-r4l a{rll

l-*J ,>lyW at:*-)t,t.Yt ,.>lyW;r +"ra:Jt l-t^ Jr.-J .ttt,"6r.lr,

J}i irK,l u.-bl r+o L J-pJn *el oeant,J djt ;/v o\ )i
g JLII 9 tJ Jt-"r-y1 i.rc,u, tiK.l ,-re) Lf y JIV Lr4,y jie)

.;4r+l rl;Jl

,-stJjJl ri ,4-rYt guJ \lj)l tietj 1l a;-tr:,J .t-Ur Avi .tS,

Jl'\F) c+ul;,11ca--L*.ij c*slriu.- t1;}rl e)pjJl JKii +lS)l e
JeJ)U c,*1))lJ 'b4 

jl i:Lall otjt*ll ;etfl oi,l s^st1.a;)Y:

t 
-aW Jfu ely,.>* V 6ih4'_l €Sl)l JU,J.e:.11 g;-rJt eAl

+,-Jt ,#b4f UL.itl \ri,onrt)t Ly g-.)L: .Utss ret'J
,pS toa\)t e)t z;J.r^:'; 6:; A;|4-!jLarYr oi." ,.:cl* S: .Vt:
si+rLll .:uyJt J-aJ by *]t2)t uAt A ,g-At yi .:U)-lt ,* F;
.-;tit .:6_1 Y a;i ;.:V Si ca;,iJr 4urt o"p y aJrUJt .:ti)t JU

L=J^'{ tg :i)1.c1 coVr;jll J-est fr" &S,q:Sl q:Jt, Ji .al-+tt

LeJ)l ,9t>i 1a;j)lJ r:+ ,'a,a'1 Ut ')t e.:t e,r-:Jtl a.iLdll Jejl
d ,.n-* 

'-tb4' 
,t\.i €Sllb.dlJUJJ u4J)l:!Lr Jtf-rt-:J lSiJl

LA)L.i -<b: z-,*t, a tg;t At e f.,ir Lr ca+!t -..)./ ue) i$e JJLJ

.+- 5;b4'L.ra 4t €nl Glyl)t,rdt c*.1rvr i;r*lr+ Guy, +

J4 j)\,.:t^lf c-i^:S ,!t Vt-"-)t 6 6:4.iui 
'[+lt 

JeJJt Ul

f-U l€ -.4 6r-t':" oV-f _t' Jyt;j ..:)i-- +t -li colr, +U f k=i

\YY



Albasaer t r.rrjt - or!*t * jtrJr d*

.:,t i).*Jl aK.:" e !-hejt r.lr cs!-, ,W j.:YL- ,i rGVrl 1l r!;*,
d/F{ ;-!Ufl e---t rtl tSVi -tSt..:l*a-.:Jl ,a1 ai)r{'Jl J)f .f 4.it^;)l

.6r-,i .rve>.:,,;;i .jrLt J.+JX ,f p oJl .:t.,^-;Jl artf ,.rl".e-.-:Jl

t*A;;) Ji+- ,-h "4?e*) e €Sl)l 6n 4rr+)l eVyby o.t,tS

6i cu-tr!t1 .rt-r--Jl z;li \yAl oj.o i,*;-:; J .e-)_t' gsz 4l;o'!11

.a;!r ,>la*)13 qsl)l

(./-+l-ll ,-CtS alt,rJr c'U.y*.) gt*"Jt $*:tt, .;-,rt! Uo., :rr,tt.)

:st"t.i;jt t('t.6# -t

J!;r--Il .--,y)z"-lyte'""1-1t C r'.'* -t g f-El;....r-t^:cl
J,-.Jt q7 d4* Ur4t at>\..Jt .,Ie 6+lt t-r, lps .{-W r+u lJuJr
,J'-'Jl L# d kJYr-r a"JLYl J.-kJl u:r ai)'Jl 6'r. ,a:J-fj ,-J:Yt

,fA q,KJt +Jl, WJ )! C.a:, Y *eLVt J*kJt c.,:*J aJ),"ilu . .Jr!t

11 y e tsl: #Jl jd1tJt ;e"-rl.rJt +fu ,P eJJ4 .:-*r-.r . .-Jr)t

; .L.r if lr.r.{ ,}hj crJlrJl ji:! Jl^*l -*+ cl ,q-*Jt & Vsr #
JiJ--<r"U t !: c4J";U:Jl {^JJ t l6Cr r-rf LaJL:rt ? e+JJ. .:.r!t

.+t+ifJu ,r*,

,#" qJ! .:-,oi [ -*b ./-/-t{ +ls} l-6:-11: c-E l;.." d4t Jt)

.:Li){..Jl +l:)l ,y d'i' Jl e; e.jr.e; I qj{j (LaFJ r.r.Jl

a-t*+l Sl , qp)l t6*<4 6Jl J*UJI g,. dJI 1i Ur:St crA al.-t,rJl

ir-r a-i),Jl i-l;: €) , cL2i ,--1i LU*. JI eui .Li J c q:ft
.rY):; ,rc-Jl4 .rl-;)LJl rl4 V qfu )l ,o:$ j.Jrlt Ft ij;
(-,.rYl"rJl oi^ 4:-i t y r, g:!l Ft 4*{ l4bry, o.r:L!t J*Ul:Jt

\rr



Alhasaer t r.rrjt - o.ll*t - jt4t "lLt

i.rJt te- .,tr: A ,Fi trJ: r,grlt 
"cX 

t-443, ,Us *ts'M z"3t

a;t,- **. d d:)l ,pt .:U;i 4: e & Y c/j c pUl ,r^.!;ll
rgi-Jl ,t!t .:,,s..Jr!r jJr ..ruF OV s;l F ,Js {as ;r', ul:nll

. .;nt ;*ltr c* t" tl , ,*+ll irll u^ ot (r-t n*y

: ,'ajt iJXor iiuJl -Y

^ lilt oi q^4, crdlJ ar-r.i:Jr ai#r a-r.rlt \h w asut .-o;J I
:ly*Jl dt-{ a-rl"bjl UuJl *I e q}ts o_4t *. LtAt:.;; JyL;;

J! t-r*J 
"f+ 

c y-r'Jl g, Wt:+ Q \-jJl.:UJl ;l^:at :bI QS t ubQll

J<---:; Ct +tft c)){ o-/-Yl 4l -* t ,'lr ,:,l6),i-Jl 6ju 3 g*/l
F"'s a-;.r;Jl 4";tjJ$r,, .b c-+;i c;"rJl q;"illLo:_pe ti c 4ttlt r)+

fJr-r .lt C,!t*r -nT O;:t^:ct Jl G l.r- U ((]r)rtsJl Ct', e:9 ,-f Al-t

eJ et;'Yt F ryy.,-iJl U^ lp) .VF &Jl iL-!l if 4{t*)l U

;;i r:-ul r*)) Jl+r cb:!-i Cfy il): k*.^( Lr ci.:-rAl k:fLi ,J

,+6e rP,F r;t1.^*'Jll 6;r;l^9 geyalt,y )& 
"p a* Vr-f

ftJ;t tf JLe t-eJ; (p: , a"rLll d): ,Kry €Jrt -*s ( a;; e|ri
;JS o^y r, "; a-i)\^!t a'=b ;re l-:*-c ,FJl + e^JU ,es )sl>t, qr+Jt

p e\st -p-r- ol ,y LV,-.1^ll Ji Jl CJ3 e orb}1,t/-ll ai)\'Jl

a-r){^Jl oj.a 0! . 4,.11 ;)l+Ll,-^rr .Ja)L")l Ulte,H i/rl aiy'Jl ;5i"

H) t+t"' 
"r lb-ri & un a.i>t' dLrJ.r-1 6ut!" J)r .r d l;

f .f-6 t;t)\r e rb \, d ( YJi U*nl ;c V-r+;r.dL+ erl1,f#b
{lt).r'aJ, 4.-u ../ t-a{l UI C.b

j*- l-. tl (qJt j')l a;ljl :t^:cl -f :leo'q\ c^41\ dJJt tyb t31

,5Jb4' a-, g:it qgjJl el"t-o){.J qtb)l UlJt -t:-e W* d-lJi-9 c*jl=.eJl,



Albasaer t r.trJt - o.tl*t - itaJl dlt

cJ--l; dt*! OfK+ 1 dJ-*13 et bS;t dlJl J! | 4-v.,.x1"> a-as ts-

c( \ o Yrr) t*l))l' a-t-P )i +"rt Vl c cL)a. jl ,ltr- L! cti)l .l-1y-t

,?b4, 4 | + glr^)l .J; ,tl rL,a*Jt ol'=iAl t* la;31a CJK1

cel.r--a)l lS.f ;r e'ts1l;Jt dli U c el"r-a)l ljr'r+ i-r-11 a*Jf .r.ry

e p" ( s . ,rQts.:lfl ,ru 4t."11 4itil Jy i*\ * ,rss
oi ir-Lr" t-l qrul aL-l !J-1 .-u .-i, .aJ-LeIt 4iK.l a+ & asul

J:'-, 6;h4,1tt*t J-o ' 
I'LJJ dl-Ji AtFJ c el-t-o)l U.o a*;u

:JF ,L\jl 6-r-cti ,Je aL-)l ,Ji CJit; ('")rl;Jl-9 
,-P.t,x ft-e Oi

J-.-lJ ;r--(Jr ,G)l d qJ! ,brJt{ )! ;,tJt cl-r,o)l l- r+J J u<JJ"

c-J,iJl et 4Jl .rl-..,LeJl r.r," 6-ei ., ,.f-:^tt )Ji -L-),UJJ r d!: 4
eL-+ Ll )t U-6 J4 J, : 4il"- z.at t4- ,s;be' t g.r; g;jJl el-t-o)l

U-^ ;ts-fu i/iJl 0l pl f ;t=ll o-tA :,p_9 Ju J^ f l-6*i; -ra- ,;b-a'
rl-r-o)f e o)s) &_Jl .:Jlj k*; E-r+tl Utijl olj I 0J,.FIJ ;t*lt ,f;jt
l-r--l; f js gYl---Yl oir.x )19 Ji."Lr*, ,p f ut; a-r d

'A*;r;;i 
"|*a I 

Gli arl1rl ,t ;',rAt..rleJl ge<"I W-fu *I Qs

z- ,^_/l.rl"rJl ;p LIA lf-;,r--l f+l;! .ill J"tJ J=r.Jl ,34 - ,1,-^:-$l uZ'1

.;-:,Jf .l! c: .rl3rl JLIYI 'fu A,"F*:ll .;:,Jt ,rte lJ4 gJl q-lls

.sJ crt^ fi 
"ir-t 

iJ ,,*(It ,i--t orill J, )t;4el ql:Jl dJJj + !F*+l

+ cLtAty, Jt Ur,] WJt t't Jl Ot</,fil^g cltPFJ e
r:;-r-Il oja;-9i-"a ail1jl oi^ 0 ,-jr.'Jl ;(J1 c1l,-rJ! Y! ;t*-.lYl d;'.4 Y

Y1 ca-11-2Jl L! UtJl otij'Jl J- J^":=J g*r Y &Ul l*jJl..l! eUi,

a-*;J.l .--i!l U^ r*4 ) gUK: t.t*- ib*',>l-ir;,e )l-,tl )l$i -*;'-

\ \'o

I



Albasaer 'l r.trJt - orl.*t - ytalt al+

./i--J c.rj.l Jl t{r"-,r! r, k}, * ,} cf)y gv a{rt^u.>\.:Jl ,l
('u).i(.l.6r]r 

Jl k*, Wst

J-!.r s7i u;\ o;KJr 
"[;; I "-ts)t .* pJt .,i!t +t-- sIeJ

,;h4' et-3\;nt Jl ..rui g r;;*i)r,1,.:j(Jt; t'S \tlt.r!;* Cf
.,*<r s;i-Jl &tJt Jb ( $tli e 5st)t e-L:, Jll t \y'Si cr+ .r.+

C-,-it Jl ;;c<Jl .:11t.:r)l JIs ,dr rlrll .:.r';1 c r.r-, 6;h4, a?etJ

I l--f .(tn)a-iYl cl;y cti:-Yl.1 qJLIr r:t e.-:Jl p)r,11j>!l J1
"^J- JJA "4)-J 

a;.* c! | \t))t,J L.6, l;_1: J s;iJr 1Or<tr) J,",,
A-\-j) t-iy' e.er- Ji JJV e;JU c..,ft e &fs (.rlt e *-p)
*s tf ,y Ot<It U.a .rUF. 1 cait>y+y..:ll ,){1 d ot<^U ajr:Jl

oi JJI-----* t^f c.,)L!t irJt o-J,t * u^ dr{ *lr e! ,;; -,*s
4 ir.-(Jt a=lrF jt 4rjrt ,J,o eus . ,jr:Jt ,: glr oKfr CU #+
r>\-r d 1-,ll xV ,yS ,q-lt r\ d a|rilt o.4L ,y & e d\
Otit oV_*;.rU,rlc of.i1 co;ilt"J (4rU- cf-rl4.r.rt 

"* _# .Orlitl
,+tt ,jr-J" J+-J, q .*Jl >l;" ;Z-; o.c ..^) g;Jl c-trl g1 tg1lia-JJ

+Vsll .4r . q|tS o-Jt *, a:r"alt +jU:Jt .rty! JI, V*S ot;,'-r)
| ;-h q-lts i3* o;)t 4 J:1fl;:lt :u"-"tt * U .1*i 'k 

ar:Ul-,

6-li ej1 A LV -=Llt oi ,st fE t;*.rp 4^Jj c-rrt e, r1
i-;)r Jl o;t*tt aiy,Jl JJ* -u-h si L*J ,r j dJJ:1 c+jL:rlt o.r,o ,rlc
cJ*Jt Cl*lt ,,rjlt .+ J<a r1)t;Yt 6 j--;, c-L,6; J ..ltrtlt i:t)6

*'-;J{s^;! Gtit qiss, ,.t-lts eAt {-js * L*-)t yi ,elelt tj.l

.l-, c)l dl



Albasaer I r.uJt - or!*r - j$t Ui

cai)\,Jl : -..L :r4" c! c6tJ>- -ri CL fEl-e 6j 6 ".l iJts

4*i:J i 
-b 

F ,-r* J<r* ,*.Pt'r"=rb Jt 4.-ij .:jrt C oS-;J
(1r).,,oT 

e ;\s
Q'bt ."-)Lf iblJl tb t,-* g4 .:.:Lii a:-Ut rli;,.jJl .f .+r y1

, gs)l ri a;uJr oi.^ r.ri c+:JJ c q-*Jt '4;;tAt ealA aJt;)t .:l,i)\,Jl yt-b!

t+4hi ,J t')t )s ,aJVi art*;)t ,.rti>{,Jt .:g ,.r; UriJt ;Jy,Jt Jf

)! 9--1 .li Couple Ull -rf Utg.t * Y il c.$LJr :Jtl:)J q*rJU ;r,or,bJl

,i e-J, ttt i,Pt a..! gJf $-p-+t .tslts cr.at-i 1i ,q1V +ty )-tnt
;r,olJ r--*r ol E"+Jt 4JkJl ejy,Jl .,le a;ujt ii)t,Jta)ri t{31, L*;)l
,41 ji c t:;i" J-,(2 $ ttv * \*Jts.(u')" rr-r.rojtjt,ib-t u a"Jrj,

--. y) +till 4 \--)t oi J! aiut .-^i;_l .(ut)".)t.rti:9\t ;r, vr.e ,i
tut'.*l' 

uelt;tt Q l*_fi- 6.s2.e" 1Jt^:Jr JI ;r"-At

:dJJ-!r-, se4lt) r;nr .1V.rtt cs_.:-ll-r

q-JlS or:Jl u:r ;i)\'Jl ,f €S-'Jlt.lr +o d_f A nUty, jbs
'ta;tJ)l,J ,3 b .rJ Jl ;r.otEJt a{r;Jl l;clt }"f 6 ,f l€r,,1.,1: .3

r, ,r--J.(Jt ,_lY-rtt a_,ilr ; a;L;.It ua,llt ,>\ qr-.- s2 6,,^!l t.iA JS,1 a;,r{ )
L*rJt{ Cs}\t Jlll Ol" : Jj; ,s.,L!r aj;-J:t, ,u.a-eAt ,sj:_Jt,

i trs - vll utf'- J.{J f a.rHI 61-,*t qrtSl -t-,* a={ : p ?A
t-v.. \4-;, *f €t f .;t^'i A g-J; 0f J,6-Jt C ul g z")- 611a -
g.i-Jl J, ,rlt Jl . 4;,:^(1 ,i pr#fr tr^ qi" r[^::* u Jn vrLl cqfl
1-it --S,itt J-;ta -1Lt)t ti, Jy. 61 '>.,)t sU! tet lt;.'..lrt 7h

(vr).'' alr-ll ;r.o e!t*)l _r* oi r-t ll

\TV



Albasaer \ r.trJt - o.tl*t - iL Jl a'I4

:JiJl ,r,*,Jl .i

-9,-o cIIl dJl Oi ;"r.cE,rb aiy.:Jl dt*;)l o-rA l-6:-lr: a>Ul .rtii

(yu \l))\,-,i c.-1 f<fr ;Vrll d*:Jl r*-? & cQJf arriy' u^-bjt i'r-lt

c.21-*t1JU-ilt ,q$ls,:/Jl : $. cq..:uall .:\jl-:Jl A'e-# &

+Jl uL:Jl 0i4."5.r I l r+jts o+-rllr tilt)t1o:1!l c :lfly 
'PVI

Jt,----;)t+ ,r aluyl! -t*v.L,e':r ii)\'Jl .:,ui;p c ,sy-f\ kJ! ;ul
.ll*. orrlJ a;e -tlJl J, Crf^" *.VLS J-r* d { t !f4 g"ttt

-#l C: .;>tJ ip F tt+: u6A Jyt' a 4l "r;*lt tarl.:*t s'v)

c t-o g.:* cri alul gJ! .j.Jl q-llS I tJl dFJl ea., /:Jrl.:Jl ai)\*ll

,a-;Jt;r ;r+$Jl oi-^ .--ft a';li c .jr-'Jl ,y'61. ui ,pn ) i tJt ,|tilb

o$l * ai h, '"J oct:-dt *ll C^:+l ,-F O\ J! .+"r;r .,-.qi'Jl

tJJ*. L^:4 o;L:c\ elrl €lt)t g,At tF:) ,sVt) .-t:e e'rl ottr:ct+

ttJ*--.. 6Jt ,iJdlt_, ,;=FKJ|" o, $lt d .i $*;t-. il td _:, G! ,

;Ji r*,y 4j! -b}; ih, t^ rl=ti tr<JJ c clrib ui :"!,ult gsl)l
..^J .**Ltt A l9-fJ\;LJ-l r*e -bti:-Yl |-tS-tS c6,1t*.-U ;rrJl ;tJl

t-.1 t glf g":+f oV-f V: tsy)\.:uf ,* Jy o ,* *itt ql"t 14

(Yt)."::.-(.Jr tit ,;,

C-.:Al y: *tt)t \At b-ft 0i ,,,s a:-Ul dli Jltl lb # .:-,

r.,";i 1, oVS ,* HS..l;It*.1 b-ftlS Ui,Sn, .g.rJt -,r!l ,alt- g/t
oi.---o ;.):b* J! .+-t;r .-/b).;=;r ;Yt t^+ carr LJI g'S ,errlt g'r
z-r-fuCE uii 6J) . s'}rirts fr;:Jl 6 e"-h A,/Vi Or & c'*-i)l

dJ-Ji )pJ . gr+lt dt*;Yl ;V t olya:) ut(;t U.kJJ ctJ.-,fl



Albasaer I r.dt - o.r[*t - j4t'n*

ta-i,;)t;i otJtt j<-r, d,Ui Ju,J . Cl:Jt J5- d g^jt Jr, Jl
q;Jr e 1l O;tt e ot-r t'>l 'rj -)t , ,At l/Yt

J-, ..rrKlr ,rU q.lts o--Jl * at)\'Jl J l"-,ltl abt-r)t e l:
l......-ti i!;5 I O*St ,: t +* s;ba' -,i(.i.:i(Jt J! c.tu

oj-o ,r>-;-t elJ.ily c,-i(Jl a^.lc g;Jl s<" rq,Jll / rit-i A €,P
,k--j ;l=ll-r Jtr:)t ,f "e),{ )rt{)r'' ,fa| a AA "q?)l6t-41

.,-rll5i ,.s.., {<JJ ci.rs.t-- ..4il,tl Clrl d ,}:t+ -ta,- ,s;b4'.1! " : J:;
tvo)." 6rJJl ;* +;Jl fvsi frs , +-ll

6Jl or:Jl ep,-o) (q/l all-r ,'-ti l;* c-^;: j)-ttt u)t ttLl 41

.-"J q-lt ,f 6tAl Ji l5l}l ojai .l-rJ d ,."- ,s;h4' 1^.ft4 kJ+

qlJtl .a-.eJ1Orrt tA irl;Il 6tAl tS- 4s> g1 tSr
i .irJl a-tr,Jl :_ry1 g;-rJl f.orl rU! ,J .JtKlJ ig3)l oi^ gb:1 caAl,-rs1

a.y.,-e -& ttl rl1: aJ.:Ul - q-l\ - -,.)l ;tn t::t -f s 4 jbal

k--..r"r,J' U,lt ;)A1..r," 6-u ,*,fr eli J+J c & & qiJt

-: rtJr ,Fr- GAt f ejt lJ," rsir &: G.* $J1 d '-'iJl

dl--------=rt-' O#)l Ue a4lJJJl l)\-j!11 c\ ..'Jl ,re4Al 4:2,t) g;jJl
(Y1).r-tJl

,U-*ij! U-rl",-l 1re r.lv 't-rr,rl adell airl ,F 6tpl al.a;{i1

* r-Vr e:.eJ" $' .t.Lc qU Ji (tiJ>lt U +)r..li ;>{J !-n ,}
JlJ" elJi,_J" V# dly c a"JJl +* 

';b4" 
ebtJl d,lJ5 St-l,t5t'eJ

qt'n Vs S I tJ c ( \ o,f qtrrJt) " .1:l-rl .ra*s. o:-trt .rl; J;i c,lJ,

gj-Jl c5r^'*Il J-;.rJt ;o t)l H Orill Jl;*.- u;jJl ,i*ll d>r6'Jt

\rl



Albasaer t r.trJt - o.tl*t - jt e.ll iJ4

o)e-i cgijl c.r4t /a-,lt Jult ,-,-l*lt ,f dAt raa ,.:!tf a:*t)

.4il-r^:4 Jtl, .J +)l-l cilt-t'Jt

:o,adtO*Jt ..r

r,a.,'-:Jl 
'e4;Jl 

+l-i ^U/ ,) ist ty et.,& a-Ut ,.ri*t

(srl))l ot-Jl aiv e.rj,(Jt1 dJ.pjl a*J,tJ;lJJt dL+ t4 aety.)

1i 6,j )t 6v a;t, d d.t-:Jl "sltilt lt+ ..li oy'a+;)t ,* (A €st)t'
l-f ,,,i(Jl) 6rA10t-*:,Y l-esl+;lJ.*i*i 'slSI a.l:!t t;JJt .l! cqi5

krlt Jt-fu,i A,F.r'it(Jt gst)t..ll" :i.:-Ut J.o, ,jyt-i J-*
-6,,-t l^.f- iJlrd tgll)l V:J e;+.a J* ot;a.1 QJ-:i e)t ,€a4Al

.r!-i 4)t gs-t unreliable 
(uu){.i5 

Y -rlt-l c reliable o{ Jr di 5k rt.,

is)LSlaii oc.,i1" €ll -*s c a:-Ul 6JE clXl)t J&'aJ: ea-r" qsl)l
;r-=Al 

-g 
lts.t e;.(J-, 

tunl"..:r-a*:Jr *l tr1 91 , 6 j9,:t1

-r.r- ,s;h4, \\il oe d d!^l | * ,'Art;,St ,Jr Jrll -h}*t (Jt^-:Jl

t5 jl )l.r! e!:, ,.7j(JU +;e: l-,ts d!:Jl 6jl: J Lb.bJ €Sl)l Oi e,
'ii---J Jlf e 

"f J-rts a.-e-eiSt 6:[l ar_-r-i; r;,-tfutt *& pt-,2,t cSjJl

C-,*it U df , ce;l; 6,j)t 6)tt CJ+t c.g- l.b-el qjrt;Jl Or<Il

e |s:lilt (J V etl Ac'slll vyLVt lr4 r.ry 6tb4, of €f
a--.:-Ul 6J 6 +t<Jl tiS l^; +- 6;b4, g, ;-.!L/ ,frUJt ;jtr

C)G cf ,tl , +-dt aW t +*-rsl d-':l;rl Cf Jn" d .::Lyt t-r^

{vr).";r,U 
€st}t €s otb:

tfXJt O*'ll 'C

A g & aiut oi*r +tit e dilt eiJJ ki-tJ, :,.bl es
.:t-ilraYl -bt i'.11" & f *s a.1:Yl-9 qll i-lJJt d4{ C- g"rJt ---+.

\t.



Albasaer t r.nJt- o$+l- jQtel?

6tr'=:--) k " c"4l dSV i rrl1l.rlt grlt ;;t dt aJYJt \At (;j;dit
tn';.'' JJJ aLKJr iJ)Jl

'Lr-l))l e y,lJUl ,j*.t F e:4t asul e-rb iot_pt o-6 *_yb t)3

J! t "F .A \t))t;et j bi'vVs c ,a-!t e q-#t ,s--\t ;=,e &

"-f<lt 
tLb)l d a,*by.a-?ttt d).: .-;ft $: . +XJt Jt*,!t ,y ,P

c-tf .iJ-Ji Jrz--l1r, 
(nt)"Jit 

"*i;Jl ;lri .rJ,r Cl l*:uJl": J,6J a,-l)))

o-:i ,g1-2 crg>Ul j*, Jg Jl ,rui 4 6tz-.,;Jl':-YlJ 4$:Jl d4{ ai-Ul

ci-----=+Jl roi1 Y-l qll +e o.ri;il bi &;rl,:-Yl1 a'-::Jl a. u;At 1f,s-

!3 c La-11-,. .pt.u ! a<;:Jt LAu.., cl)&i c-r!-g ca:.*Jl " ,)-h.li 6rr.
(A:e lr2l-:t1,:ll: o-; l.i^ Jtr "Jr 

c;1\ g. J"l,i1 ,i q- U;i J,.-,,

a-{Ur. - ,,-"At U^ J, 4 - ;l:YU .,**Jl il:i ,o;11^:Jt r.itr sl^,Jt *.b\t,
i-iuJl t--J -E-;41c,.,,,.l-iJt 6-tlJl tr-",Je-4 c;iJl iEtr;*t;-r
crli-f gl-r*-*l e JV+l r,6UJl J.e +!U".f .::Ui t^f (,(nt)"aur*Il

dn-t ,F-r,Jl ;-tll fw f f .:l-g:!t o.r-^ ..lf JUJ" cil1 c,:,J;1 &)'-'^>)

t-{*:. a-i>|,e" ot."'Yl ;s L:UJI U>\'Jt .ri .]$): (,.51-rll e*;:Jlj I Ul

- 
+Lj;Jt :r.-*J ..rq) Y a,..uu*. 6l:)t9 .6ls a-iyt.!^JJ

.rl .:lj)1c(rr)"r;Lll d/ eu t'J CP;(J-9 .j)t-!l r:-y -bl-i:-)l

*,.-, .-1!tfi f ,-F" t,!$. ai.Jt - *f +ts)t e usr$t +.2:Jt

J* tti c--,-p z tr1)t dli uJJ .(n')"t--iji e< ,y ..-ritfi ;i;;Vr
,Fs cot^l(Jt )l-s, F d,qL-eil ,J UK.i^r ,;;Jl J^ U.e ;r2;!l
cA r6L--^lt .-Jl ,;; U L-..,-Jl a ,JVi Y ci .;-, c .:YY-rJl U &- y

"^ilJl

\t\



Alhasaer I r.ujr - o.r!*r - jAt U

a-i)\r q;)lj A-il 
"41 

ai)t'Jl ..lic e=Ul 6J r'.dl ob rrSS

a----ilJl oty:"' *,*Jl dlrl p ,;*; g-rJt .:;;Jt ,? ,4f 8*S a*Jg-.

.-J! ,.rr k. ailJl d!, 4--ij *3_)l ,) \l|t -t4p 
'*r*/t 

ortJt 6o +jt
cJ'j-) g..e a;.Uf oi, 

"rr: ;fuit +r4l ilrl r'li Crr'-, c3 cQiJl e!e; le

,4 -fu ,s\ ,4-u v,*swss 4 G;\) (v f,A 6nt J^ rrYl .ri6'r.
(n").utr! 

J,e ^Abt oi 4u,

,p ,1-p-+l ,-;ilu;irt '>s1\s,ilt wfu Q (6l-p 0l Jll E-:
L--Al c'Urt .5Jt e ,ll ;fS *i, t -r;-c .,r!l A + jt /lJ \j.11
z-;')w e €s l*-:j ,.lti j^r J< .ii i1 ,arrlt opJ.ell F * e

"4 
Y d cr--l c+)f if ,lJl zori 1+t,i(l )" l.rJ1 g:i ,P ,tr

,# r-t) .t4-t t>12 ,-* )\,a.1:Yl Jt^rlt JS U de q Cf e+-r.It

f----(*l l:-t OI JJt-bn-;p!l .rl*Jl d g^hiy elJ4 .l;:_pJl

F o;J-*.l lr -,5i .rr!t +}w e ;);r->a-1*;Lf*
.4:J

ep ca L.;Jl aK., Jt Aps I *Ut dli .-r>\:rYt tr6 \fu C))

^r-r' .*ll - l-J}* cdrriJt ,i't-i cLJi .] UL a{l;l t-€!i

,? ooJ;.Jrl .J +t , Jtj U .Jrlt ra,Jt ,tt t't - LJJ| aK.:, r:-r;f Er;Jr1

rb uY: .a.1:'Yt +Jl e ts j;)r, +r(Jr JlFr sfi" 6*J qJLJt .HtJl

ol r, ,;*t L.lc J-,(J .J +Y ,ltf" *r*j:.*Jt 1i qJ'.Jl yAt,J vrlt
,.rlljlt Ut^-l,t a.+Jl Lu Jl hbt i;-r: ca=JLJt Li.ijt JL:et ,f ,h

(^u)."o'.rlJf ZiV e lr,ot-b uri ,:lni:ll orA J-4 ,li ..tl, , alrujll



Albusaer t urJt - o{L+l - it4J' 1f*

aJ$t
a-1.|:)t a*(Jt.rlr Jt J.r-+l 6Cr ;.ru JLe W\, -r5Jr 6a.:-ui
6.r.ct-i tt W r*,i g;iJl o\,JJi lir-,(.:Jl a,-n!l slr, elJ: Q;.iU

''--lc 
6-y ,P +s* Wa ol2 J{, <, ,tJJl ^'rt!'5U +*rttJl a1:Ul

3t il J! .r-* i A: .,r/l cs";-Jt 
"p 

+-*V.:'6tvs)'+r crJJl

.,nn,;p.*,t', ,.)pj\ & f* a7\ avi .)-e ,* 4.^ut ai.,

,-|^'Jl J! rt.:elt o:Le) il1t-+ 4,rr-,(.:Jl tu-tJl & 'r.3Jl 6gr. rl.:-l /*r

FS cgsVJlSC"=At{ *i5>tp Je 4f4';3l.1i r..r-9, VP 3 6fitt 4>\t

.(nt)L^r.t41 6!.!l -,plr;-t "tr, 
a-t^(Jl JeLaJl 4J-r-

.rl1:i dIJi! l)iel) ca;-u.:Jl giLl;: 19 .lULiJl )c ,t-tt"tll i<il $J

VtJlsJ,,:.ujl Av ;Ilrn'rf c q"r$:.ll a;r::Jl :la.*i t '>lLwy clll

* 
-lrJ' 

,.tr,ill ';+u ir Aili..Jl u,lJdl1 ,..r.*Jl u*uJl .:.;) 6Jt

.,n.,1!, ,!.-,

cJjll a-;uJl A':tu)i;:u 5t,f), Lre;tJol-rJl ry$ dSs
)J--,4 r-r ,r*lr[t fJt{ l"t_hs,1r!r U't-r c 41i.)l JiVt 4;utu

c>r^:-.\1ai*b" .r't^:,-; -Ui L-r*rltS.:l-rJl ryU t i , a^-s1-rtlt i;tf''

#' Jrl' sf1 >G ueycLt e) & ryL:Jl o.r,o1 f|t g CtlJl " :ii*li

.(1\)a:Ldt a-;,!t 0 ai#t GJtji

"[--:, 
irt e*l 4itiJl1 ,6,pJ c,-]t:;+l J- al{&fl a;tdt eUjf,

o)-e ;p,j,Jt rh',. i*t uf ,wFJ JE*:-IIJ ,5^tt, JaJNIJ Ja))l

\tf



I
I

Albasaer I r.rrjt - o.r$t - JjtaJl al*

J;*uJl et--iUi c4, { .rl,i)\,Jt a,.u! + r*Uf irtn, or^rt1 t ;r,}t qti
oLr--*iJl g ,.rr..tt-tJt oY_5r ti,-r P\ d).t) .L-rlls,.rl.rJll ,gtVls

#fu ;reLt Je itslt At ,t-zt ,) Jr-lt As , qts)t 4 4*Jr
a--.,U, ,rte oLlyrJl ora q/!, 6sfi $si Lr r, g:!t .7tlr:lt JJ*:J iJ.nJt

dJ-JiJ ,o-;Yl--!: xlcV-11 co.rnrt!\1iJ-*tJl o[i>\-e9 c u!t1)\ ualt rt+i

J-lJ C}"a;,tr ;;orAt .r*Elr, c Ut-J,l 4:^tJt u$t | \r-At aiiJt rkpU

a-lrlJl o:[..,i_1 cYY:l olj.sj r q_FS a+j-e* Al JJt- U c6s rf^,c

€t ,o-1f,iltj irilnjl ttty *: c ,,,. )*13:)t dJ o.$.i11 caortLtj

.!#l -6yJ*n *ts)t I t' J! lri tJl-:! erYrl-*

-; rjl.:>!-,r*. q-v & (* $lt ;*jt dt{r q*i F:
2w ,,;-u. ai)\'Jl a.pL41 c \11)l o\?a*-t rc aj)LIJ ,a-jS t-J)>,rle aJY:

JJ\lrJI J-i"- e)"$rb\s6u- ); ar; ft l ,r-)ttss tj*.* t>+

Ft '; ,J eui a'4t rJ) . qts-l;*iJn:it qil vq! a$t* jt, ,ttAtt
LtAt PVs c 6t*]-t,9 .rJIt J^ -iI pV pdt t& W.sts (;J>,trJt f+t

.JHrYtJ J.;Jt ri (\.dr,
ve-b4 t-i) l{r.i:It rrt*ruJ! ,\ li,--ta[t UrjJ! f|t_*,F l:
,ii,;ira-s ogt-:)t oi.6 .,le tj*, c-I-:i l.^)) (ue-!l ,ilW e fJr Fu | r'Ar,.e (_)1.1t-i;)l 0.r-6 gt-9 t;* gbjl t$1 claJl ,HW e ,f ?_j

d;--:Jl e-rilr c ,.rtiL:!l ,y 6ps,i"r"alr u;.lllt g*}.,;,;Jt + rrJU tr"

* 'ri*"orlt aiy,Jl ;F " a:r-l JiJ ,W)b, +Jl aii-yl ca 1--9,4J1 a{t.*yl

,f dSV +ls)l 4 e..U, 6; Jl t4;J UtiJt c.JJ,,=i cq;r-,bJt ULjJt drt
JILJI C1.Jt: ,!: c u,a-Jl .>\F rt'dJ|iA JJi e^Ltl U"a Jy,

\t{

tot'*rL!t: 
€a*iJ\ d3l



Albasaer t r.uJt - or$t - iL4Jl il+

(
1

I

l

l

.-/l-*t

c ( \1vl ,j,,ilt ,l>:.>1H I grlr JillJ 4i-J1l c'b| tl e-ty -\
'Y Y'"r

,t> ::t"rr,; c:iLj[t rri, a,+j c61lJ)l iJet t Uo{t tt'g u-; -\
.\V."f c( \1A1 ca,Ul a*il;!l t::Fl

irt-;Jf \:y 4 :da.rll Ji.,Jl qi fu-Jr,Jl dJlfiLl ,6rlt .tJt* :tll +o -r
\ A1. e", t ( \ 11 \ c,--L 2''.'V clWt ilLr;

d,. .iJlJ LjLalJ .:s-b)\ r-Ut,-rFt; i.tlt u"ljl ( 6rt? jFt re -t
. \Vl .,f < \ 11Ac YYT :-r'Jl c+irJl lb al-J c l7b)19

,>11s-!'.;,,:ctjy) (a:^".r j)lez+; 12..bc49,;Jl cr-*l".r cll+ -o

.lY..fc(\1A\ccrlJlrc

.Y. \. ue ,1f Jlt Ci.tlt, cir.p -1

drl-il-J cgt-t- : -b;tt . lr.g,rjf.ilt gtlt ,f * -V

{}t : oh-'tl crtJft pt--.a-;t 
"JtJ-*. 

- e.,4-ijl

.1-o . rf cfc ( \ 11\ c,.jr.----Jl dLa:Jl

.\ l. 
"f 

, a*O gtjl

A-b.l,-Ut '.-rF\)ti-a-e 
r^-4;"FJt c[a&1 trj L-J*,J| ,!] tt2*

.,f <\ 11A c Y . 1 :.r-Jl ca-i'Jl / Lt il^.L c .-,1:111 d.,l;Jl1 ajl;llJ

.Yt

.\Y . e,lf.tlt e?,ll ,fr^ -\ .

\ to



)

Albasaer t r.urJt - o.rl*t- jt*Jt +l+

.\o.& t t*jt gt.,It -t t

: .-rFt)+.--r -ltS q-lt J.rr EJ.i:Jt: qrlr r-arilr c-:t c gr(; -11
c \ VV-i,1 ( ;-iy'l / t, al-.L c..,1>!11 o-{t-t ajt-alJ Clrt cr.l4t

.(\ 11r

7 .e , J-frtl e?,ll (J, - \ r

r.jrJl dr i.dt #)t :r:1.p)cg)Jt &*.:It ,f+l;! irr.r." -t t
. o .rec(\ 11 .

./r\ . ,f ,a.^ii gt./t - \ o

a-iU:J 6rl;1 :r.rn)a*:.U! arU,..1-;l;;;:j -l;
. (\ llY . Y\ f.t, i'y.,.zJl aer-;llilJ- c b-lls

a-J-j cY..b cg)tl .u-i:Jt1 +--6tJt EJ-iJl c,tls-I1dt Jir'tt..J -f rt

.\\4.,f (( \1A1 ca-lt ert*lla*y:eSx))..-:p

.Y\1.r"" ,.1j{,tlt grrlt ,6rlt -\1

. \ .-1 .& cp ,135,t1t (t.rlt ca.rttl -Y.

.\ \ ..r a-ij e?jl -y \

. \ \ t- \ .Y .ce ,-f L 4*i8 gt.;lt -l t

.\\.-\.1 .C,f ,a*ngtjl -Yf

.\\Y .oc(a*ii gt,rtt -tt

.\ . Y . .F ,e.-ii gtrll -f o

\ t.1



Albasaer \ :.trJt - od+l - it 4Jl il*

.Y'r. ue rlf 't|t gt.,|l ';':o -Y1

j> o\-;-q-j;.. : e3y) Y.bdltj I r;4-:Jl n-S;rl { ,'t-.lt ,i4 -TV

.Qltll.fr)r ,,.., Li tj ) fA .e ( (\ lAo(dull

. \ f- \ \ .C C,4*'ij JJ'alt -YA

'Y\ .C,a-.,ii I'r".ell -Y1

,t' . ge ca*ii 1J'.ell -f '

.\f-\\.,f ,-e (d*iiJJ*4ll -ft

.Y . c (d-ij JJ.4ll -YY

.YY1 .r,, (4*i, JJ*all -ff

.YYV .r,a ta-ril l.t all -Y1

.YYV .r,a ca-i; yt*all -Yo

: ejy) ,/tSlt.lr-Jr Q U :.$$t1 glt .,+ltrll c-r.!1,-b4 -r1

@Sl)\: r+ t+ b) o t .,-p <\ 1Al c a"lt e,'t*!\ 1@t/

.Y \ Y-\ \\.,-e e, 135jlt gt.;11,;,:'- -YV

.\Y\.rr ,.13fAt yt-elt,gtirll t'AJl (rrJl -YA

.d*it ill -f 1

.YYY . ue ca*ij 1'r'ell -1 '

.a*ir i"ttl -t t

.d*iJ i3ll -t Y

.YYl .uP,.lfjJt gt.;lt ,6]t -tr
\tV



Albasaer t r.uJt - orl*t - jualr ot*

.YY1..pra-.ijgtlt -tt

.A1 ..f , lyfAt ,.t-nlt 611)l <.r.,jt -1o

.o \ .& (ejj JJ^4ll - t 1

.\ .V ..f (dii JJ.4ll -tV

.YYA .re,135.tlt grltr6]t -tl

-rl: : i-i>)U\ *-* jt-*!t"9 gltrlt Ot 4*lt o'.tljt c/ Ut ;yf :r^e - r 1
.\ 2.C c (\ 1A \ Jlll

.y \' . ..ts ,.;3fjlt gt.it,6/r - o .

:Li-L.) ),-t-t cSr.:, a+rj rLJL*jXt gltf €rit LtJ{lt ,y(.r":;); -o \

.\At .uc r(\1A\" , O,/l:t:r-,1)ly Ail.iAle)l)t

.yro-yyt .rr ue rsf$t y.alt r rritlrJt ,,arjt ,.rrr.lr -ot

\Y \ .uetlf,tlt gr;11,6-Jt -of
. \ A\" ..,r ,.13fjlt JJ^4lt(s*sjl ii.;r c.r*,Jl -o 1

,+....--*rll drtl,\,t iwy : eu:t) €tylt ,-ruJt r!.^}14f rrtt{r,r,L -oo
.\Y\.rec(\1A1

,.>tr::,->: ctl1.)4j riotp:i b-j(4K^.U gJ+Jt ,r.&Jl c.:;tr dyy; -ol
.t, .sc c (\ lAAc .>14-f

.7h .,f ca-i; gerll -oV

.\ . . ..ts ca*ij gtjl -oA

. \ Y\' . ue , 1f :^lt gtjl ,..rl+r -o{

\ tA



Albasaer 1 r.rrjt - o$+t- ,;t4Jt il+

. \ Y t .gr ( d-/ii .;*.all -1.

.\Yt.g", ct*iti .;.t-nlt -11

.!r*ii i3h -11

cJ:!t .r-Bl c1;rntJt;J J,et A+, "JL-IJ| Jl ;Ffl rny" cr-,ti l;:." -1\"

.YYo .cf c( \ 1A\ ;Q) gbll :.t'Jl

cir;Jt .;\> : ,tgy ) q{y'i it:Jl €-p L1'., !"!,hJl, !.r^e ;'-, ,r,u-i -r t
.\Yo.ctsr(\1V1

.YYo .Lr r,.g{.tlt l.t alt c,'-ti l;r" -1o

.YYo .cts (dii JJi4Il -11

.dii ijlr -1v

.d*ii CJlt -1A

.d-ii ijlr -11

.d*ij CJA| -v.

.d*ii CJII -v \

.d-ir ijr -vy

.a-ir gilr -vr

.a;; gilt -vt

.(\ tV. o"1'"1))l Jijlr) YY1 ."f ra*ii /,.all -Vo

.d*ir iJtt -v1

. Y Y A.g"a (dij JJ.4Ii -VV

\tq



Albasaer \ r.uJt - o.tl*t - jt4Jl d+

.d*i, ilt -vA

.d-ii iJIt -vl

:.r-'Jt rJlYt .ri-4t,1;r.oEJl; Jttg * ,"\*.Jl el JJtr" t >lre 6,f.:" -11,

\ 1A .r"a t( \ 1A \ y-t--;dUJ\

.YYl . uo r;f :Jt 1*alt , f-u l;* -A\

.\ 1...F r (\ 1A. cj;tJl 1l>:6.r.atJl; +ijl 6Jll t yi.ac tL> -AY

.YYq . uc , 1f .t!t 1.alt , f-u lj* -Al

. \ lV.r," , .1;(jlt gtll c :l"r -At

.a*ir iJIl -Ao

.\1t.rc c&g'.|t -lr

.4*ir iJtl -AV

.Y \ 1.r"" ,-1;5jlt Ci-rlt , 6rlt -rtzt

.Y.ue,1;5jlt Cirlt ,,)t JJF -Al

. \ VA.g"" ,.1f.tlt gt.;ll c.>3.+ -l ..

. \ V1.gr ,a*lj gt;tt -t\

c a1lj-Yl1 *JyJt .4\,>\r.-- f€J J*t-a:J\,y *y 
'Y -:-ir1 -ly

c (\11\ cAr.-Jl *LeJl fjll : osx) rF';jt ogtJ c at-t-- ue' j:l
.YAY-Y o\.frec\ \ c \ . cl Jta;Jt



English Articles



A Scientific
Patra

albasaer

Journal Issued By
University

Vol.5/no. I MArch, 2001

Editor-in-Chief
Prof. Nizar El-Rayyes

Assistant Editors
Dr. Ali Hajjaj

Dr. Issam Sakhnini

Editorial Board
Prof. Zvhair Muhi - Eldeen
Dr. Rashed Salameh
Dr. Nihal Ameira
Dr. Osama Alkam
Dr. Raed Qaqish

Secretary
Hanada Al- Moumani

The views expressed in this issue are $ose of the authors and do not necessarily
reflect the view of the editorial board or $e policies of the university of patra



,fr#ffi
E_]:

x[Hux.t>-Ctkh

All correspondence should be addressed to:
Editor - in - Chief, Al- Basaer

The Universitv of Petra
P.O. Box . SA]^1.+Z

Amman 11196 - Jordan

Annual Subscription
1. Jordan:

- Individuals: J.D. 5 (Five Dinars)
- Institution : J.D. 10 (Ten Dinars)

2. Abroad:
- Individuals: U.S. $ l0 (Ten Dollars)

- Institution : U.S. $ 20 (Twenty Dollars)

Printed By
Dar Al-Manahej for Publishing and Distributing

Tel-Fax z 4650624



English Articles



JJruX



Contents

Heterocycles. Part XXI. Synthesis of N-

Phenylcarbamoyl and N-

phenylthioc arbamoyl - Pyrazol ines

Towards A Model for EFL Universirty

Writing: an Argument against Dogmatism

Colour Connotations in Arabic and

English with Reference to Translation

The Relationship between Women's

Educationl Background and some Child

Rearing Practices in the United Arab

Emirates

N.R. El-Rayyes

and M.K. Taha

Nihal M. Ameira 2l

Asim I. Ilyas

Dr. Mohammed

A.J. Al Mutawa

105

135





didlN gt+ol41 
Zt;J.Et .Q\e*i$tl+i lliltlf

f-r|l.jrF .l+ Nr dir.b.j

rL -^vJ .^ly't e!,l,rt>i .t
e.1!t - tgtt rrah - cl*+3lt s1

-l-;,-:+L tl-2 S (I) ,lrlr:i -l-;,-*+! )t-2 J:l3i I e
c+j!5.+.--;-,\1-a s +)\fu. J*-4 g (II) os*-rs.F.

,,f,.;j -N .:>l .J fiis .:J_',J,-t{2 (IV,m) ,}-raf JF:., -N o$ilt-r-'.

Orbtt-r epl oi,6.Jj.rLi| dr<,i ri; .dltJt ,Jo (VI,V) Jy\f ;
.U.l^llr ryt*Sjt



Albasaer Volume 5 - No 1

Heteraeltcles" Part X'YI. Synthesis of

N - P h e r, ryt e er b a rn ayl e n d N * p h eryt lt h i a e arb mn oyl -

Pyrazalines

N.R. El-Rayyes'and M.K. Taha(*)

Universitv of Petra

Abstract

Condensation of 2-arylidene-1-tetralones I and 2-arylidene- l-
Benzosuberones II with 4-phenylsemicarbazide and 4-

phenylthiosemicarbazide revealed the formation of the corresponding

N-phenylcarbamoyl pyrazolines III,IV and N-Phenylthiocarbamoyl

pyrazolines V,and VI respectively. The structure of all products was

substantiated by chemical and spectral methods.

1+; This paper is a part of the M.Sc. thesis of M.K. Taha.
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Results and Discussions

The present work aims to prepare new heterocyclic compunds

with potential biological activity.

The chalcones (I, IIa-d) were prepared as previously reported

[1,2] and condensed with 4-phenylcarbamoyl pyrazolines (III,IV a-c)

and N-phenylthiocarbamoyl pyrazolines (V,VIa-d) respectively (cf.

Scheme 1). The structure of these products was evident from their

spectral data (cf. Table I). Thus, the IR spectra ofN-phenylcarbamoyl

pyrazolines (III,Iva-c) show absorptions in the ranges 1600-1610 cm-l

(C:C), 1610-1615 cm-r 1C:N), 1685-1690 cm-r(C:O) and3410-3430

cm-r 6NH;. On the other hand, N-phenylthiocarbamoyl pyrazolines (V,

Vla-d) show absorptions at 1360-1375 cm'l 1C:S; and 3325 - 3390

cm-t 6NH; [,3,4,5]. The electronic spectra ofcompounds III-VI are

closely related and show absorption maxima characteristic of n-+n*

and n->n* transitions ofthese systems ll,4,6f.The NMR spectra of
the products III-VI show two multiplets characteristic of the

methylene and aromatic protons, in addition to doublets which stand

for the benzylic protons at position 3 [1,5,7,8].

Chemical evidence can also be adduced in favor of the structure

of compunds IIIc and IVc. Thus, the reaction of Ic and IIc with

hydrazine revealed the pyrazolines VIIc and VIIIc respectively |,41.
These were reacted with phenylisocyanate to give products which

proved to be identical with compounds IIIc and IVc.

il
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EXPERIMENTAL SBCTION

Melting points were measured using a Bock-monoscope

M(thermal microscope). Electronic specta were recorded (ethanol) on

a shimatzu (160) spectrometer. A Ferkin-Elmer 5208 infrared

spectrometer was employed for recording infrared spectra (KBr disk).

NMR spectra were carried out for solutions in deutereochloroform or

deutereodimethyl sulphoxide with tetramethylsilane as an external

standard on a JNM EX 90 spectrometer. Microanalyses were

performed by Prof. H. Mallisa. And G. Reuter, Anallytical

Laboratorium, Germany.

Reaction of Chalcones 0) and (II) with 4-phenylsemicarbazide

and 4-phenylthiosemicarbazide hydrochloride:

A mixture of 0.01 mol of chalcone (I orII) (which were

prepared as previously described [2,3]) and 4-phenylsemicarbazide

hydrochloride (0.03 mol) in 100 ml of ethanol and l0 ml of

concentrated hydrochloric acid was reluxed for 8 hours. The solution

was concentrated and cooled. The solid product obtained was filtered

and washed with water and ethanol, then crystallized from ethanol to

give the corresponding 3-aryl-2- (N-phenylcarbamoyl) 3, 3a 4,5

tetratrydro-2H- benz[g] indazoles (IIIa-c) and 3-aryl-2- (N-

phenylcarbamoyl)-3,3a dihydrobenzo 16,71 cyclohepteno |,2c1
pyrazoles (IVa-c) respectively. An additional crop was obtained upon

neutralization of the mother filtrate which is identical with the first

product. The above chalcones (I,II) were similary condensed with N-

phenylthiosemicarbazide hydrochloride to obtain 3-aryl-2- (N-

phenylthiocarbamoyl) -3,3a , 4,5- tetrahyro- 2H-beru [g] indazoles

(Va-d) and 3-aryl-2- (N-phenylthiocarbamoyl) - 3,3adihydrobenzo

l2
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[6,7] cyclohepteno fl,Z-cl prazoles (VIa-d) respectively. The above

products were crystallized from ethanol.

N-N-H

HrN-NH"

VIIc (n:l)
VIIIc (n:2)

Iol(-) 
|zl

olul
It

Ia- d (n:l)
IIa-d (n=2)

c6Hs-HNCONHNH2 H2NNHCSNH-C6Hs

N _ N 
-CONH-C6H5

N 
- 

CSNH.C6H5

(CHz).

III a-c (n:l)
IV a-c (n=2)

V a- d (n=l)
VI a-d (n:2)

Scheme 1

Como.I-V[I a b c d
AI CeHs p-CHrO-CrHa p-Cl-CcFIu 3-CnH.S

l3
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Reaction of phenylisocyanate with the furazolines (WIc, WIIc)

Chalcones Ic and IIc were condensed with hydrazine hydrate as

previously reported [4] to yield the pyrazolines (VIIc and VIIIc)

respectively. A solution of 0.01 mol of pyrazoline (VIIc or VIIIc) in

25ml acetone was added to and equivalent amount of

phenylisocyanate. The mixture was stirred for two hours at room

temperature, and the precipitated solid was filtered off, washed with

acetone and crystallized from ethanol to give the corresponding N-

phenylcabamoylpyrazolines IIIc and IVc repectively.

t4
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Table I. Spectrometric Data of Compounds III-VI

Compd.
IR (KBr) UV (Ethanol) 'H NMR (cDcL3)

vrcm-l Bond }uMax n' e max 6ppm Assignment

IIIa 3430

I 690

l6 l0
1600

N=H
c=o
C=N
C=C

316.5

242.5

203.0

22378

29567

45891

6.80-8.29

5.65-5.7s

0.80-3.85

(m,l5H, Ar-H+NH)
(d,l,H-3, J= I1.0 Hz)

(m,5, (CH2)2 CH-)

IIIb 3420
1690

l6l5
1600

N.H
C=O
C=N
C=C

317.0

242.5

20s.0

18931

26r32
32228

6.75-8.25

5.58-5.72

3.74

0.80-4.09

(m,14 H, Ar-H+NH)
(d,I,H -3, J:l I,6 Hz)

(s,3,O CH3)
(m,5, (CH2)2 (CH-)

IIIc 3410

1685

l6l5
1600

N-H
C:O
C=N
C=C

316.0

24r.0
205.5

28764
3',t528

44943

6.75-8.25

5.62-5;14

0.85-3.85

(m, l4H, Ar-H+NH)
(d,1, H-3, J:l1.6 Hz)

(m,5, (CH) 2CH-)

lVa 3320
1675

l6l0

N.H
C=O
C=N

304.0

239.5

206.0

62s28
92696
12r46

6.89-8.30

5.53-5.65

0.86-3.95

(m,l5H, Ar-H+NH)
(d, l,H-3,J :12.6 Hz)
(m,7, (CH2)3 CH-)

IVb 3400

1690

l6l5
1600

N-H
C=O
C:N
C=C

307.8

239.6

202.0

16803

26404
48580

6.80-8.24

5.52-5.64

3.7s
0.80-3.1

(m, l4H Ar- H+NH)
d,l,H-3, J:10.3 Hz)

(s,3,(OCH3)-)
(m,7, (CH2)3CH)

IVc 3400

1690

l6l5
1605

N,H
C=O
C=N
C=C

301.6

238.6

203.8

r6239
26t17
41469

6.8s-8.20
5.51-5.64

0.77-3.49

(m, l4H, Ar-H+NH)
(d,l,H-3,J:l | .2 Hz)

(m,7, (CH2)3CH-)

Va 3340
1600

1360

N.H
C:N
C=S

338.5

343.0

20s.5

10614

7467

14090

6.80-9.30

6.2r-6.33
0.79-3.90

(m,l5H, Ar-H+NH)
(d,l,H-3,J:10.5 Hz)
(m,5, (CH2)2 CH-)

Vb 3360

1630
r605

N.H
C=N
c=c

339.0

230.0
203.0

24754

2t202
37704

6.8-9.30
6.15-6.30

3.74
0.85-3.80

(m,l4H, Ar-H+NH)
(d,l,H-3,J:13.3 Hz)

(s,3,OCH3)
(m,5, (CHz)z CH

Vc 3350
l6l0

N.H
C=N

33',1.0

242.5

204.0

25490
r9607
36601

6.98-9.32

6.20-6.33

0.85-3.90

(m,I4H,Ar-H+NH)
(d,l,H-3,J:10.7 Hz)
(m,5, (CH2)2CH-)

l6
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Compd.
IR (KBr) W (Ethanol) rH NMR (CDCrs)

vrcm-l Bond lMax " max 6ppm Assignment

Vd 3380

1600

N-H

c--c
239.0

241.5

206.0

14421

34420

46587

6.95-8.18

6.30-6.52

l.l2-3.85

(m,l3H, Ar-H+(NH)
(d,1,H-3, I:10.7 Hz)
(m,5, (CH2)2 CH-)

VIa 3340

1630

1605

N-H

C=N

c:c

337.5

235.5

205.0

20150

15253

28480

6.95-9.30

6.12-6.24

0.854.10

(m,l5H, Ar-H+N-H)

(d,l,H-3, J:10,7 Hz)

(m,7, (CH2)3 CH-)

VIb 3330

l6l5
1605

r372

N-H

C:N
C:C
C=S

336.0

229.5

203.0

22080

23087

37181

6.76-9.30

6.06-6.18

3.75

0.80-4.10

(m,l4H, Ar-H+NH)

(d,l,H-3,J:10.5 Hz)

(s,3,OCH3)

(m,7, (CHz)r CH-)

VIc 3325

1605

1370

N-H

C:C
C:S

3350.0

302.0

24108

4r866

7.04-9.28

6.t0-6.22

0.80-4.10

(m, l4H, Ar-H +NH)

(d,1, H-3,J: 10.7 Hz)
(m,7, (CH2)3 CH)

vid 3390

l6l0
1600

1360

N-H

C=N

c=c
C=S

335.5

203

10059

20267

6.83-9.30

6.27-6.37

0.76-4.11

(m,l3.H Ar-H_N-H)

(d,l,H -3,J=10 Hz)

(m,7H, (CH2)3 CH-)

t7



Fl

t!

(D

ta

g

A'

@
0

*,
o

'o

a0

I

o c)

o

G*-
Oo iras'
!2,v?)

o
:k
to?-,
19vz

o
59r

A.z

^ l')'L.i ulo.E
-N)
5Zv(,

o

€Lj\o i/V--

o
BE
-J l?

x.zrb

CF
3Fxzeb

^7=r-o=
'4140
g5

{
g\

--l
l.r
\o

-t
6\o

\.|
90
--t

{
\
tJ

*-.1

:j

5

{
@
5 o

o
a
E

('D

:J' (,
ipt)

I
N)

9
{

l'f'
ooa

l.r,{
O!

\o l.J 5 (j

-J
5 2.

9|o

t')
90
@
l-J

o

oo
a
o\

U)

{
\o

\t
N)t\
N)

{
(j

bo

{
90

\o

--l

bo{
{
5

-t
9.
o\

tt
oc5
.L

l-t, !, I
@

9
5

..l
\o bo5

-l
o
{ \o tJo\ b,tJ 55

z

905
TJ

€(,

€ a

N)
N)
9J
It)tJ

t)
6
l.J
N)

oo

a

o\
I

o\o\

TJ

5
N)

oo
N

€o

IJ

tg

3It
.o
o

@o\ --I o\ -lo\ oo \o
hJ

o

:x



o o

C)GB
t; *i.
H-z- ,tP

o
AF

9:j3Z
(u

o
oF*\s
WrZeb

a

urB\O !'r'f{ii
s2

^s
FF
s.7
-sP

o
AF

)Jt^\O-Cz
v)

o
'5 

EF
atst^Z{rb

o

o\
oo
5(,|

o\p
(Jr

{
b

*J
tj
ij
(J)

Or-J€a
o\
90\o{

{
!\..)
o\

(
i.J5 bo\o bo

5
io i

oo
N)

b'

5
\o{
l.J

p
oo
l.J { -J6

o;-
o\

I
@
i.Jo

F
b
@

r,
66

{
5N'

)J5\o
@

o\
g\
bo\

>|g\
\t

lI{
lJr

o\
90aa

o\It,
t,

{
!.)
6
N

{rj
b5

o\{
b,

o\p
ot,

-Jt\){{
i.rr
'1\J

6 6
6 bo

(,rr

{ O 5

o
i.Jo\

p
r,
5

ps\o 5
P
o\
N)

p
oo5 a

9o5(,
6
t

!r.{o\

{
5 )J

5
)I{5 I5u

-J
5 :J

o\o\

\o
r
\o
i.)

i.)
N)
oo

Bo

\oI
G{

\o

\o{

N)
i.)

N)
N'
--l

hJ55
N)5

-l.F

{o\

{
t\)

\o o\\t {{ o\rJ -J {



Albasaer Volume 5 - No I

20



Arjf d t*ql':l4uld,ltf lilq 4[$t $t e{rr, rrr
l4rryJl .le &AJb. 

'4**.1+Jf

fXrr..6d"-r Jki .s

t1iJt &Ah-artslt rrt2

I-ALAL4IJ r<+J,iJ .rlg)l ..iI! 41U<Jr & oUrb e^-Jf l-r^ J-lta

U-6 d;a:'JL-il| Jyg)l C41I--UJI e-'.-Jl ,fp-).4"',l4l iLll +

(Process ,ti!r ,f .*.Jl e 6th ,Fl,,,] arKJ! lt^b)l J-9!t :Jt4t

ll-$Yl ,+ aiLall +iuJlt .g!r nittr ;[; -rrJ- .,J.e ;-\:*Il Writing)

.-,1-51 ;t;-\:-ll (Product Writing) Uk Jl G1r Q dg a{KJt{

.tull .rurKlt

g a-iJtJt ,* u+ aUi f f ; ,f 
'..-uJl 

r-..djl d-'.Jl Uj)
e--'=Jl Cp i AJ .6f\l 4i*UJl .:!J- tWls cQ-J Ut*t*! tkb!

ucr--*Ylt #r cJJt fe_l rnJJr y'.e A \rb ,-,*1 'P 1y W
i I^'J|J ca-.r*!t gHJt drr cpl-lt{ ,iLr q-yis 4J;U nis ,GMtt
.-l)urt-.t

4+'.e;fl # tJ .;r,iull t'bl- tl; J! $t-rV cuy"-ruJl o\F
6-*r e:;S +w Jl d--Jl 

'AAJ.tj 
lr-F-l ;5s 43IJ; {.J'i t t.d1

.ir-lJJl e,U-ojt e !+;3J'I4.',.*(j,Il

2l



Albasaer Volumc 5 - No I

TATjURDS A KTONNL FQR EFE UNIVERSTTY

IVMTTNG : AN ARGUMENT AGATNST

DOGMATISM

Nihal M. Ameira

College of Arts, University of Petra

Abstract

Many of the approaches to the teaching of writing at academic

institutions in the EFLIESL(I) contexts are based on criteria that

emphasize theories of first language (Ll) writing processes. In

opposition to these process approaches, suryeys of academic writing

programmes in the EFL/ESL situations have focused on the written

products, without taking into account the act of writing itself. The

flaw attributed to the process and product--oriented writing paradigms

seems to lie in the overstatements of criticisms directed at each

paradigm, unawareness of the distinctive focus of each approach, and

failure to challenge the validity of the merits ascribed to replacements.

This paper argues persuasively for a synthesis which incorporates

major domains in textual structure, cognitive processing, and social

contexts often discussed in academic and professional second/foreign
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languagewritingresearch,butseldomintegrated.Incombiningthese

issues, the author's aim is to suggest a model of academic writing in

the EFL/ESL situations that treats writing as a combination of writer,

reader, subject matter, and text, with the creation of realistic

academic task-based instruction which responds to the presumed

complexity that such an integrated model suggests. It will also be

shown that the proposed multidisciplinary model is adaptable to

various academicteaching situations. Equally important, the proposed

model constitutes an attempt to come to terms with reduced input

environment, particularly, in the EFL situation. Accordingly, it is the

author's thesis that critical reading becomes an indispensable part of

the syllabus suggested as a compensatory resource . At the same time,

it is through structured literacy procedures that explicit exposure to

linguistic and rhetorical inputs can be gained, without which writing

is paralyzed. To support these suggestions, I present a

psycholinguistic construct of the native and non-native speakers'

reading and writing processes. Finally, an assessment of the described

model is presented.

23
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Introduction

over the last 20 or 30 years, the cry over the writing crisis has

been raised within the EFLiESL context as in the first language (Ll)
situation; this is evid.ent in the works of zamel,(t' widdo*ron,t"

Bereiter and scardamuliu,to' and Amdt,tt' u-ong others. There has

been a continuing barrage of complaints concerning the writing
abilities of students coming out of high schools and even universities.

Such complaints have found an echo in, for example, studies by

Kuplun,(u) Kfro*u,tt' Dudley-Evans and S*al"s,tt) and in other

influential voices.

The problems created by these students as they enter the

academic environment certainly deserve special attention. However,

the assumption that they are insufficiently versed in academic writing
practices does not mean that such students are lacking in cognition; it
rather means that the practices of writing which are valued in the

academic discourse community are alien to them. Indeed, adult

foreign/second learners of English come to the classroom with a great

deal of skills and motivations which can be used if only they could be

shown how. we must admit that many writing difficurties are perhaps

the result of the teaching model that is adopted to solve them.

It may well be that faculty concerns about the writing ability of
our EFL undergraduates led the present author to pose some basic

questions, and start a dialogue with regard to the aims of writing and

writins instruction addressed to the ESp/EAp(g) undergtaduates,
Basica'y' then' it seens reasonarble to assume that the basic goals of

H
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writing have

further than

not been suffrciently identified. But the problem goes

this. To begin with, the current communicative and

process theories are unfortunately hampered by a Ll-bias and fail to

see the particular nature and overall complexity of the EFL

environments. For example, attempts to use Ll writing processes to

developsecondlanguage(L2)skillscanoftenbeproblematical.Itis

alsothecasethat,astudyoftheformalaspectsoflanguagealonewill

not lead to the kinds of models of fluent writing necessary to suppon

improvements in writing instruction. At the same time, theories of the

writing process do not, of themselves, form a comprehensive

interpretation of the written text. Traditionally, this is the controversy

between process and product-oriented paradigms. However, in recent

years this simplistic division has become more difficult to sustain; the

problem involves more than just the debate over process versus

product.

It follows, then, that a general theory of L2 writing may not be

pOSsible. It is becoming increasingly clear that writing models more

specific to FL/L2 situations are needed. Models that make use of Ll

research when such research is relevant, but account for the specific

features of FLIL} writing. Drawing on empirical and theoretical

studies in text linguistics, cognitive psychology, rhetoric, and the art

of writing, these models will be supported by the works of researchers

in the field.(I0) The purpose, perhaps inevitably, is to distinguish

between visions and realities, that is, between creative and enabling

aims. Essential elements of such issues will be sketched. Issues

associated with theories of writing, as well as instructional practices,
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will be surveyed. The combinations of theoretical discussions are

synthesized into a coherent model for a writing theory and practice.

Survey of Approaches in Foreign/Second Language

Writing Research

tr The Product Model

since Kaplan'5(") article on the concept of contrastive analysis,

writing instruction in the English language teaching (ELT) context has

centered around process/product dichotomy. zamel,t'" Tuylo.,t"'

Hu,,'p-Lyons,t'o' Rui*rs,ttt' Candlin and Hyland,t'u'and Grabe and

Kuplu',-,ttt' all have identified the complex nature of the process of
witing and raised questions about past approaches to the teaching of
writing. Should we teach a "process" or o'product" approach ?

According to these authorities, and within the process/product

controversy, one cornmon and accepted way of teaching writing
(began in the 60s and the early 70s) is to emphasize the grammatical

and rhetorical forms. The application and manipulation of linguistic

forms within a text, the use of sentence-combining, and the

manipulation of linguistic forms in connected discourse with no

emphasis on purposeful writing activities are seen as the dominant

mode of writing instruction.(")

It is not only the linguistic accuraoy -conect grammar, usage,

and spelling- that is highlighted; in Taylor'st"'ui"*, ..paragraph or

essay writing requires knowledge of the rhetorical rules of the
26
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language and of paragraph and essay structure". An important point

made by Kupl*,t'o' is that English discourse is schematically

described as proceeding in a straight line " O " ; thus, the "thought

pattern" of English is represented as "dominantly linear in its

development", proceeding systematically from pre-writing to writing

to editing. Of primary importance to this issue is Kaplan's 
(")

demonstration that "each language and each culture has a paragraph

order unique to itself, and the part of the learning of a particular

language is the mastering of its logical system". That said, Kaplan's

article introduces the concept of linguistic transfer -based on the

Whorfian Hypothesis and general contrastive claims- and accounts for

the cultural aspects of logic underlying the rhetoric structure.

However, the thrust of Kaplan's arguments from the rhetorical

perspective suggests that, the contrastive analysis of rhetoric is one

possible answer to certain needs of advanced-level foreign students in

learning to write, as it may aid them to establishthekindof logic

demanded by the system of the students' academic discipline. At the

same time, this language-oriented approach may help the students

gasp the idea of structure in units larger than the ,.nt.n".ttt'. The

rhetorical issue could be succinctly summarized: writing is supposed

to meet certain standards of prescribed English rhetorical style, reflect

accurate grammar, and be organized in conformity with what the

audience would consider to be conventional.

This way of teaching writing has led to exercises that offer

training in recognition of topic sentences, writing from an outline,
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development of ideas, and reordering of paragraph5(23). Teaching the

EFL/ESL undergraduates the textual features of L2 written texts, such

as cohesion, together with coherence provides the logical flow of

ideas and ease in reader comprehension. Indeed, teaching advanced

level EFLIESL students global coherence strategies may help them

compensate for difficulties at the local lerrel.(to'

In this form-dominated approach, the teaching of writing tends

to be formulaic and model-based; a good deal of attention is placed on

the students' finished product. What researchers make clear, however,

that some current traditional writing instruction in the Ll language

teaching situation was reinforced in the FL/SL contexts. This was

justifred on the grounds that L2 students needed to focus on correct

grammar, spelling, usage, and the trio of unity, coherence, and

,hrtori..ttt'

o The Process Model

Drawing upon Ll research (early 1970s) on writers' mental

processes during the act of writing, another common and accepted

way of writing instruction is to focus on the writer and the writer's

cognitive processes. An interest in the writing process in the Ll
context has been shown in the works of, for example, Flower and

(26) (27\ (28)

Hayes, Emig, Sommers, among others. Studies by, for example,
(29\ (30) (3t)

Raimes, Krapels, andZamel, have also highlighted this interest

in what theL2 writers actually do as thev write .

28
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ln acldluon to emprlcal lssues, theoretical areas of inquiryt"'

have led to the suggestion that because the aims of writing for native

English speakers and EFL/ESL academic learners, are superficially

thought to be the same -i.e. the production of acceptable academic

written language- there has been a temptation to treat the subject in

the same way for both types of learners. If this is the case, then Ll

andL2 writing problems, perhaps inevitably, are the same.

The emphasis on the process of writing itself typically carries

students through a cycle of planning "prewriting", drafting "writing or

transcribing", afld editing "re-writing or revising".t"' Thur, it is not

surprising that EFL/ESL studies, oriented towards ESP/EAP and

drawn from research into the writing process have found that "writing

is not the straight-forward plan--outline-write process",('o) and that

rewriting does not involve correcting grammar and usage errors only.

Mrrr"i.t"' has recently made some very important critical remarks on

the same view, suggesting that writing is not "an endless stream of

compositions assigned by the teacher, written by the learners, handed

in for marking by the teacher, handed back to the learners, and

promptly forgotten by them as they start on the next assignment".

Ll research on the composing process is now having a strong

influence on writing instruction at tertiary institutions and pre-tertiary

progftrrunmes. Likewise, the claim for a writing process pedagogy in

L2 writing practice is, by now, well documented. Central to such

practice is a focus on'good writing practices'. To quote Bough.y,t'u'

good writing practices involve: "the way in which the ideas generated

29
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by the act of writing relate to the audience who will receive if'.

According to Hairston'rttt' d.rrription of the Ll classroom using

process approach, strategies involve invention and discovery;

instructors help students generate content and discover purpose. It is

rhetorically based; emphasizing audience and purpose. It follows that

the process approach has led to certain practices that encourage

nonnative student writers to generate, develop, and shape ideas before

receiving instruction in the use of thesis statements and outlining.

According to Taylor,t"' "the very act of writing can itself serve to

facilitate thought and shape ideas" which had no shape prior to the act

of composing, despite the process of filling in a prepared outline. It is

for this reason that Taylort"' 'rri"*, writing as "a dynamic, creative

process of give and take between content and form".

The process of writing itself also involves the writing of
(40)

multiple drafts.' ' Of primary importance to the 'multiple-draft

process' is feedback as it "pushes the writer through the various drafts

and on to the eventual end-product".tnt' In order for feedback to have a

positive impact, it must be given to students throughout the

composing process -not just on the final produrt.tn" Mo"h of the

writing programme is devoted to individual conferences (teacher

feedback) between instructor and student during which the focus is on

the evolving text "1irr1 6ru11".(43) ESL researchers and practitioners,

such as B*r*o,t*) -d wenden,tot'huu" provided valuable insights

into how the notion of workshops in Ll writing pedagogy -whilst
students are drafting, teachers are intervening to gurde students
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through the writing process- can be useful. Students also engage in

collaborative activities(ou) with their classmates, primarily in peer

feedback sessions: "second draft". In this way, they may come to

appreciate that revising may mean deleting and adding paragraphs, not

the editing or proofreading that revising has traditionally been

synonymous with. They may also come to understand that shared

experience reinforces a sense of audience, which helps develop in

students the ability of reviewing their writing with the eyes of another.

Feedback further involves written teacher-feedback. This is followed

by another student-teacher conference.

The Content-Based Model : Back to the Text

It should be pointed out that writing process research has also

often been combined with a focus on the content of writing

programmes. As defined by Shih,(oa content-based approaches are

those that are associated with the study of specific audience and

subject matter that develops thinking, researching, and writing skills

authentically. Gradually, Ll writing prograrnmes have been moving

towards content-centredness, maintaining a consistent set of themes

about which students have personal knowledge and in which they can

invest their time meaningfully. Shih has suggested that in L2 contexts

(in the 1980s), similar efforts highlight content-centred programmes.

. Thus, it seems likely that another common and accepted way of

teaching writing is to focus on content appropriate for the academic

learners. Specifically, an effort is made by Snow and Brinton(ot) to

3l
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focus on the kind of strategies students use in performing the tasks.

The researchers have stressed the integrative aspects ofcontent-based

classrooms in which students concentrate on reading, writing, and

study skills concurrently, while studying a single topic. This issue has

also been emphasized by Shih,(o'' *d Spu"k.tto'.

Equally important is the fact that this approach to writing

instruction emphasizes analysis of rhetorical organization of technical
(sl)

writing,' ' and tasks EFLIESL students can expect to encounter in

their academic careers, coupled with an analysis of reading

assignmentr.tt" Ho*"ver, content-based instruction and its corollaries,

ESP,EAP,EST, to some extent parallel the "writing across the

curriculum" movement.

The Reoder-Dominsted Model: A Return to u Rhetoricul'

Dominated Approach

Still another major research focus in the 1980s -which coexisted

with the content - based model - is an approach developed from

different sources, such as sociolinguistics, Hallidayan functional

linguistics, and socially based rh"tori".(t') Interest in this line of study

is directed at the issue of audience as a major social-context factor.

That is to say, writing cannot be understood as a product of a single

individual. According to K.oll(to) this approach can be viewed as

reader-dominated, related to the increasing rhetorical influence over

writing and the application of patterns of arrangement.

32
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The reader-dominated approach comprises generalized formal

properties of writing preferred by "academic demands and academic

discourse community".('5) This approach seems to be of especial

relevance in the movement to introduce students to 'discourse

communities' so that their writing becomes purposeful in the

academic setting. To achieve this, Swalerttu'urgu., that the students

need to be aware of the social context of writing, and need to be

taught the formal properties of writing. These formal properties refer

to the ways that textual features combine to define different text types.

They also refer to the ways that texts are constrained according to the

various purposes of the writer and the demands of the context.

Clearly, ESP/EAP approaches, which are academically oriented,

emphasize an awareness of the expectations of academic readers as

well. The academic reader represents "a discourse community", such

as a "specific discipline or academia in general. The reader is an

initiated expert who represents a faculty audience".(tt)

The reader-dominated model is also linked to research in genre

analysis and text type variations, and studies of the demands and

expectations of academic readers. Thus, in an attempt to extend genre

use to ESP and academic writing contexts, much of the work initiated
(58)

by Swales, and other researchers in the field, centres on the claim

that genre-based teaching applications will help students master the

stylistic, organizational, and linguistic features within the constraints

of the models provided . Swales further contends that the ability to

use genre structure effectively will transform students' abilities to

JJ
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leam and function successfully in academic contexts. This kind of

writing instruction emphasizes not only the social nature of language

learning but also the mediating role that language forms play in

purposeful communicatiorr.ttn' In order to understand how and why

linguistic conventions are used for particular rhetorical effects, there is

a need for advanced FLIL? leamers to understand organizational

aspects of the written text. They must leam the schema for organizing

different types of knowledge. As academic students leam to control

genre, they simultaneously learn to control language, writing pulpose,

content, and context.(*)

This interest in genre-based teaching has led to the application

of explicit genre instruction; teaching students the formal features of

genres and text stroct re.(u') In addition, the reading assignments from

across the curriculum involved are presented with the aim of teaching

"high-transfer skills that are only incidentally similar to those used in

the students' content 
"orrrs"r".tut' 

No*, one may readily concede that

students assigned to write on different tasks and for different

purposes, systematically vary their grammatical, lexical, and

organizational choices to conform to expected genre consfraints.

S*ul"rtu" argues that in advanced leaming contexts, students need to

be trained in the genre structures that are prefened by a given

discipline. These genre forms, he suggests, are intimately tied to

cultures and discourse communities.

From a cultural perspective, research studies that inform the

reader-dominated approach also involve identifications of the cultural
34
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differences between Ll and L2 writing. As more and more students

become involved in ESP ethnographers, such as Flowerdew and
(64) - (6s) -Miller,' 

. 
and Atkinson and Ramanathan,' 'have 

suggested that it is

essential that student writers be made aware of the differences which

exist in writing across cultures. However, in order to make up for the

gaps caused by the inability to satisfy the writer's purpose and to raise

the reader's expectations, Ramanathan and Atkinson,(*) suggest that a

fair amount of the Ll cultural knowledge may be mediated by some

competent instructors in their writing classrooms.

Again the reader-dominated model indicates a return to a

form-dominated direction by presenting the rhetorical forms as

paradigms, explicitly teaching about language structures and

functions, and emphasizing teaching-learning models .

Process-Product Reseorch in Foreign/Second Language

lVriting:

o Problems and Gaps

The aforementioned review of models of nonnative English

speakers writing instruction shows that these approaches have been

viewed as 'either' product or 'process' approaches. The leamer-

orientated model (therefore the humanistic model which emphasises

creativity) is opposed to organization and conformity. This

orientation raises key questions that will be reformulated with

reference to a number of authorities, and in particular to Haro*it '(tt)
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article and to R.id'r,(ut) comments on Vivian Zamel's,$n' "Thu

Composine Process of Advanced ESL Students: Six Case Studies".

The former points to the controversy that arose at TESOL '85

concerning the process-product issue and warns the promoters and

adherents of the process movement of its multiple shortcomings

within the academic setting. Following are three of the arguments he

puts forth.

Firstly, the process-orientated model "fails to prepare students

for at least one essential type of academic writing".tto'Thut is to say, it

ignores the realities of the academia whose needs, paradoxically, it

seeks to address. With its multiple drafts for evaluation and revision,

the writing process model indeed fails to appreciate the constraints

imposed by the examination systems in educational institutions. The

instructor/examiner usually evaluates 'what is in the paper' rather than

'how the paper came into being'. Secondly, the procedural approach

to writing "is suited only to some writers and some academic tasks" 
(tt)

but not otherwise. In fact, while some writers do better when writing

through an outline, others are better off without an outline at all. In

addition, lengthy procedures of planning, writing, and revising may

indeed require time and resources beyond what the current educational

institution system can afford the writers. Thirdly, the process-

orientated model is deceiving the students by giving them "a false

impression

Responding

how university writing will be erral.rated".(tt)

the students in the humanistic sense, rather than

of

to
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responding to their wriling does not help to improve their academic

writing performance.

R"id(t') has similar viewswithreferenceto Za el'"oo) sixcase

studies. Zamel's generalizations, Reid contends, areperfectly valid

for her six subjects whose English language proficiency and writing

experience are rather sophisticated. However, for students'whose

language proficiency and rhetorical acculturation are limited',

concerns for basic skills and rhetorical organization are well justified.

Writers need familiarity and practice with common writing formats or

what Flower and Huy"rttt'refer to as 'stored plans' for creating such a

format. Only to those who have acquired those rhetorical frameworks

can process-learning be profitable. R.idttt' further highlights the

contrast between process-based strategies and the pragmatic nature of

most EFL/ESL students' objectives. What students want is a

preparation for university assignments across the curriculum, a need

of which process-models take little account. The question is really not

which processes are being used but whether the professors of science,

pharmacy, architecture, business, or joumalism find the product

satisfactory. However, a closer look at the limitations ofprocess

writing may be warranted.

The serial models of the type proposed by d' Angelo(tD and most

commonly known as 'prewrite-write-rewrite' came under attack over

the recent years. According to d' Angelo, the process ofwriting

beginS With the Wnter foming o'gestalt""' ora'mentalimage';a

stageofinventionwhichiscalledelsewhere(}layesandFlower'
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1980) planning. Topic and structure in d' Angelo's rhetorical

construct are stored and activated simultaneously (e.g., comparison or

cause-and-effect schema). The 'write' stage consists of translating the

'gestalt' into a script. Some mechanical sub-skills come into play at

this stage. However, more demanding are higher-order acts of

formulating. It may well be that the writer persues the search for

coherence while transcription proceeds. There is, therefore, no clear-

cut boundary between the processes of planning and those of writing.

Transuiption is followed by reviewing. In process models, reviewing

can occur at any stage or at any level of writing.

The question remains one of the universality of this model. Do

all writers go through these stages of prewriting, writing, and

rewriting? Do all tasks require these cognitive exercises in the same

way? What does it take to proceed from one stage to another?

Steinberg,(tn' (in Gregg and Steinberg), for example, reports that his

own writing requires a prewriting stage of note-taking during which

he thinks through what is appropriate to write before he gets off the

ground. odell(*o' reports a more painful experience. He is usually at

pains to produce the first draft; only through successive writing most

of which is discarded, does he get the needed feedback for the first

draft. Obviously, there is no model for all writers. The point is that

there does not seem to be a universal sequence of the writing

processes. That individuals difler in their cognitive styles and that

different task situations necessitate different strategies has been

extensively documented in psychology.

IH
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Another major problem with regard to the process-model

concems the ability to generalize the findings. Process-research is

largely Ll-based and therefore concerns native speakers of English

whose levels of language proficiency are quite advanced. It is also

true that this kind of research takes place under input-rich

environments where writers are provided with arangeof rhetorical

models to guide their writing. Lack of linguistic and rhetorical models

as a result of non-supportive environments is no doubt one of the most

significant factors of ineffective writing.

For many years the above differentiation has been recognized as

important in at least two areas of learning for Ll students, and a

specifically non-literary, non-creative approach is carried over to

writing. These are in the fields of secretarial training, where models

are given for the writing of business letters, and school science

teaching, where a particular form and style of laboratory report

writing is required. In the L2 community, one may argue that there

are forms of writing in which the nonnative English speaking writers

cannot have enough time to travel the same long road of the writing

process that the native English speakers writers do. Hence, the

process-oriented approach fails to prepare them for writing tasks

specific to the needs of students. This is the case for EFL/ESL

oriented towards ESP/EAP progftunmes.

On the other hand, in an attempt to challenge ESL writing
(tl)

pedagogy Zamel' raises questions about the ways in which writing

has been dominated by a concern with product: "studying a particular
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grammar, analyzingand imitating rhetorical models or outlining what

it is one plans to say". Witte and Faigleft') and Taylo.tt" ,h-"
Zamel's views against prescriptive approaches to ESL writing

pedagogy. They have noted that although the ESL field is beginning

to recognize the need to be told how to develop ideas prior to writing

it is still dominated by a concern with product. Freedm*ttn'hu, ulro

expressed doubts over whether classroom instruction about genres can

actually help students become better writers. He contends that

mastering the use of genre knowledge is not explicitly taught but is

acquired through exposure to genres in texts related to the sfudents'

field of specialization. Freedman proposes that explicit genre

teaching has only restricted value in improving students' writing. He

also criticizes the product centered way of writing instruction that

focuses on style and usage, and the model-based approach.

Bridging the Gap belween Product and Process Models

A preference for a single-minded approach indeed presupposes

a prior recognition that (l) the selected method is more effective than

others; (2) it is effective for all learners and all situations.

While in effect it is true that certain methods work better than

others, there is no evidence that they so work for all types of leamers.

On the contrary, it appears that different learners respond differently

to different pedagogies. Certain leamers, for instance, develop

idiosyncratic modes of cognition, yet others value reflection in the

place of interaction. Therefore, no mater how productive a method is,
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it is always limited as to the range of learner needs it is likely to

satisff.

The fact that writing is essentially a formal activity and

therefore must conform to certainnonns and expectations is another

challenge to writing pedagogy. Culture is a further challenge to

classroom methodologies. In all cultures, there are nofins of conduct

which regulate such things as who says what to whom, when and

where.

Quite apart from the diversity of the EFL/ESL students, the

cultural differences between Ll and L2, and the unique complex

nature of the LZ writing, a one-sided approach is hardly ever

applicable. Therefore, bridging this gap by recommending a process

or a product approach to writing may not be the best way to deal with

students' needs and writing pedagogy. A workable alternative is to

reconcile product and process; accuracy and fluencyttt' both of which

play a critical role in written communication. Indeed, in the new

century, we could well search for a vatiety of theories to support

diverse approaches and procedures that may apply to all EFL/ESL

students.(tu' Hrnr" the suggestion that a balanced approach to writing

where form, content, writer, reader, and communicative meaningful

tasks are interrelated, providing a pragmatic basis for the building of a

principled model of writing for tertiary level students. The notions of
.product' and 'process' can then be viewed as both/and approaches.
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BUILDING A CLIMATE FOR A MODEL OF ACADEMIC

WRITING

written Discourse: shared Knowledge and Mutuar Eagerness to

co-operate

Written discourse is a communicative process through which a

writer and a reader negotiate meaning through a form of social

interaction, i.e. a written text. In that interaction, the writer is the first

interlocutor, or producer ofdiscourse. However, in orderto achieve

readership, the writer must resort to certain clues present in the text

and intended for the reader to recognize inordertoreconstructthe

meaning of the discourse. The reader is also producer of discourse in

that he/she embarks on reconstituting the discourse that the writer has

partially recorded in the t"xt.(tt) According to the so-called

psycholinguistic model of reading,ttt' th, reader reconstructs meaning

from the written language "by using the graphophonic, syntactic, and

semantic systems of the languags".(tt) The reader predicts meaning,

and confirms those predictions by relating them to his/her past

experiences and stored knowledge of the world (content schemata),

and his/her familiarity with text structures (formal schemata). All
communication depends on the adjustment of each interlocutor,s

cooperation to minimize the gap between their schematic

knowledge.t*)

Therefore, the writer must make sure hisiher message is explicit

enough to ensure acceptability to the reader in processing new
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information in the text. The writer must also anticipate his/trer

interlocutor's reactions by deciding in advance what questions the

reader might pose regarding his/her message. This planning,

Widdowson urgu..,tn'' constrains the writer to abide by the co-

operative principle in the design of the message (see the 'cooperative

principle' in Grice).(nt' In ,o doing, the writer has negotiated the

conveyance of hisftrer meaning by assuming a dual role during the

production of the text. It follows that the text itself contains only the

writer's side of the discourse. Thus said, the text is not discourse; it is

the product of the writer discourse which the reader is expected to

reconstruct. To comprehend this discourse, the reader must interact

with the writer in socratic fashion much in the same manner as the

writer did when he/she assumed the dual roles in the interaction which

created the text. Reading, on the other hand, is an interaction of

textual features 'bottom-up' with the reader's knowledge of the world
(93)

'top-down'.

The Psycholinguistic Construct

In view of the above, it would seem that an awareness of what

the author considers to be perhaps happening in the reading-writing

process, with respect to Ll and L2 reader and writer, will permit

appropriate interpretation of some of the problems raised earlier .

o The Ll Writer

The Ll writer is involved

interlocutor. The writer must,

in a conversation with an imagined

therefore, play a double role, the
43
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reader's role and his/her own to simulate the interaction. In order to

get his/her message across (communicate), the writer will have to

correctly guess what sorts of related knowledge the intended

interlocutor already has (shared knowledge); produce expressions that

will evoke appropriate knowledge in the reader; and present those

expressions in a way that can induce the reader to interrelate the

evoked knowledge into a structure that mostly captures the meaning

intended.

The point is that, the Ll writers have some implicit knowledge

of rhetorical plans, organizational logic, and genre forms in their

native language. The writers imagine who they are writing for and cut

their rhetorical cloth accordingly. In order to engage in a dialogue

with their imagined reader, they have available the lexical and

syntactic knowledge which will enable them to work within some

rhetorical plan. The rhetorical plan results from the writers' discourse

with their interlocutor.

o The Ll Reader

Knowledge of the rhetorical organization of a language will give

the Ll speaker some insight into the discourse of that language even if
he/she is unable to relate the content to any external experience. The

reader will seek to recover the underlying discourse from the textual

clues provided. It is equally true that a reader is capable of relating to

a text as an incompletely comprehended discourse by skimming for

the gist of the message as opposed to investigating its rhetorical

organization. In discoursal terms, therefore, what a reader knows
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about the world is likely to equip him/trer to reconstruct, according to

his/her purposes, the meaning encoded by the *rit".. 
tnn'

In order for the reader to maximize the information that he/she

receives from the text with which he/she is interacting, it is necessary

for the reader to bring together the appropropriate linguistic

knowledge and world knowledge which match those postulated for the

reader by the writer. If these are both available to the reader, and in

the case of the literate native speaker we are assuming that the former

is available, then the reader will receive the message which is encoded

in the text by an appreciation of the rhetorical orgarization ofthe

discourse. Thus a text does not make sense by itself but rather by the

"interaction of text-presented knowledge with a reader's stored

knowledge of the world".(") In attending to extract the writer's

intended message, the reader, thuso must interact with the text at

discoursal terms.

o The FL/L2 Reader

The FLIL2 reader has prior reading experience. He/She is

motivated to relate the 'content' of what is written to hisftrer own

'world knowledge' in order that he/she can agree or disagree with the

propositions that he/she finds there.(96) Thus in many ways we can

assume a similar starting point for both the Ll and the FL reader, at

the academic and subject level which we are considering, as far as

message content is concemed.
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In addition to interacting with the text as discourse at the 'world

knowledge' level, the FLIL2 reader must also interact with it

rhetorically by way of an understanding of the structural and cohesive

elements which the writer uses in producing hislher discourse.

According to Widdowron,tnt' the FL reader already has experience in

applying 'procedures for discourse processing' in his/trer Ll. So,

he/she will normally be attempting to interact with material which is

related to his/her own world knowledge or field of interest, but needs

assistance in repairing a linguistic knowledge "disconnection". In

Widdowsorl'"tnt'view, and this must be stressed, the message received

by the foreign language reader will normally represent only a partial

understanding of the writer's original information transfer intent.

tr The FL/L2 Writer

At the level of academic writing there is rarely a 'world

knowledge' problem for the writer and his/her interlocutor. However,

the important point made is that while Ll writers make use ofjust one

language, L2 writers often utilize both Ll and L2, with thinking going

on in different languages at different times. Hence, translation may

take place. Ruim..tt' is suggesting here that the student writers

receive the message in their Ll, but they also respond to it in their Ll,
and thus, in attempting to write in English, are involved in a discourse

which requires a "double translation". This explains why so often

extensive writing by a non-native speaker appears superficially to be

in English, but is found to be, on closer inspection, rhetorically

orgarized in the vuriter's Ll. The 'double translation' problemis
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likely to cause major difficulties for the non-native speakers of

English when they attempt to carry out the discourse process of text

production. Differences in culttral backgrounJt*' u.. of most

importance here.

In addition to their limited knowledge of the language code,

FLIL} student writers may have greater difficulty in applying

strategies which are frequently used in Ll processes writing classes

(e.g, invention and brainstorming strategies). Also, the relationship

between oral skills and written skills is not the same for Ll and FL/L2

writers. There are, further, differences related to the Ll educational

background, the ages of Ll andFLlL2 student writers, the extent of

access to language, and to other complexities, in particular in the EFL

context.

The Reading - tWriting Connection in EFL/ESL Reseorch:

Recently, most pedagogical investigation of reading-writing

connections has become the focus of research in EFL/ESL. While

most studies have examined reading-writing relationships among

EFL/ESL at a general l.u"l,ttot' few studies have addressed the

influence of specific aims of reading texts and writing tasks; that is,

the genres of reading and writing.t'ot'Ho*"roer, most of the research

on reading-writing connections in the context of EFL/ESL has

focussed on the influence of reading skills and strategies on writing

fluency.
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In attempts to provide empirical support for the theoretical links

between the reading and writing processes in L2, the research of

Curr"lltto" has shown that reading and writing are significantly related

when ESL readers are instructed in the top level rhetorical

organization of expository text, and trained in taking advantage of

cohesive devices when reading LZ texts to define a text's

organization. In Carrell's view, giving instruction to ESL readers

about the rhetorical organization of a text will facilitate writing

achievement as measured by reading recalls.

Rhetoricol Preferences ond the Role of Explicit fnstruction

It has been suggert"dttoo'that the difficulties experienced by the

EFL/ESL students have proved to be more often of an organizational

nature, and that such students need an awareness not only of

cohesion/coherence techniques, but of the internal logic of theL2

system and the socio-linguistic constraints of the L2 culture . Thus

there is a need to teach these literacy forms which are culture-specific,

that is, governed by rules of discourse which are linguistically and

culturally coded and vary widely from language to language.

However, by highlighting the role of teaching in the acquisition

ofthe rhetorical and textual resources coded in the target language, the

stance in this paper is in sharp opposition of Krashen'rt'ot'rrronito,

theory. In his theory, learning is untransferable because it occurs by

conscious rules, and hence does not lead to acquisition, while

acquisition is enhanced by unconscious exposure to "comprehensible
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input". But, in spite of the implications of Krashen's position, there is

no strong support for a rejection of formal teaching. Longt'ou'

surveyed 13 studies which relate language acquisition to exposure or

instruction and concludes that from these there is considerable

evidence that instruction is beneficial for children as well as adults, for

beginners, intermediate and advanced, on integrative as well as on

instrumental basis. The above findings seriously challenge the

monitor theory. Consequently, the author lacks strong reasons for

rejecting some element of formal teaching.

More exciting, however, have been studies of the negative effect

of the transfer of textual habits, specific to the Arabic language

community, to texts in written English. These studies have recently

been the focus of attention for some researchers in the Middle East.
(rozr

Sa'Adeddin for example, goes as far as to suggest that the Arab

academic leamer ("or producer") whose failure to switch mode from

the aural ("dominant in many areas in Arabic writing") into the visual

(the English norm) results in negative transfer, and breakdown of

interaction. The end product is socio-linguistic misunderstanding. It

is Sa'Adeddin's contention that in order "to succeed in effective

communication, they (students) will have to gain mastery over the

visual -odr".ttot' Evidence for culturally different rhetorical

preferences has also been given in a study by Hatim.('t' Both writers,

Sa'Adeddin and Hatim highlight the differences between English and

Arabic in terms of rhetorical preferences, in particular those related to

the notions of audience and the accessibilitv of texts to readers.
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Kharma 
'-' 

provides further evidence for differences between Arabic

and English rhetorics, arguing that a key difference lies in the

organization of written discourse. In particular, Kahrma notes that

"repetitior/parallelism, incoherence, and disorganized discourse"

characterizing the Arab learner's English academic prose "can be

totally ascribed to the complete absence of the paragraph in classical

Arabic, and the misunderstanding of that concept in a great deal of

modem Arabic writing". Khu.rnut"" contends that advanced students

should be taught and "offered intensive training in .... English

discourse particularly the organization of the paragraph and the proper

development of the theme".

Of primary importance to this discussion, however, is the view

that successful teaching of contrastive rhetoric requires that the

English rhetorical rules be treated in the EFL/ESL classroom as a

consciousness-raising device which aims at alerting the learners to the

rhetorical choices in the target language. These, then, reflect the link

between culture and writing. This kind of teaching requires that

learners have a grasp of the rhetorical form of text in the target

language, not as an altemative to the one (Ll) the EFL/ESL students

bring to the classroom nor as a linguistic form that interferes with

language learning, but as the most logical form with which other

learned rules interfere.(tt" The sfudent's Ll is, thus, viewed as a

valuable resource.

Before embarking onto the next part of this paper, which

consists of a presentation of the model of writing the author has
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proposed, it may be helpful to recall the main lines of argument in the

preceding part. Since the 1960s, the teaching of writing to adult non-

native speakers of English has been focusing successively on the

finished product of text, the writer, the content, and the reader. Each

of these approaches has a distinctive focus: either on product or

process. However, the primary shortcoming of these two notions is

that they have been seen as a matter of oppositions rather than

complementary perspectives. Bearing in mind the complex nature of

L2 writing, and the diversity of the students, this paper will support an

integration of process, form, reader, and content, allowing for

communicative task-based instruction. The complexity of the nature

of written discourse is discussed, and the need to leam the rhetorical

organization of written English via a large reading input is

recommended. Support for these opinions is given by presenting a

psycholinguistic construct of the native speaker reading and writing

processes and constrasting it with a construct for non-native speakers.

Towords A Comprehesive Model Of llriting At Tertioryt-Level

Education

The author will now present the structure and the main features

of what might hopefully be a comprehensive model of EFL writing

orientated to ESP/EAP. The model the author proposes draws on

empirical and theoretical supporting works.

The goal is to demonstrate how the results of research in the

domains of writing -linguistics, psycholinguistics, sociolinguistics,
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neurolinguistics, and pedagogy- might work together in an integrated

fashion within a framework which specifies key variables that may

need to be included for the realization of appropriate writing

programmes and practices.

It is hoped that the ideas in the model suggested will prove

helpful to EFL/ESL teachers concerned with professional or academic

writing where students are required to produce essays, reports, and

other forms of academic writing in English. These ideas can be of

benefit to teachers in training and student teachers, as well as students

in applied linguistics and FL teaching. The structure and content of

the suggested model may further be of interest to teacher trainers and

curriculum developers.

Drawing Upon Three Models of lVriting : Description and

Analysis

The model proposed seeks what is thought to be the best

possible compromise between text and processes of text creation. It

therefore combines Hayes and Flower'rt"" processes of writing,

Grabe and Kaplan's(".) model of text construction, and the

interactional elements of Kinneavy'rtttt'-od"l of writing and reading.

As seen in Figure 1, Hayes and Flower's cognitive process

model of writing highlights the central role of three distinct, though

highly recursive, processes that generate the written text: p!q44!gg,

translating, ffid reviewing. According to their model, idea generation
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is triggered and sustained by the initial probe that derives from

external information about the topic, audience, and motivating cues

(environmental forces). Idea generation is also triggered and

sustained by probes that retrieve information from long-term memory

('cognitive forces': knowledge of topic and of audience, and stored

writing plans). The latter items can then serve as new memory probes.

Both probes contribute to the planning of the composition. The view

that production is constrained by the cognitive and environmental

forces is indeed noteworthy.

While linear models of writing proceed in such stages as

prewriting, writing, and reviewing, Hayes and Flower's cognitive

model of writing stresses the reiterative nature of writing and allows

for a complex intermixing and interacting of stages. For example,

during the planning stage, writers set goals, generate ideas, and

organize ideas. Stored writing plans consist of various knowledge

representations, involving genre pattems, discourse schemata, and

cues that aid direct memory search. The generating and organizing

processes clearly interact.

In the planning process, three subcomponents can be seen:

generating ideas, organizing information, ild setting goals. In the

actual production of text, the ideas in planning are translated into

linguistic items on the page, which are then reviewed and revised.

However, planning, translating, and reviewing are turder the

control of the monitor; the latter operates at each stage and at each

level of text production. Fruitful activation of the monitor depends
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however on yet another knowledge-source which surprisingly this

model does not seem to provide for. Since much planning, translating,

and reviewing occur at a high level of consciousness, it is essential

that some explicit knowledge -such as grammatical knowledge,

discourse knowledge, and sociolinguistic knowledge- is made

available for those acts. That is to say, there are no specifications of

the text construction and the linguistic constraints which might be

imposed on the text material. However, their model has the merit of

bringing to writing the issue of interaction among processes in parallel.

They have also provided an understanding of recursion in writing.
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TEXT
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SO FAR

WRITING
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Fig. l: Hayes and Flower's Structure of the Writing Process Model (1980)
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Kinneavy's model (Fig.2), on the other hand, emphasizes the

communicative aspects of writing and reading. Kinneavy's model

looks as follows:

Realify

Fig. 2: The so-called communication triangle described by Kinneavy (1983)

In the following schematic representation, the present author

attempts to elaborate on Kinneavy's four elements.

Fig. 3: Real Writing (context)

Reader
Or

Decoder

Writer
Or

Encoder
Text

The Message:
Meanings
and ldeas
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This model of discourse described by Kinneavy posits four

elements in the communicative situation: the encoder or writer; the

decoder or audience; the message or texq and the reality to which it

refers. The issue of 'Reality' or 'Real Writing' relates to what kind

of writing EFL/ESL students should be doing. Our students need to

be taught the process of writing as a tool for leaming; they also need

to be taught how to produce an acceptable text 'upon demand', i.e.,

'examination lwiting'.(rtu' Ho*arrar, whatever the communicative

environment, a text is encoded or decoded in order to satisfy specific

communication needs.

The model shows two related processes of discourse: the

discourse of the writer and the discourse of the reader. They are

viewed as mutually influencing through the text and indeed its

explanatory power. Accordingly, the writers can put themselves in the

place of the readers in order to give the necessary context and

understanding. A key role of the writer is to consider the reader's

background knowledge and expectations. Readers can also put

themselves in the place of writers as they respond to the written text.

The form of a text is determined by the interaction of writer, reader,

and content. Writing and reading processes are therefore

interconnected in the text. Hence. it is vital for a reader-writer model

to be built on interactional relations between the writer. reader.

content. and text.

Grabe and Kaplan's model (Fig. a) isof adifferentnature. It

relates cognitive, affective, linguistic, functional, and stylistic
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elements to a coherent theory of writing forming the basis of the text-

structure model. In their model of text construction, the basic

components interact among themselves as well as with other

components and sub-components. At the sentential level, syntax and

semantics represent the rules of surface structure and underlying

meanings. On the textual level, cohesion and coherence parallel

syntax and semantics. A component which identifies the dimensions

along which text elements are functionally organized to create the text

is also involved . The functional/style level does not only explore the

correlates of the writer's attifudes to the reader, to the content, to the

context, and to world knowledge, but it also relates to the parameters

of appropriateness within the text. Non-linguistic knowledge (e.g.,

inference, world/background knowledge, emotion, memory, etc.) is

also a component for appropriate interpretation and production of text.

It is also important to note, however, that although each component

should represent an essential element of text structure, all components

form the basis of the text-construction model.
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THE PROPOSED MODEL OF WRITING : Structure and

Rationole

Recognizing the appalling risk to one sided methodologies, and

drawing upon the above models of writing, the following model

proposed in Figure 5 (p. 59) integrates five areas, namely (l)
properties of written discourse; (2) processes of writing; (3) reading

(decoding) and writing (encoding); (4) factors providing support to the

act of writing; and (5) factors which constrain planning.

The five areas above constitute in fact aspects of one central

question: How best teach writing ? Over the last few years, (2) above

has stood prominantly in the literature, the rationale being that

accurate understanding of how skilled writers perform, could bring

about invaluable insights into how a text comes into existence. The

author's suggested model seems to allow co-operation between

process and product. According to this model, the two concepts of
product and reS are seen, not as independent notions but as

complementary perspectives. Student writers can now be taught how

to use intellectual processes as they try to articulate their ideas on

paper. The product itself, (l) above, is an equally valuable source of
feedback; contrastive rhetorics contribute models of arangement for

the activated ideas.

Writing is described as evolving through processeg of

senerating. translatine. and reviewing in an unpredictable way, i.e., in

an order which varies according to the individual writers and the task

environment. For example, good writers are generally those who

focus attention on meaning and only at later stages, attend to form and
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structure. On the other hand, certain communication activities require

high levels of accuracy and most writing within the ESP/EAP contexts

falls in that category. Reviewing, including feedback, operates under

the control of the monitor, and relies on certain linguistic and

rhetorical knowledge. At the other end of the line are meaningful

approaches. Their prime concern is to provide the learner with a

capacity for meaningful interaction. Accordingly, what we want our

students to be able to do is not just write, but write meaningfully.

Nonetheless, we recognize also that writing cannot be led to

completion without at one stage or another, the writer consciously

attending to formal structure. Reviewing and feedback, as seen in

Figure 5, seem to occupy the central role in writing processes.

Without effective reviewing and feedback strategies, both content and

form are indeed at stake. Consequently, unless minimal levels of

language competence and rhetorical knowledse have been attained,

reviewing at all stages is handicapped, giving rise to unsatisfactory

writing outcomes.

Reading and writing, (3) above, are social practices. That is to

say, writers and readers are social subjects, not isolated beings. The

academic community is not monolithic: There are conventions and

expectations, concerning what is legitimate knowledge, and how that

knowledge should be written about and discussed. In the academic

discourse community, readers, writers, and texts are shaped by the

socio-cultural environment in which they exist.
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Among factors that may provide support to the act of writing,

(4) above, a specific reading input and an explicit instruction stand

out. Further, task-based instruction in the academic writing classes -
advocated by such research efforts as Horo*itt;("t'Long and

Crook"r;t"t' Dy..-tttt'provides an additional factor that can ensure the

maximum transferability of the skills taught, facilitating the

complexity of the writing experience and making it more successful.

Firstly, according to the proposed model, content, or the specific

input, is thought of as background knowledge, or schema, which

provides frames for the students' knowledge of genres as ways to

organize discourse for specific or academic purposes. Specific sets of

knowledge stored as integrated units will be accessible for retrieval (or

constructing) and will be used in producing content knowledge. In

addition, the ability to use geffe structure effectively will transform

students' abilities to learn and function successfully in academic

contexts. These genre forms are intimately tied to cultures and

discourse communities.(120) The reading component will thus be one

which makes overt for the students the linguistic and rhetorical

choices which have achieved communicative acceptability within a

particular culture and in particular context. Further, at the heart of this

model is a distinction between explicit and implicit linguistic

knowledge. In the explicit category are the facts that a student knows

about language and the ability to articulate those facts on paper.

Implicit knowledge is information that is spontaneously used in

language tasks. In this model, one of the most effective ways the

author has found to build awareness of the rhetorical processes is to be
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engaged in tasks. Interpretative schema and willingness to explore

play an important role.

The set of factors, (5) above, which constrain planning operate

under pressure from the writers' long-term memory, the writers'

cognitive and affective characteristics, ffid their attained languaee

ability. writing is also constrained by some motivatine factors out in

the environmeu!.

Analysis of Features incorporated into the Model

The following is an analysis of themainfeaturesof whatthe

author considers as a comprehensive model of EFL tertiary-level

writing syllabus. The author will elaborate further on the

psychological factors that constrain the task of writing, justifuing the

need for their incorporation into planning for a writing progftrm.

Writers' Long-term Memory

In the memory category (see Figure 5), there are three

psychological factors that constrain the task of writing. To explain the

workings of these constraints, the author will present the following

analysis:

1. Knowledge of the topic

In d'Angelo'rt'"' view, the notion of topic subsumes discourse

of topic (aboutedness), structure (oragnization), and style (stylistic
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resources). dAngelo's concept of topic implies that activation of one

of the three systems, yields simultaneous access to the other systems.

Likewise, Kaplan122) contends that knowledge of the topic leads

automatically to the appropriate elements of structure and to those of

style. From De Beaugr-6"'r(123) point of view, topicalization in

English is a syntactic device which consists of shiftingatopic(i.e.

what a sentence/paragraph is about) towardstheinitialpositionof a

sentence or paragraph. De Beaugrande suggests that topicalization in

English obeys the rule by which 'known' or'given content' occurs in

the early stretch of the sentence/paragraph whereas 'heavy materials'

(new content) occurs subsequently. It is synonymous with'theme' as

opposed to 'rheme' in tagmemic linguisti"r.t''n'This arrangement is

thought to facilitate 'bridging', hence comprehension. Only in

particular cases can a breatch in the law (i.e. a beginning with

unknown material) be accepted.

The extended concept of topic has serious pedagogical

implications. In other words, if the three systems (topic, structure, and

style) are stored and retrieved as a unique system then knowledge of

one may facilitate access to the others. Conversely, failure to control

one system may result in failure to control others, hence the

importance of classroom discussion of the topic and writing plans

prior to the writing itself. Such an activity may provide the writer

with not only grasp of the topic, but also an awareness of the

appropriate arrangement and style. In particular, what has emerged is

the suggestion that there is a considerable value in using the students'

own knowledge of specialized subjects (even when this is not at avery
64
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high level); firstly because this helps the students to use their'world

knowledge', and secondly because it helps the students to see the

validity, and the immediate academic needs of what they are studying'

So defined, topic becomes a higher level concept of discourse

structure.

2. Sense of Audience

Based on the view that development in writing involves a

greater awareness of the reader's needs, a distinction is made between

'a writer based-model' and 'a reader-based model'. The former is

concerned little with comprehension by an audience other than the

self. The latter model refers to mature writing, where all elaborations,

explanations, and contexts are gauged in accordance with the

anticipated needs of the readership. Audience, then, places constraints

on how to say what one wants to say. The perceived power difference

and psychological distance between writer and reader imposes the

level of style which is appropriate for particular encounters. This level

of language use constitutes also a significant factor of writing

effectiveness. According to Britton 
"t 

ul'.t"t) theory, a sfudent writer

has to make choices and adjust his/trer message for his/her absent

audience. In other words, the writer, in a typical mafure writing, has

to operate a double role system. This mental activity of the two roles

(writer and reader) constrains the grammatical and rhetorical choices

that are available to the author. Such a role relationship is reflected in

formal and informal correspondence.
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3. Stored Writing Plans

The schema theory was invoked earlier in this paper to

illuminate the mental processes of text comprehension and text

production. Similarly, the rhetoric theory was referred to earlier to

illustrate how topic, structure, and style are activated during the

processes of text comprehension and text creation.

The author's concern here is with stored plans and their

conceptual representation. For each genre, be it narrative, descriptive

or argumentative, there is a plan which is unique. Fundamental

aspects of those individual plans are universal (e.g., cause-and-effect

arrangement in narratives or global-to-particular arrangement in

descriptives), while others are culture-sp"rifi .;tt'u' different languages

follow different rules of arrangement for text construction. The

structured nature of rhetorical knowledge has pedagogical

implications. The nonnative speaking writer needs primarily to

develop a feel for texture'through a consistent exposure to those non-

universal featwes of prose. Krarhen,(tt' Kupl*,tttt' Kodu,tt"' -d
other authors have indicated reading to be a great source of writing

feedback. The underlying assumption in this paper is indeed that

successful writing, to a large extent, draws upon the writer's

preliminary language experience which itself obtains through a

sustained exposure to spoken and written modes of discourse.

Reading is therefore considered to be a major component of the

writing programme.
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The Diversity of Learners

Individual differences is another important factor which has a

powerful influence on aspects of texts. That people differ from one

another is no doubt the first law of psychology. In the specific field of

language research, we ask questions such as : Are we dealing with

university students or expert writers? Within each of those groups, yet

other subgroups may be distinguished, such as the cognitively

privileged as against the non-privileged, or the highly motivated as

against the non-motivated.

Although students possess shared characteristics, they have

idiosyncrasies that distinguish them as individuals. Each individual

brings into the task of writing hislher own characteristics -cognitive

and affective- in such a way that performance on those tasks may be

characterized in terms of cognitive abilities, emotional states, and

attitudes reflected in those tasks. Students' differential writing skills

reflect their cognitive differences. While one student records events

in linear progression, another student's writing is explanatory and

provides more detailed information which displays higher cognitive

skills. Writing is not a mere linguistic exercise; it is a mental activity

and as such contributes to the overall production of text. (130)

The Product Component: The Formal Aspects of Writing

The model under discussion makes specific provisions for

acquisition of basic skills prior and alongside literacy. Those skills

might include minimally: (1) control of linguistic elements as a
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foundation for writing, and may prove essential at the drafting and

editing stages of writing; (2) ability to build connectedness into text;

(3) and ability to generate meaningful texts, with respect to purpose

and audience. Researcht''" hu, informed us that the established linkage

between the written product and the features of writing cannot be

deemphasized in EFL/ESL writing pedagogy; higher quality writing

has a higher index of language proficiency.

However, research from the ethnographic perspective points out

the need for the raising of the student awareness of the ways in which

the linguistic forms contribute to the functional and social meanings of

utterances; hence, to meaningful communication. The communicative

value of an utterance lies more in its perceived level of

appropriateness than its linguistic sophisti.utiorr.t"t' In this sense,

appropriateness of a text depends on how satisfactory it is with respect

to the needs and expectations of the readership. On the whole,

awareness of the readership and attention to the purpose result in

specific styles or registers. Thus said, what is acceptable in speech

may not be so in writing.

The suggested model of writing also emphasizes the importance

of discourse features of writing. While the focus in socio-linguistics is

on the setting, in discourse it is on text and processes which create

text. One of the fundamental conditions for a text to be perceived as

one is coherence. Coherence is a mental operation which consists of

establishing a relationship between new and given knowledge, so

indispensable for comprehenrion.tt"' That is to say, in a text, there
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should be enough richness of detail to capture the complexity of the

preexisting information, but there should also be a constraint on how

much of this richness of detail a reader actually uses in the processing

of the discourse encountered. Coherence oftext, therefore, depends

on the writer's successful bridging of 'given'and'new'information.

Coherence was also said to obtain as a result of the discourse

negotiated by participants and substantiated through their shared

knowledge of the world, genuinely seeking to make sense following

Grice's to-operative principler'.t'to'By virtue of those principles, the

reader/hearer expects coherence and trusts that any contribution made

by the other party is relevant (with respect to previous contribution),

informative, true, and unambiguous. This kind of shared knowledge,

known as the schema th.orytt"'o, fru-rtt") or script, makes it possible

not only to infer events but also predict them. According to
(137)

Minsky,' ' information is represented structurally and hierarchically

in memory in a way that less important propositions are embedded in

or subsumed under more important ones. Correlations have indeed

been observed between ease of recall and the hierarchical position of

elements in memory (top levels vs. lower levels of knowledg").t'tt'

The schema theory reflects this kind of thinking .

Text linguistics has a similar concern for such a multi structure

of meaning. Work on text linguistics has shown that coherence

attends to higher order relationships between concepts allowing

writers to construct a macro-structure of a text, and resolve problems

such as text continuity, reference, subordination, ets.(139) At th.
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lower range of abstraction, cohesion obtains when each sentence in a

text follows logically from the other. According to Halliday and

Hur*,t'oo' this kind of adhesion is the product of the writer/reader

successfully establishing or recognizing semantic relations which hold

between parts of a text; through well defined set of cohesive devices.

While, indeed, coherence is a vital feature of textuality, there is also

evidence that a higher index of cohesion harmony has higher quality

writing.

This model of writing also owes much to studies in contrastive

rhetoric. Such studies have also demonstrated that quality of writing

is affected by certain forms of textual organizationpreferredbythe

EFL/ESL students. This is attributed to the mismatch between the two

cultures (Ll and L2), particularly in the atea of rhetorical

organization, and to the students' background of culture-specific

educational truirring.t't" The ability to write academic prose, in

Widdowsorr'rttn" view, is bound to the two functions of the rhetorical

acts associated together: rhetorical and organizational. A rhetorical

function refers to the message a writer intends to convey to a reader

through each sentencq aparagraph, or a stretch ofdiscourse, yielding

categories such as giving instructions, defining, arguing, classifying,

etc. At the same time, all of these require some form of logical

organization in presenting information. Rhetorical organization,

therefore, refers to how the utterances in a text relate to each other in

terms of the structure of the discourse, yielding categories such as

topic introducer, topic sentence, development of idea, paragraph
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terminator, and so on.(143) In an attempt to integrate both elements,

rhetorical and organizational, studies have emerged substantiating the

correlation between rhetorical structure and genre type. According to

those studi.r,t'*' argumentative writing, for instance, is rhetorically

different from narrative or descriptive writing. Scientific prose may

require structural models which differ from those required for police

reports. Similarly, different text types and their projected functions

dictate the organizational pattern most appropriate for the attainment

of those functions. For example, properties and relationships

underlying scientific argumentation are presumably more easily

processed, if presented in a linear sequence (the topic sentence

followed by all supporting details and finally a concluding statement)

while temporal and causal relationships typical of narratives and

definitions may instead require a hierarchical structure (whereby each

added step leads towards more explicitness and ultimately to the

conclusion).

The point that the author has been trying to make is that, there is

evidence to suggest that global comprehension of text is largely

facilitated by the reader's experience with genres and their rhetorical

stereotypes. Such an experience enables the readerto recognize and

internalize whatever constitutes typical patterns of invension and

arrangement characteristics of each genre, such as proposed by

d'Angelo(tot' fo, expository prose, and Van DijLttnu' for discourse in

general.

7l
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A Revised Version of Communicative Competence (CC)

Adapted to Writing

Writing being a communicative act, the component under

.discussion is very much related to a model of "CC" adapted to writing

performance. From an applied linguistic perspective, the model

developed by Canale and Swain"o" -u reformulationofHym"r-ttot'

provides a foundation for the proposed model of writing described

here.

According to Canale and Swain's model, learners will be

provided with grammatical knowledge (knowledge of lexical items

and of rules of morphology, syntax, sentence-grafirmar semantics, and

phonology); discourse knowledge (rhetorical rules of use in terms of

cohesion and coherence); sociolinguistic knowledge (rules of

language in socially appropriate situations); and strategic knowledge

(knowledge of skills and strategies that either repair

miscommunication 'a form of avoidance' or enhance the rhetorical

effect of communication 'a form of perseverance').

In the author's view, the complexities involved in strategic

competence have been overlooked. On the one hand, under this

communicative model, language strategies have been treated as

linguistic notions, on a par with the grammatical, sociolinguistic, and

discourse categories whereas they are, in fact, extra-linguistic notions

involving different mental processes. On the other hand, Canale and

Swain fail to distinguish between knowledge and ability, or rather
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they incorporate both when dealing with strategic competence. Still, a

further limitation emerges from this model, relating to the question of

how these competencies interact with one another or with other factors

involved in actual communications. This being an integrative model,

one is entitled to ask : For optimal results, what is the best interaction

between grammatical socio-linguistic and discourse competencies?

The question is in fact, a complex one. It has been suggested, for

instance, that different communication needs and situations constrain

users to attend differently to different communication competencies.

The author, therefore, wishes to suggest that if strategic competence is

set apart as a different entity, with an independent property, rather

than in parallel relation with the other competencies, then the former

may have the advantage to interact with the other knowledges for

meaningful communication. The question of interaction between

different language competencies, in the proposed model of writing

under discussion, finds its purpose in Allen and Widdo*rorr'rt'on'

model of "CC".

According to Allen and Widdowson, the concept of competence

represents the students' knowledge of cohesive links, coherence rules,

rhetorical organization, audience, and world/background knowledge

(past English experience; specific fields; Ll) stored in the mind and

shared among participants. The concept of capacity, on the other

hand, refers to the ability to negotiate meanings (e.g. referring,

infening) by applying interpretative procedures, strategies, or tasks

which relate the students' knowledge of code resources and rules of

language use to their background/world knowledge stored in the mind.
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Thus defined, it is possible to reformulate the "CC" ofESP/EAP

students acquiring competency in writing as follows: the capacity to

generate meaningful texts, and exploit the linguistic rules at the lower

and higher levels of abstraction to make meaning transparent to the

reader. A basic underlying capacity is crucial to the teaching and

learning processes in general, and to reading and writing in particular.

It enables the ESP/EAP student writer to transfer knowledge'

The Reading Component

Reading may be described as an attempt by a reader to gather

meaning from text via its linguistic and textual representation. Hence,

this model involves a large reading input -grammatical and

rhetorical- and leaves room for student and teacher negotiated

content. Teaching student writers about the structural characteristics

of various text types is also considered. Discourse knowledge,

according to Bakunas,(150) facilitates the planning activities of student

writers by providing them with a cognitive map that helps them

generate and organize ideas for inclusion in a text. An approach to

teaching writing, then, which short circuit the 'double translation'(see

the psycholinguistic construct, p.a$ by making explicit to student

writers the text structure features, and rhetorical organization for the

particular writing tasks their academic studies demand, is crucially

required .

The implication is that a reading component is the backbone of

the model for an academic writing course the author is trying to

promote. In addition to making provisions for effective strategies for
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successful writing abilities, a reading component may develop

sensitivity to texture. Consistent with this attitude, Hucken and

Flower,(lsl) suggest that the crossover from context situations (i.e.,

speech) to context-reduced situations (i.e., writing) can be facilitated by

wide exposure to print and sensitivity to reading. Reading can

therefore be viewed as a skill and an attitude.

As a skill, reading involves acquisition and application of

effective strategies and high-level tasks that can help the student

reader to read critically and analytically. However, students need to

be instructed how to read critically (e.g., a think-aloud process

through teacher interpretation, classroom discussions, writing

responses to assigned readings), and need intensive practice in this

activity, drawing on interpretative resources (e.g., providing a sample

text for students to perceive intertextual relations;.(ttt)

Reading performance also helps the student reader to acquire

more effective subject-specific reading strategies for the task of

writing texts more accessible to readers. This kind of reading-input

material will be supported by reception exercises as well as overt

explication. The types of reception exercises envisaged will include

those in recognition of rhetorical organization, recognition of

reference techniques, information transfer, and information extraction

with the emphasis being primarily on the decoding skills which such

tasks help to develop. It should be noted that all exercises should be

discourse-based as a preparation for producing their own pieces of

writing. The production, or rather re-production, exercises will be
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intended to help the students develop analysis/synthesis skills in

schemata recognition and reproduction. The aim is the recognition of

the overall rhetorical organization of acceptable forms of writing in

English. In so doing, the students can develop the ability to use these

rhetorical frameworks as acceptable discourse patterns into which

subject material can be slotted without the students having to

undertake a double translation. These experiences may enrich the

'input' which could help to extend the students' abilities and develop

their tapacities'to handle different types of content and genres.

Literacy can be defined also in terms of attitudes. The success

of this model depends largely on how successfully positive attitudes

can develop among leamerso and how effectively conditions for

successful writing can be created in the classroom. On explaining the

role of reading in leaming to write, Krashen(I53) points out, however,

that student motivation to learn from the input, and the information

which the students are motivated to extract, may affect acquisition of

written English .

The Processing of Text Component: A Coherent Fit

Between Process and Product.

In the model under discussion, recognition of process writing

may appear to conflict with the author's earlier expressed doubts

about the process model of teaching writing. The author is not

opposed to process teaching at all. Students should indeed be helped

towards developing effective composing habits. They can now be
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taught how to use intellectual processes as they try to articulate their

ideas on paper. What the author is simply saying is that, for process

models to apply fruitfully, certain conditions ought to be satisfied. In

certain EFL situations precisely, a minimum of oral and written inputs

must be provided prior to the systematic process of writing, to

compensate for the shortcomings of a poor-input environment.

Although the author agrees that meaning must be the prime concern of

the writer, the author is compelled to recognize also that planning,

translating, and reviewing, in this model, areparalyzed by the student

writer lacking adequate rhetorical frames of reference. Therefore, we

should not swing too far in the direction of treating our EFL students,

in particular, like native speakers of English. The former are

struggling not only with the written code, but also with the linguistic

code which is still (whatever the level is), being acquired.

Since "real" writing must be adequate in both what it says and

the way in which it says it, this model of writing incorporates aspects

of 'process' and those of 'product', fitting them coherently into one

single syllabus . This suggests that it is possible to make use of some

ideas from process writing without necessarily having to embrace

them all.

For exampIe,L2 research informs us that discourse goes through

various drafts before it is led to completion. Unlike the speaker, the

writer usually has freedom to monitor the act of composing in a

succession of drafts (see p. 36 for Odell's and Steinberg's reports).

Revision is, then, an integral part of the writing process. Good writers
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are generally those who 'get it down as they think of it, then review'

rather than those whose concem is to get it right in the first draft.(lsa)

Drafting and editing are therefore highly valuable procedures. As

another example, feedback in the 'multiple-draft process' is seen in

various types: ..peer feedback, conferencing, and teacher-

feedback,'.(155) In a study of nonnative speakers, Goldstein and

Conrad(156) found out that students (writers) who negotiated meaning

with teachers (readers) and asked for explanation made revisions in

the following draft and improved the text. But students who did not

negotiate meaning, even when participated in conferences, tended

either not to make revisions or to make mechanical, sentence-level

changes. The results suggest that EFL/ESL students might benefit

more from negotiating opinions with teachers than from the teachers'

written comments on the students' written assignments. Furthermore,

teachers and researchers contend that writing workshop can be a

valuable tool for developing writing ability, despite the challenges that

the writing workshop pr"r"rrtr.tttt' Stud"nts may also form their own

peer response groups (a collaborative support group) in which they

read their pieces of writing to get feedback from their audience.

Perhaps the most common.challenge is that students have not been

encouraged to respond to other students' writing. Therefore,

conferencing and sharing can be frustrating and minimally useful.

However, a key component in sfudents' knowing how to respond to

other writers is the teacher's ability to model, by providing conscious

application of strategies for finding errors, and talking critically about

writing. Despite the challenges of implementing writing workshop,
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Samway' suggests that the EFL/ESL students feel more confident

about themselves, and are ready to revise. In addition to the above

comments about the importance of conferences, several researchers

have measured student reaction to teacher response in multiple-draft

contexts, as opposed to single-draft situation. F.oir,t''n) particularly,

has noted that teacher feedback is most effective when it is "given on

preliminary rather than final drafts of student essays".

However, whatever form written feedback takes, it is vital to

academic writing at university level if it is primarily concemed with

content and organization rather than with surface-level errors. It can

help students "to gain a feeling of autonomy in their writing, and in

producing longer-term improvements in their writing ability".(I60)

The Task-Bosed Instruction QBD Component

The final challenge in the proposed writing model is the shift

from pure process or product writing instruction to the suggested

application of process/product task-based writing instruction which

has been reflected in the research of Dy.r.ttu" It has also found an

echo in Ll writing research of Hillocks'(tut) which coincides with

works from L2 writing research.

For example in this model, TBI is viewed as a means of creating

the best environment for language learning such as exposure to the

product of language, use of language, motivation (essential conditions

for language learning), and instruction (a desirable condition).
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Drawing on Horowitt"'ut'work in writing instruction, TBI inthis

model merges process and product inthe concept ofcommunicative

task. Writing instruction may involve recognition and pre-

organization of data. Comparing two texts for stylistic differences

may develop students' awareness and sensitivity to academic and

formal conventions of writing, allowing them to see options in

academic writing. Writing tasks which model "teal" writing specific

to certain discourse communities as well as across a number of

disciplines, may allow students to make use of the genres and

conventions of writing in different disciplin"r.t'*' Inquiry strategies,

such as to support generalizations, take a position on an issue,

intelpret the data discussed in texts of various visual displays,

integrating visual and linear prose and analyzing a text, are major

academic macro tasks.

These tasks are closely connected with communicative language

teaching, and can be authentic in that, they stress the purpose of a

piece of writing and the expectations of the academic discourse

communities the students will enter. Research with EFL/ESL students

has shown that collaborative tasks provide non-threatening situations

for developing communication skills and fulfilling the linguistic need

for interaction. It also suggests that collaborative learning is a

powerful means for learning complex high-order skills; student-

teacher conferencing tasks can provide unique leaming opportunities,

and a whole class critique task of one or two texts written by students

in the class permits the teacher to think-aloud through ideas for

..rririor.t'ut) Stirdents however must be trained in the kind of tasks and
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structures to use. These tasks need discussion of preparation for,

and guidance in their peer groups. For example, the teacher may use a

transparency to annotate an essay for the class, speaking aloud as the

teacher reacts to the essay. Communicative tasks may also involve the

use of actual sentences from student essays for sentence-combining

exercises. Furthermore, tasks that strive to engage students in

rhetorical problem-solving in a context of meaningful communication

will allow students to transfer the skills to other situations. Hence, the

learners' interlanguage system will develop moving towards target
(L67\ \ry'

language norrns. Journal writing tasks can also be used as an

"effective tool for establishing fluency, engaging students in non-

threatening development of ideas".('ut)

On psycholinguistic grounds, giving learners tasks to transact,

rather than items to leam, provides an environment which best

stimulates internal processes of acquisitiorr.t'un'

o Motivation

The significance of a proper environment for the leaming and

teaching of writing has brought into view the nature of the topics

assigned, the kind of audience assumed, md the resource materials

provided, as they are all a part of that environment and determine the

kind of writing that goes on . However, the view that a great deal of
students' motivation results from the kinds and significance of tasks

that are assigned, is beyond doubt.

8l
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Firstly, since the reading input used for the approach suggested

in this model has encoded in it information related to the students'

interests, and which they therefore wish to discover, we cannot lose

sight of the motivational factors for the understanding of the

referential techniques suggested above and the increase in the amount

of information transferred from the text to the students . Thus said,

we can consider the texts to be 'authentic'o in as much as they contain

information which is of direct value to the students' main areas of

study. The extraction of information from these texts can be viewed

as 'supportive' material, because the task and material are directly

applicable to the students' other education courses. As such"....

motivation can move mountains of assignments and work wonders on

comprehension and achievement".(tto)

Secondly, motivation is also the outcome of the kinds and

significance of tasks that are assigned. Certainly, it makes a

difference what kind of task is set and whether the student writers

accept it and make it their own. However, the relationship between

successful literacy and attitudes to literacy is easy to understand if we

acknowledge the role of attitudes in regulating irrprrtr.tttt) Effective

tasks and strategies, suggested in this model, are likely to make a more

lasting impact, eventually helping the students develop what the

author has called 'taste for language'. Indeed, for acquisition to

continue, self-motivation becomes an indispensable source of inputs.

For instance, using 'real-world writing' models with non-self

motivated leamers does not automaticallv lead to success.
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o Assessment of the Model

In the diverse EFL/ESL classroom, differing student leaming

styles and strategies may demand different approaches and methods.

No one model of teaching guarantees that students will leam; hence, it

is suggested that a balance of form, the writer, content, and the reader

to be developed.

- The model incorporates the linguistic and rhetorical features of

writing into a framework of process writing. The double-sidedness

(product-process) of this model is justified by a deep concern for

meaning taking into account the process of how a written product is

produced, and a need to supply rhetorical inputs. [n short, task-based

instruction -including communicative activities, strategies, collaborative

instruction, and material development- underlies the writer's processes

and the significant part these processes play.

The role of instruction, in this method, stands, to some degree,

in conflict with Krashen's monito, th"o'ry.tt'' According to this

theory, acquisition occurs by subconscious exposure to

'comprehensible input' and learning, by conscious rules. The most

problematic aspect of Krashen's model is the presumed

untransferability of leamed knowledge into the acquisition storehouse.

In other words, leamed systems are bound to remain under the control

of the monitor. The role of the classroom is to supply the necessary

'comprehensible input' while acquisition takes crue of itself.

Concerning the teaching of writing, Krashen writes : "....writing
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practice and instruction will not help the writer acquire the code. This

happens only via comprehensible input, reoding." 
(r73)

Although some adults fail to attain native speaker competence

in a L2, no one can deny that certain aspects of their competence are

unconscious, therefore acquired: "If error-free, rapid production is a

criterion for acquisitiot",ttto' some learned rules do in fact become

acquired. In view of the above, until more evidence is provided in

support of Krashen's developmental claims, the author is still entitled

to think that there is some value in 'learning'. The author trusts

therefore that a writing syllabus, in addition to creating opportunities

for 'comprehensible input' via extensive reading and tasks, or

strategies, must provide adequate exposure to basic grammatical and

rhetorical models of language. In the author's view, even if 'learned'

knowledge and 'acquired' knowledge were stored as separate it may

still be argued that, just as rules of grammar and usage intervene at the

editing stage, so too do those of organization and structure.

According to Kaplan,('tt' ,hetoric is culture-specific; it is not

universal. However, counter-evidence derived from Grabe and
(r76)

Kaplan' draws attention to developmental factors such as formal

education -as major determinants of rhetorical variation in writing.

Furthermore, the so-called'archaic' and'awkward' paragraph patterns

observed by kupl*tttt' may as well be the outcome of students'

cognitive differences or their varying experiences with formal writing

rather than their cultures. In other words, the extent to which writing

conventions have been internalized is a determinant of writing quality.
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One may suggest the view that poor tuition in rhetorical arrangement

is likely to cause problems in writing.

This is very much related to a question that is appropriate to ask

at this level: How universal is the concept of coherence? Do we leam

it or is it inherent to the human nature? Based on Minsky'r('tt) 
"t 

d d"
(179)

Beaugrande's characterizationofknowledge structure, universality

of coherence may be seen as holding for those higher order toncepts'

and not for others. The pedagogical implication is that, although we

need an exposure to various rhetorical models before we are able to

write, we do not begin from scratch. Fundamental principles of

structure operate in our mind well before we come into contact with

literacy. However, lower order features of coherence are language

specific and are acquired through language contact. While

acknowledging the psychological view that Halliday *d Hur*'rt'to'

cohesive devices constitute no more than linguistic manifestations of

already existing coherence, we are led to thinking that pedagogically,

it is necessary to gain control of the linguistic operations involved.

This constitutes an essential step towards the art of reading and

writing.

The students need to be aware of the social context of writing.

The ability to use genre forms effectively will transform students'

abilities to function successfullv in academic contexts.

The task-based approach advocated has been supported by

linguistic, psycholinguistic, cognitive, neurolinguistic, and affective
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research. Academic writing tasks with a specified objective focus on

meaning, and are derived from the L2 pragmatic needs to manage

successfully in the English academic communities. Such tasks may

result in high levels of student interaction. However, these tasks will

be carried out with the purpose of "the stimulation of rational

inquiry". In order to maximize fruitful results, we have "to identify

those characteristics of classroom which lead to efficient learning of

the instructional content", and discover the optimal conditions which

will result in acquisitior,./l"u.nirrg.t' 
t 

"

Neurolinguistic researrht"" hu, informed us that normal brains

are built to be challenged, that normal brains only operate at optimal

levels when cognitive processing requires sufficient complexity to

activate both sides of the brain (the left hemisphere and the right

hemisphere) and facilitate the integration of their activities. In other

words, as task complexity increases, bilateral hemispheric

performance is, consequently, enhanced.

While focusing primarily on the tertiary student writer, the ideas

presented in this paper may be adaptable across all levels of university

writing instruction, requiring specific-field courses, and

specializations that are less amenable/amenable to general curriculum

plans. That is to say, students at all levels and in any discipline need

to develop strategies for generating ideas, organizing information, and

for feedback. They need to recognize appropriate rhetorical

frameworks, hence combine reading and writing, and engage in tasks

that will stretch the limits of their capacities.
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o Practical Implementation of the Proposed Model

In the following section, the author will consider how the

above suggested model of writing might operate within the context of

tertiary-level situation.

The plan that the author is proposing accommodates both

product and process approaches. Writing is defined not only in terms

of how it is led to completion (process) but also in terms ofthe

knowledge base that goes into it (product). This kind of dichotomy is

inevitable in EFL situations. In Ll situations, process-writing relies

on students' pre-existing communicative competence, which is yet to

be acquired in L2 contexts.

At the early stages of thewritingprogramme, classroomwork

proceeds along accuracy lines, progressively moving towards fluency

and greater emphasis on reading. Tasks and activities are budgeted in

such a way that fluency tasks grow increasingly dominant as the

students gain more and more confidence in language itself. A syllabus

so designed allows writing to become an increasingly communicative

activity while providing at the same time a linguistic and rhetorical

base for that kind of development. The reading component has the

unique advantage of allowing room for analysis and contemplation of

written products. This anangement is in harmony with the view that

process and fluency work is facilitated by the existence of such a base.

There is a need in this plantode-emphasizetheteachingof

grammar in isolation. Part of this problem may be resolved by
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combining production and perception exercises in order to broaden the

students' view of grammar beyond established limits. Students must

be aware that grammar is an important feature of writing but it needs

to be taught as the means with which to better one's writing.

Moreover, the gap between 'oknowing" and "doing" may be facilitated

in this plan through the mediation of methodology. In this view, the

author assumes that classroom procedure should provide maximum

opportunities for interaction to awaken and develop knowledge

already in the students. A knowledge that one must proceed through

negotiations by specifying, showing reasons, and leading the students

to solutions and general conclusions.

Product, then, can improve through process. Consequently,

students, according to the plan under discussion, are required to go

through the process of writing. This process includes two preliminary

stages; conception and development of ideas, as well as the writing

itself. For this reason, an important dimension of the writing process

in this plan involves the period before the actual writing begins.

Classroom discussions specifically related to a particular topic help

students delineate their ideas. Before writing the first draft, students

need to be taught stratesies necessary for finding a focus and

beginning, narrowing a topic, formulating and supporting a thesis,

generating and organizing ideas. Writing taught as process implies

that revision and feedback become the main focus of the course.

While working on second draft, they need to be taught that revising

may mean deleting and adding paragraphs, ild editing, or

proofreading, is really the province of the last stage of writing (the

final draft). Teacher-student conferences need to be regularly held
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between drafts, including discussions, instruction, and solving

problems. The workshop, further, forms the basis of much process-

centered tasks. This shared experience, where students take time to

perform the writing task in several stages, reinforces the fact that the

teacher is truly not the only reader. Writing, in addition to being

meaningful, is effective with respect to the reader's expectations of an

effective text.

Genres represent ways in writing which conform to general

expectations, which facilitate communication for both the writer and

the reader, and which provide students with frames suited to

communication about different sorts of knowledge and different ways

of addressing the reader.

In this plan, the capacity for writing may develop through a

syllabus which is process-orientated but leaves room for product-

awareness. The rationale being that it allows meaning to become the

prime concern all throughout the writing process. Secondly, students

are increasingly made aware of different models of writing and form

mental images of those models. It is through this kind of exercise that

rhetorical awareness of pattems of arrangement is required. It is
anticipated that in the later stages of such a syllabus, the students will

be able to engage in productive-subject based writing tasks. In this

way the course is seen as open-ended, allowing for the students to

develop autonomously as they continue their studies in their chosen

fields of academic interest.
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Conclusion

The purpose of this paper has been to suggest a writing model

for tertiary EFL students in the ESP/EAP context. The author makes

the assumption that our students come to us with different learning

styles, calling for a model that integrates fundamental aspects of

process-based constructs supported by product-based constructs. The

model proposed constitutes an attempt to come to terms with reduced-

input environment, entails a shift of emphasis from teaching to

learning, and values independent learning. Writing evolves through

stages of planning, translating, and reviewing, in unpredictable ways.

It has been argued, however, that the revising process is handicapped

unless minimal levels of language competence and rhetorical

knowledge have been attained. A reading-input component becomes

an indispensable part of the literacy programme as a compensatory

resource. Tasks and effective strategies will help the students develop

a capacity for negotiation of meaning, encourage the use of schemata

and critical thinking, and develop what the author has called 'taste for

language'. Such a model must provide a formal exposure to

grammatical and rhetorical models of English prior to, or as a part of,

the suggested literacy plan. Success of this model depends on how

effectively positive attitudes can develop among learners. Practical

implementation and an assessment of the model have been proposed.
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Cotaur Connota,tions in Arsb-ie and English

With Refe,rence To Translattam

Asim I. Ilyas
Faculty of Arts- University of Petra

Abstrsct

This paper investigates the main connotations of ten colour terms

in Arabic, and compares them with the connotations of their English

counterparts to find out the main similarities and differences between

both languages regarding colour connotations, with some reference to

translation. The study is based on a questionnaire in which one

hundred subjects (from Iraq and Jordan) took part. The total number

of connotations of the English colour terms were found to be more

than those of the Arabic ones. The colour terms: green, white, and

grey were found to have the same main connotations in both

languages. On the other hand, a high degree of divergence was found

between both languages in the case of four colour terms (blue, yellow,

orange, and brown), as none of their connotations was found to be

shared in both languages. Some connotations were found to be more

established than others since they scored a higher degree of agreement

among subjects. Some differences were also noticed between the two

Arabic varieties (Jordanian Arabic & Iraqi Arabic), as to the

connotations of the ten colour terms under investigation. The paper

also tackles the problem of non-equivalent but formally- similar

colour expressions that may constitute pitfalls for translators.

106



Albasaer Volume 5 - No I

1. Introduction :

Colour has been tackled by different scholars from various

perspectives (Berlin and Kay 1978, Lehrer 1974, Cohen and Hunter

1978, Leech 1981, Al-Shouk 1961, Al-Baqueryl982, Fischer 1989,

Mahmood 1994, among others). Few studies, however, have been

carried out about colour connotations .

It is believed that colour plays an important role in the cultural

life of a community, and affects man's physical and mental activity.

On the other hand, connotational divergence may sometimes cause

certain pitfalls for translators, particularly in texts where connotative

meaning overrides referential and/or denotative meaning as in certain

literary and religious texts.

Colour associations develop from interactions between colour

terms and their referents (or denotata) in the world of reality and

experience. Some colour terms are even coined or named after

concrete items in the world of reality, such as almond, rubi, rose,

lemon , etc . As for colour connotations , they crystalize and evolve

via a complex cognitive process (as do other meanings). In fact,

connotations are not constant or pennanent , since they vary in

duration and extent. Some connotations last for short periods , but

others may last for centuries. Some are individualistic, but the more

important ones are socio-cultural. Indeed , connotations are subject to

continual change as a result of subsequent relevant socio-cultural

transformations and communicative interactions (Dijk : 1995).
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Beaugrande (1999) , views meaning as an entity that undergoes a

process of continual evolution in its discoursal realizations.

Cultural connotations , however, have a relatively longer

duration, but they too, undergo changes in the course of time. Socio-

cultural factors may shift previous connotations from positive

to negative or vice versa. The colour yellow , for example , was a

sacred colour (i.e. fully positive in connotation) for European

Christianity , but in 10th century France, the doors of traitors' houses

were painted yellow ; which indicates a shift in its connotation.

The present study investigates the main connotations of ten

colour terms in Arabic : ahmar (red) , azxaq(blue) , asfar (yellow) ,

akhdar(green), aswad (black) , abiad (white) , purtuqali (orange),

wardi (pink), ramadi (grey), and bunni (brown) ; and compares them

with the connotations of corresponding colour terms in English, to

find out the main similarities and differences between the two

languages with regard to the connotations of the colours under

investigation. The study also points out some differences between

both varieties concerning the connotations of the colourtermsunder

study.

The work makes use of two main techniques. The first one was

used by Osgood et al (1975) in which subjects judge a word by

associating it with a fixed response format; whereas the second was

employed by Szaly & Deese (1978) which favours free responding

(i.e. without providing the subjects with a format). The study is based

on a questionnaire in which one hundred subjects (university students

and university staff) took part. Fifty subjects belong to the Iraqi

I

I

108



Albasuer Volume 5 - No I

Arabic variety (I.A) , from theUniversityof Mosul, andtheother

half belong to the Jordanian Arabic variety (J.A) ,from the University

of Petra . In the first phase, subjects were asked to give one main

connotation for each colour term out of a format that consists of 20

connotations: joy, life, excitement, chastity, maturity, purity, beauty,

luxury, faith, femininity, warmth, serenity, obscurity, naivety,

withering, jealousy, fear, evil, solrow, and death. In the second phase,

they were asked to give their free responses. The mean results (of both

dialects) were compared with the connotations of the counterpart

colour terms in English (as established by Crisp and Zhang (1987)

whose work was also based on a questionnaire. Any connotation with

a score of less than l0%o was discarded.

2. COLOUR CONNOTATIONS IN ENGLISH AND ARABIC:

RED:

The colour term red has multiple connotations. In Arabic, (as

suggested by the data of this work), it has four connotations :

'sensuality', 'terror', 'joy', and 'life'; but in English , ithaseight

connotations :'danger','anger','revolution','radicality','joy',
'sensuality' , 'life' and , 'terror' . The strongest connotation of red

in Arabic is 'sensuality', followed by'terror', 'joy', and'life' ; but

the most powerful connotations of red in English are :

'danger','anger','revolution', and lradicality'. The four connotations

of red in Arabic ('sensuality', 'terror' , 'joy', 'life') seem to be

secondary ones in English (Crisp &Zhang,I987). Thetablebelow

(No.1) illustrates these points.
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Table No.l.

In Arabic, the main connotations of red are reflected in some

idiomatic expressions. The connotation 'sensuality' is reflected in the

idioms "laila hamra" (literally : night red , i.e. a sensual night) , and

"al-hawa al-ahmar", (literally : the love the red, i.e. physical love).

The idiom "al-mautu al-ahmar" , (literally : the death the red, i.e ,

violent death) relates to terror and violence. The expression : 'osanatun

hamra'un" (literally : a year red , i.e. a year of calamity) reflects the

associations of this colour with fear and violence in Arabic. Some

classical colour expressions such as "al-ahmaran" (literally : the two

red items , i.e. meat and wine) , and "al-ahmat wa al-aswad" ,

(literally : the red and black , i.e. all mankind) seem to have become

obsolete.

In English, the connotation 'danger' seems to stem from its

associations with blood and accidents , which is also reflected in such

idioms as "red light" (danger), "red alert" (highest alert) , "red-

handed" (caught in the midst of a crime) , "red flag" (danger or

revolution). The connotation'revolution', ffid'radicality' , as well as

'terror' seem to have stemmed from associations with leftist radical

movements (which are negatively held in the English culture) and are

Sensuality terror Joy Life danger anger radicality Revolution

Arabic 35 23 t7 ll

English 2Q t0 40 2Q 100 100 80 60

ll0
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reflected in such idioms as "red army", "red star" ( related to

communism) , and "to red-bait" ( i.e. to accuse someone of being

radical or communist). In some Arab countries, however, a similar

political connotation ('leftist' or 'communist') is associated with this

colour term. The associations of the colour red with sex seem to be

reflected in the idiomatic expression "red light district" (area or

location of a brothel) The associations of the colour red with'anger' is

reflected in such idiomatic expressions as "like red rag to a bull"

(stimulating anger or excitement) , and "to see red" (become furious).

The connotation 'joy' seems to be reflected in the idioms : "red

letter day" (memorable), and "paint the town red" (be noisily merry),

whereas the connotation "life" seems to be reflected in the idiom "red-

blooded ", (i.e.vigorous) .

When the percentage of agreement among the native speakers of
a certain language ontheconnotationsof coloursis high , (besides

having abundant idiomatic colour expressions) , it is indicative that

the language has firmly established connotations. This seems to be

more applicable to English than Arabic in the case of red , ffid

perhaps other colour terms.

As for the connotations of red in both Arabic varieties (I.A. and

J.A.) , full agreement was found with regard to the main connotations,

but they differed as to the order of preferences, as well as the

percentages In the I.A. variety, the connotations suggested for red

were fear' (32%), 'sensuality' (20%),'joy' (12%), and'life' (10%) .

In the J.A. variety , the main connotations were 'sensuality' (50%) ,

'joy' (22%),'fear' (14%), and'life' (10%).
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BLUE :

The colour blue has multiple connotations in both Arabic and

English. In Arabic , it has four connotations:'purity' , 'serenity',

'beauty', and'life'. In English, it has six connotations:
'pornography','sorrow','conservative','loyal','masculinity' and'

nobility'. The strongest connotation of blue in Arabic is 'purity',

followed by 'serenity','beauty', ffid 'life' ; whereas its strongest

connotation in Enslish is pornography' , followed by

conservative' , 'sorrow' , and 'loyalty'. The connotation'sorrow'

does not seem to be associated with this colour in both Iraqi and

Jordanian Arabic, yet it may have such an association in other

dialects ( as in Egyptian Arabic) . Theconnotationsof blueinboth

languages reflect a high degree ofdivergence in general.

Table No.2.

The connotations of blue in modern Arabic tend to be

positive , but its connotations in classical Arabic were negative since

they were associated with the enemies of Muslims. It occurs once

only in the Holy Quran ( Taha , verse 102) : (Erj r.-rt ,*,i t -p-.)

(Translation: and gather the sinful on that Day blue).

a'
0c

E {

o
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F =

Arabic 1A ZJ l8 ll

English 90 60 60 50 20 l0
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This negative connotation is also encountered in classical Arabic
poetry as in the poem of Al-shamakh in which he lamented the death

of the second Caliph (Omar):

oF C43Jt ril;t .;.;-, 
"isla

xV1 tt$s Ol .,.:.tt c5 t 1
(Translation: I had never expected his death to be at the hands of

a mean blue-eyed one).

Arabic has few idiomatic expressions of blue such as ,,al-

zarqa" (literally: the blue, i.e. the sky) which happens to coincide

with the corresponding and equivalent English idiom ..the blue,, ,

(designating sky in one of its senses) .Another expression is that of
"zarqa' al-yamama",(designating a person who is able to see distant

things or events).

The English idiomatic expressions of the colour blue : ,, blue
jokes" (obscene jokes) , "blue films" (obscene films),,.blue laws"
(cruel laws), "blue murder" (injustice) , "look/be blue" (be depressed),

and "in a blue fi.mk" (in great fear), reflect the negative connotations

of this colour. other idioms express the positive connotations of blue :

"blue-blooded" (aristocratic) , "blue eyed" (favourite : He is the blue-

eyed student of the teacher) , "true blue" (loyal) , 4nd "blue stocking"
(noble and intellectual lady).

As for the connotations of blue in both Arabic varieties , the

four main connotations suggested for this colour were the same , but
with some difference in the order of preferences (percentages) . In the

I.A. variety, 'serenity' came first (30% of the fifty subjects) , followed
by 'beauty' Q4%), 'purity'(20%o),and 'life(L2%\; but in the J.A.

variety , 'purity' came first (28%) , followed by'serenity' (16%) ,
'beauty' (12%), and'life' (10Y").
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Yellow :

The main connotations of yellow in Arabic are three:' jealousy' ,

'evil' , and 'withering' ; but in English , two connotations have been

suggested for this colour : 'cowardice' , and 'happiness'. Its

connotations in Arabic seem to be totally negative; but in English,

one is negative and one is positive. No connotation of yellowis

shared in both languages. The strongest connotation of yellow in

Arabic is 'jealousy' ; but in English its positive and negative

connotations have an equal percentage (40%).One should mention

,however, that this colour in Arabic, has a positive connotation when

used in collocation with hair.

Table No.3.

jealousy evil Withering cowardice happiness

Arabic 34 l8 t7

English 40 40

The Arabic idiomatic expressions of yellow reflect the negative

associations of this colour , as in "huwa fi safra, literally : he is in

yellow, i.e. he is mentally sick) ;"abu safar" (literally : father of
yellowness , i.e. jaundice) , and "dihkatun safra'un", (literally :

laughter yellow , i.e. forced laughter). The negative connotations of
yellow in English are perhaps reflected in such idioms as "yellow-

bellied" / "yellow-livered" / "to be yellod'/ "to show a yellow streak"

(being or to be coward) , and "yellow press" , (sensational, and often

associated with scandals) . Some other negative connotations of
yellow such as 'oyellow dog" (traitor) ,"to wear yellow hose" (to be
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jealous), "yellow flag"(quarantined place) seem to have undergone

changes, and lost ground in modem English. The English partial idiom

"yellow metal" (gold), reflects a positive connotation of this colour.

As for the connotations of this colour in both Arabic varieties ,

they differed on one connotation , for the connotation 'evil' did not

occur in the responses of the J.A. subjects , but instead, 'naivety'

was suggested as a connotation for the colour under discussion. They

also manifested some difference in the order of preferences. In the

LA. variety, 'evil' came first (36%), followed by 'withering' (20Yo),

and 'jealousy' (12%) ; but in the J.A. variety , 'jealousy' came first

(56%), followed by 'withering' (14%), and 'naivety" (l2o/o).

GREEN :

The colour green has multiple connotations in both English and

Arabic. In Arabic, it has four connotations : 'life' , 'beauty' ,

'serenity' , and 'faith' ; but in English, it has six connotations : 'life',
'naivety' , 'youth' , 'safety', 'appropriateness', and'envy'. All the

connotations of green in Arabic are positive ; but its connotations in

English include the negative connotations: 'naivety' and 'envy'. The

main connotation of green in both Arabic and English is the same

one (life) ; but both languages differ as to the other connotations of
this colour.
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Table No.4.

Life beauty serenity faith Naivety youth Safety
appropna

teness
envy

Arabic 6l 20 l9 t2

English 60 40 40 l0 20 l0

The positive connotations of green in Arabic are reflected in

some idiomatic colour expressions such as "akhdar al-ud" (literally :

of green trunk or branch, i.e , being young) , and "al-khadra"

(literally: the green, i.e. paradise, or heaven).This religious

connotation of green stems from the Quranic context in which

paradise dwellers are described as wearing green garments . As for the

English idioms of green , some of them hold negative connotations as

explicit in : "green with envy" / "green-eyed" (ealous , as in "green-

eyed monster") , "green horn" / "to be as green as grass" (naive

person) , and "green hand" / "to be green" (inexperienced person).

Other English idioms hold positive connotations , as in : "green

memory" (active memory) , "green light" (permission, which occurs

in Arabic too as a loan rendition) , "green belt" (wide area of woods

around cities, which is also used in Arabic as a loan translation) ,

"green old age" (maturity) , ffid "green fingers" (skillful in

gardening). Some older English idioms of green (which have become

obsolete) had other connotations such as 'sex': "give awomana

green gown" (i.e. roll her on the grass) , and 'disease ' : "green face"

(i.e. pale or sick with jaundice).

As for the connotations of green in both Arabic varieties , the

main connotation of green is the same in both varieties(life) , but
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the other connotations suggested for this colour in the I.A. variety

were'life' (49%),'serenity' (19%), and'faith' (12%), whereas in

the I.A. variety,'life' scored (72%), and the other connotation,
'beauty' (12%).

BLACK :

Black has three connotations in Arabic : 'sadness', 'mourning',

and 'obscurity' ; but it has eight connotations in English: 'mourning' ,

'cruelty', 'illegal' , 'evil' , 'terror' , 'sadness', 'obscurity', and'

depression' . The main connotation ofblack inArabic is'sadness',

whereas 'mouming' is the main one in English. In both languages ,

all the connotations of this colour are negative.

Table No.5.

The negative connotations of black in Arabic are reflected in

such idiomatic expressions as "sahmun aswad" (literally : an turow

black , i.e. fatal or deadly arrow or blow) , "yawmun aswad"

(literally : a day black , i.e. of negative consequences , which seems

to be the equivalent of the corresponding English idiom "black day'),

"aswadu al-wajhi" (literally: black-faced , i.e. being in disgrace and

failure) , which is quite different from the English idiom "black-

faced" that designates fury or to have exerted too much efforts. This

Sad-

Ness
Mourning Obscurity evil cruelty illegal TCTTOI depression

Arabic 5v 26 ll

English 30 90 30 80 80 80 60 30
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Arabic idiom was a pitfall for many translators of the Quran (Ilyas

1981) ; "qalbun aswad" (literally : aheartblack, i.e. beingblack-

hearted) , and "al-sawda" , (literally : the blackness-fem. , i.e.

melancholy). In classical Arabic , some idioms ofblackheld

positive associations , but they have become obsolete, such as "al-

aswadan" (literally : the two black ones, i.e. dates and water) , and

"sawadun kathirun" (literally: a lot of blackness , i.e. wealth) , which

holds much similarity to the English idiom "in the blackof one's

money" (being wealthy) ; "al-sawad al-a'dam", (literally : the black

the greatest , i.e. the great majority) ; 
o'sawad al-nas", (literally : the

black of people , i.e. masses or common people) ; and "sawad al-

madeena", (literally: the black of the city, i.e. its outskirts). The

negative connotations of black in English are also reflected in many

idioms of this colour, such as : " black and blue face leye " (covered

with bruises) , o'black look" ( angry look) , "black art" l"black
magic") evil sorcery) , "black guard" (dishonest person) , "black

sheep" (good for nothing , or disgraced person) , "black mood" (very

depressed) , "black market" (illegal trading), 'oblack spot" (location of
accidents on a road) , "black ice" (ice that can not be seen on a road) ,

"things are looking black" (the prospects being bad) ; and "black day"

(a day of disastrous consequences).

In the Arabic varieties . some differences were observed . The

main connotations ofblack inthe I.A. variety were'sadness' (50%),

followed by 'mourning' (18%), and'beauty' (18%) , whereas in the

J.A. variety, 'mourning' came first (34%) , followed by'sadness'

(28%),'obscurity'(22%), and'evil' (14%) .
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WHITE :

The colour white has one main connotation in Arabic: 'chastity',

but in English , it has three connotations : 'chastity', 'naivety', and'

sadness'. It has no negative connotation in Arabic , but it has two

negative connotations in English :'sadness', and'naivety'.

Table No.6.

Chastity naivety Sadness

Arabic 76

English 100 30 20

The main connotation of white in Arabic has scored the highest

percentage of agreement among the subjects (76%), and this reflects a

firmly established status compared with the connotations of other

colours. In English, similarly, it has scored even a higher percentage

of agreement (100%). The positive associations of this colour are

reflected in some Arabic idiomatic expressions such as : "thu safha

baida" (literally : having a page white , i.e. with good reputation) ;

"yadun baida" (literally : a hand white, i.e. beneficient) ; "qalbun

abiad" (literally : a heart white , i.e. good-hearted) ; "al-mautu al-

abiad", (literally: the death the white, i.e. natural death); and "al-

thahab al-abiad" , (literally: the gold the white , i.e platinum). Some

classical Arabic idioms held certain negative connotations , but they

seem to have become obsolete , such as "lailatun baida'un" (literally :

a night white , i.e. sleepless night) , and "ardun baida'un" (literally :

a land white, i.e. barren land ) . The idiom "sharun Abiad" (literally:

hair white, i.e. grey hair) is still in use.
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As for the idiomatic expressions of white in English, some of
them reflect positive associations such as "white lie" (a lie for a good

purpose) , "white magic" (magic or tricks done for fun and

entertainment) , "white wedding" (wedding in church, symbolizing

chastity) , and "two blacks do not make a white" (two wrong acts do

not make a right one) ; but the majority of idioms related to this colour

have negative associations as in : "white flag" (surrender) , "white

slave" (prostitute) , "white elephant" (useless or harmful possession) ,
o'to show the white feather"l "white-lipped" I "white-livered", and

"white-hearted" (to show fear and be cowardly) .

Regarding the connotations of white in both Arabic varieties ,

the difference seems to be in the percentage allocated to the main

connotation 'chastity' that scored (90%) in the I.A. variety, but

(62%) in the J.A. variety. In the J.A. variety , three other

connotations were mentioned for white ('joy' , 'life', and 'beauty') 
,

but they were discarded from the analysis for scoring less than l0%o.

ORANGE :

The connotations suggested for this colour in Arabic were three

connotations : 'warmth', 'life', and 'naivety'. AsforEnglish,one
connotation only was suggested for orange : 'maturity'. Inboth
languages, the percentages scored by this colour seem to be very

low , and this reflects the hazy connotational status of it in both

languages.
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Table No.7.

Warmth Life naivety maturity

Arabic 15 t2 il

English 20

There seems to be full divergence between the connotations of
orange in both languages , ylt, seven subjects in the J.A. variety

suggested the same English connotation 'maturity , but it was

discarded because it scored a percentage less than 10% .

Idiomatic expressions of this colour term in Arabic are rare. In

English too, idioms of orange are few. They are positive in
connotation as in "to squeeze/suck the orange of something" (to get or

make the best of it) , and an older idiom : "to gather orange blossoms"

( i.e to get a bride , since brides usually wear white blossoms of
oranges in wreaths or trimmings in weddings) .

The two Arabic varieties manifested some differences as to the

connotations of orange. In the I.A. variety , the connotation 'warmth'

came first (30% ), followed by 'life' (24%), 'beauty'(18%), and

'luxury' Q2%) ; whereas in the J.A. variety, 'naivety' came first

(22%), followedby'maturity' Qa%) and 'joy' (14%).

PINK :

In Arabic , three connotations have been suggested for this

colour term : joy', 'femininity' , and 'life' . In English too , three

connotations have been suggested : 'femininity' , 'radicality' , and
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'little girls'. The strongest connotation of pinkinArabicis'joy' ,

whereas the strongest one in English is 'femininity'. One connotation,

however , is shared between both languages: 'femininity'. All the

connotations of this colour in Arabic are positive , but pink has one

negative connotation in English : 'radicality' , which results from

associations with communism.

Table No. 8.

jov femininity Life radicality little girls

Arabic 28 26 l8

English 70 40 l0

There seems to be very few idioms of pink in Arabic. One may

come across the idiom "ahlam wardiyya" (literally : dreams pink, i.e.

happy dreams). English seems to have more idioms of pink than

Arabic . This could be relatively indicative ofamoreestablished

connotational status of pink in English. Some idioms have positive

associations such as "to be in the pink" (in the bloom or in good

health) , "the pink of perfection" (marvelous) , "to be tickled pink" (to

be happy) ; and "pink stamps" , (stamps given to purchasers of
goods which may be exchanged later for articles provided by the

trading stamp firm) Other idiomatic expressions of pink have

negative associations , as in : "see pink elephants" (hallucinations

related to alcohol), "become pink" (become radical or leftist) , ffid
"pink socialist" (less extreme socialist)

The connotations of pink in the two Arabic varieties reflected

some differences. The connotations suggested in the I.A. variety were

'joy' (3S%) , 'life' (26%),'sensuality' (12%), and'purity' (10%) ;
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whereas the ones suggested in the J.A. variety were 'femininity'

(52%) , )oy' (14%), and'life' l0%) .

GREY :

The colour term grey seems to have three connotations in

Arabic: 'depression' , 'obscurity' , ffid 'withering' It has three

connotations in English too : 'depression' , 'obscurity', and 'maturity'.

Its connotations in Arabic are totally negative , but one of the

connotations of grey in English (maturity) is positive. In both

languages , the strongest connotation of this colour is 'depression' .

The connotation 'obscurity' too , occurs in both languages.

Table No.9.

Depression Obscurity withering maturity

Arabic 37 25 t4

English 40 30 30

The connotations of grey in both languages are characteized

with low percentages. This perhaps reflects this colour's weak

connotational status. In Arabic , there seems to be no idiomatic

expressions of this colour , ffid few ones occur in English , such as

"grey head" / "grey hair" / "grey beard" (old age) ; "to grow grey"

(to remain in the same occupation for life) ; "grey area" (area ridden

with much unemployment , or situation characterized with
obscurity). The expression : "it is never just a matter of black and

white, but always of shades of grey" , expresses relativity or obscurity.
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Another idiomatic expression in English reflects the connotation

'maturity' : "grey matter" ( i.e. reason or sensibility) .

The two Arabic varieties reflect some differences in the

connotations and the order ofpreferences regarding the colour grey. In

the LA. variety , the connotations suggested for grey were :

'depression' (56%), 'death' (18%) , and'obscurity' (12%) ; but in the

J.A. variety , the connotations were : 'obscurity' 38yo) , 'depression'

(18%), md'withering' (16%) .

E,BOEI{.:

This colour has been given three connotations in Arabic :

'serenity', 'withering', and 'obscurity', but in English, one

connotation only has been suggested for it : 'maturity'. The

strongest connotation of brown in Arabic is 'serenity' ; yet all the

suggested connotations of this colour in both languages have low

percentages.

Table No.l0.

serenity Withering obscurity maturity

Arabic 25 l8 l8

English l0

There seems to be no idiomatic expressions of brown in Arabic;

and few are found in English, most of which have negative

associations: "to be browned off " (to get bored) , "brown paper"

(coarse paper) o "brown sugar" (half-refined sugar) . One idiomatic
124
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expression of brown is positive: ""to be in a brown study", (to be in

deep thought or contemplation) .

The two Arabic varieties manifest some differences regarding

the connotations suggested for brown as well as the order of
preferences of the relevant connotations. In the I.A. variety , the

suggested connotations were 'serenity' (50%) , followed by
'depression' (20%) , 'withering' 02%), and'obscurity' (l2Yo) ; but

in the J.A. variety , the connotations were 'withering' (24%) ,
'obscurity' (24%), and 'beauty' (12%).

3. Discussion and Findings :

The Arabic colour terms seem to have less connotations than the

English colour terms , since the total number of connotations

suggested for the ten colour terms under investigation were thirty-one

in Arabic, but thiny-nine in English. In Arabic , four connotations

were suggested for the colour terms : red, blue and green ; three

connotations for yellow, black , orange , pi*, grey , and brown ; and

a single connotation for white. In English, eight connotations were

suggested for red and black; six for blue and green ; three for white ,

pink , and grey ; two for yellow ; and a single connotation for orange

and brown each .

The main connotations of three colour terms: green, white, and

grey , were identical in both languages ('life' for green , 'chastity'

for white,'depression' for grey). In the case ofthree colourterms

(red, black , ffid grey) , more than one connotation was shared

between Arabic and English :

Red :'sensuality','terror', joy','life'
Black: 'sadness' , 'mourning', 'obscurity'
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Grey :'depression','obscurity'

In three other colour terms, one connotation was shared ( two of

which were the main ones of the relevant colour terms (white and

green):

Green: 'life'

White: 'chastity'

Pink : 'femininity'

A higher degree of divergence between the connotations of the

two languages was in the case of the colour terms : blue, yellow,

orange, and brown , for none of their connotations was found to be

shared befween both languages .

In Arabic , four colour terms : blue, green, white , and pink ,

were found to have positive connotations only ; but in English, only

brown and orange were given positive connotations by the English

subjects. On the other hand, three colour terms in Arabic were found

to be almost fully negative in connotations: black, yellow, and grey ;

but in English, one colour only was fully negative in connotations:

black. Three colour terms in Arabic were given both positive and

negative connotations : red, orange , and brown ; whereas in English,

seven colour terms were given both positive and negative

connotations : red, blue , yellow, green, white, pink, and grey.

The percentage of agreement among the subjects on the

connotations of these colour terms was generally low in both

languages , particularly in Arabic. In the case of two colour terms

only, the percentage of agreement in Arabic exceeded 50% ('chastity'

for white scored 76yo , and 'life' for green scored 6l%) . The

percentage of all the other connotations for the rest of the colour terms
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in Arabic ranged from 15% to39o/o. Thiscouldbeindicativeofthe
fact that these connotations have not been widely established yet at the

socio-cultural levels. The fact that there are few idiomatic colour

expressions or none in the case ofcertain colourterms may support

this assumption. In the case of English, the percentage of the main

connotations of six colour terms (red, green, blue, black, white , and

pink) exceeded 50yo , ranging from 60Yo to-100Yo, which reflects a

relatively more firmly established connotational status of the English

colour terms. This, however, should not be misunderstood that such

connotations are constant, or that they are not involved in a permanent

process of change and evolution. In four English colour terms

(yellow, orange , grey , and brown) , the percentage of agreement on

their main connotations ranged from 10-40% .

In four colour terms (red , blue , white , and green) , a higher

degree of similarity was observed between the two Arabic varieties.

The colour terms red and green in both varieties were given the same

set of connotations, but with some differences in the percentages

scored by these connotations. In the case of white and green , both

varieties had the same main connotations ('chastity' for white , and

'life' for green). The two Arabic varieties manifested some differences

as to the connotations suggested for the other colour terms under

study, as well as to the order of preferences of their relevant

connotations. The most divergent case was in the connotations of
orange and brown in both varieties ; since they were quite different.

In the I.A. variety, the connotations suggested for orange were
'warmth','life', and'beauty' ; whereas in the J.A. variety, they

were 'naivety' , 'maturity', ffid joy'. In the case of brown ,

'serenity' was its main connotation in the I.A. variety (50%) ,

followed by 'depression' (20%), both of which did not occur in the

J.A. variety. The connotation'femininity' which came first among the
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connotations of pink in the J.A. variety (52"/r)didnotoccurinthe

I.A. one.

Various types of meanings have different roles in different texts.

In certain texts , connotations may have a very important role and

function. In fact, in certain literary and religious texts, connotative

meanings take priority over denotative and / or referential meanings.

In such a case , a literal translation may distort the communicative

function of the original text. Many translators have actually fallen in

this pitfall under the pretext of being faithful to the original without

realizing the degree of distortion they cause to the source text in their

endeavour to maintain superfluous similarity to the source text. In

such cases , it would be better to sacrifice the denotative or

referential level and opt for the connotative equivalent.

An example cited from the translations of the Holy Quran

(ch.3.106), may make the point explicit :

(0-r7J )_f ) 0J.) LH Ut)

Sale (1734) :some faces shall become white and other 1'aces

shall become black

Rodwell (1861 ):faces shall turn white ,and faces shall be

blackened.

Palmer (1880): faces shall be whitened ,and faces shall be

blackened.

Muhammed Ali(1918): (some) faces turn white and (some)

faces tum black.

Pickthall(l930) : ( some) faces will be whitened and (some)

faces will be blackened.
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Bell (1934)

Arberry (1955)

Zaid (1980)

Yousif Ali(1983:

Irving (1992)

Kassab (1994)

Hayek (1996)

Saheeh(1997)

Ghaly (1998)

: (some) faces will become white and (some)

faces will become black.

: some faces are blackened. and some faces

whitened.

some faces will be bright (with joy) and others

blackened (with grief).

some faces will( lit up with) white , And

some faces will be (in the gloom of ) black.

: some faces will turn white while other faces

will turn black.

some faces will tum white while other faces

will be blackened .

: some faces will be whitened ,and other faces

will be blackened .

(some) faces will turn white and (some) faces

will turn black.

(some) faces are whitened, and (some) faces

blackened.

These translations of the Quranic colour expressions "white
faces" and "black faces" should not be taken literally, since in the

original text , they signiff honourable triumph and disgraceful failure

respectively ; but the English expression "white face" seems to be

associated with fear (as is the case with "white-lipped" and "white-

livered"), whereas "whitening"/ "whiting" in English designates using

powdered white chalk or lime which is mixed with water to polish or

whitewash a wall or a ceiling. On the other hand, "whitening" /
"whiting" figuratively designates covering or hiding someone's
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faults or enors ; and could also be associated with the biblical phrase

"whited sepulchre" which designates a person who pretends to be

righteous but in reality is a hypocrite and wicked person. This is why

such a rendering does not befit the Quranicverse: "01a1 ;o*1 1v-".

The English idiomatic expression : "black face" designates ftny, or

exerting too much efforts which is totally different from the original

designation of the Quranic verse. Such a rendering (which is

referentially or denotationally oriented) seems to distort the

communicative functions of the original source text totally.

Unfortunately , most of the translators seem to have fallen in the

pitfall of reproducing a referential or literal translation equivalent.

Another example from a translation of Shakespeare's King

Henry Vl is :

'o Out , tawny coat ! Out. scarlet hypocrite " (King Henry

vl, 1,3, 56) .

The underlined colour expression was translated into Arabic at

the literal level by a committee headed by Taha Hussain in Egypt

in the fifties as :

(rtll dtull g-t L;t3;

The original English expression is charged with the biblical
associations of "scarlet" (Revelation, vl1,4) in which a woman is

dressed in the colour scarlet" and sits on a beast with names

insulting to God written all over it. The translated version has no such

associations at all , ffid although it seems to be referentially and

denotationally equivalent to the original, it has lost the original

communicative function of the colour expression.
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Another example may be cited from a translation of a verse by
the well-known Iraqi poet Abdul-Wahhab Al-Bayaty: .,Al-Makhad",

t974:

(J*Ut lu crri..Jr ra*q or*1 6rrlJrly

"hiding the flames of night with yellow newspapers',
(Franjiyya,l990) .

As already mentioned earlier, the connotation of "yellow press"
in English is generally associated with sensational joumalism, and
hence may evoke divergent associations ; since in Arabic the
expression mainly connotes being old and backward .

The examples of translated colour expressions clarify that
translators can not always follow the same translating strategies.
Faithfulness to the original text can not always be based on a literal
or referential approach to meaning , but the nature of the text has to
be given full consideration intheprocess of rendering. Connotative
meaning should some times be given priority over other types of
meaning in certain texts .

Further studies are recommended in the domain of colour
connotations in other Arabic dialects.
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The Relation:ship Belween Wamen's edueationl

Background And Some Chitd Rearing Ptoelices

tn the United Arab Emirates

Dr. Mohammed A.J. Al Mutawa

Department of Sociology. UAE University

Abstract
The researcher aims at identiffing some features of socialization

and the roles played by mothers to deepen the children's belonging to

their society, with special emphasis on problems faced by children

through the process of satisfying their needs.

In order to meet these objectives, the researcher conducted a field

study in the various emirates, interviewing a sample totaling about

445 individuals using a questionnaire that covers the relevant factors

in the research.

The tests showed the influential role of adults, specially mothers,

on the child. It showed also the importance of the interaction between

children and parents.

The results showed also the possible negative effects of the mass

media on children's cognitive development and identity.

The research suggests to extend this study to cover the mass

media on children's cognitive development and identity.

The research suggests to extend this study to cover the society of
the U.A.E as a whole.
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Introduction

Most of the developing countries undergo tremendous changes

that affect all the units of the society particularly the family. During

the process of developing, children get affected by changesinthe

roles of their parents and culture performed by their the parents and

the cultural content they are fed with from different sources. United

Arab Emirates society is among the developing countries whose

children have been affected by structural changes which occurred in

the last two decades.

This study seeks to investigate the impact of these changes and

the roles of adults, mainly the mothers, on the socio-cultural

development of the child. The treatment of the subjects falls in three

sections. The first section highlights the main targets of the study, its

theoretical orientation, and the methodological procedures of the field

study. The second section is devoted to the presentation of the field

data and sample characteristics together with the main questions

raised in the study. The third section is devoted to the discussion of

the results of the study in the light of some theoretical views raised by

some psychologists interested in the subject of the study.

As known, one of the most important aims of development plans

is to improve the various characteristics of the individuals in the

society, physically, economically, socially and culturally. Many plans

are designed to fulfil this target for all age groups in general and

children in particular because they are the main human resources on

which many hopes shall be rcalized. However, the achieving of such

target depends on the socioeconomic conditions of both families and

societies. The more educated the families and the more resources are
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made available to families, the better the characteristics of children

will be. This leads to satisfying their needs and assisting them to grow

naturally and efficiently. Accordingly, we made an attempt to

investigate the impact of socio-economic changes in the U.A.E. on the

family and how these changes affect the children's socio-cultural

development. The study seeks to achieve the following targets:

1- Identifying some features of socialization in the U.A.E.

2- Identifying the roles played by mothers in socializing

children and enhancing their development.

3- Identifying the efforts of mothers to implant in children the

various factors affecting such belonging.

4- Elaborating on the problems faced by children in the process

of satisfying their needs, and deepening their belongingness

to the society suggesting some ways to overcome or reduce

these problems.

Some theoretical perspectives :

In order to achieve these targets, we are going to make some

definitions and mention some theoretical views presented by some

specialists who are interested in the subject of child development,

starting with the concepts.

The term "development" usually refers to some kind of sequence

of change that takes place over time and is controlled for the most part

by an inherited time-table. Learning refers to behavioural changes that

come about due to influences from the environment. Some theorists

focus on development, some on how learning takes place and some on

both. (Charlesworth, 1992,1).
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Development theories usually attempt to explain changes in the

child due to interaction between deveopment and learning.

Development is explained as a series of steps or stages the child goes

through on the way to becoming an adult. Behaviorist theories claim

that how the child leams regardless of his age or stage. Some leaming

oriented theories explain what is happening in the mind. Others look

only at behavior that can be observed (Ribbens,1979,8).

Child development theories attempt to explain basic processes

and determine how and what children learn. Some theorists feel that

people leam in much the same way whatever their age. Others feel

that learning takes place in different ways as the person grows through

different stages (Charlesworth, 1992,2).

Some theorists whose ideas have been very influential are Jean

Piaget, Levy Vygotsk, S.Freud, E.Erikson, B.Skinner, R.Seers, A.

Bandura, Carl Rogers and Abrahm Maslow. Each theorist is interested

mainly in one area of development and learning. Skinner is the

exception. His theory offers an explanation for any leamed behaviour,

whether cognitive, affective or physical. Several theorists view

development and learning as procceding in an orderly fashion from

birth to adulthood. Other theorists emphasize the roles played by

different partners in child development (Charlesworth, 1992:5-9).

The adult role is to provide the appropriate stimulation through

personal interaction and by providing a stimulative enviroment. In this

respect, Hornick & Gunnar (1998) argue that social interaction and

social resources are an essential support for congnitive development.

They also state chat "social referencing is used by infants to gain

information from others in order to understand and evaluate events

and to have an appropriate manner in a situation".
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They also assume that "Positive effects from others facilitate

positive behaviours whereas negative effects promote avoidance

(Hornick & Gunnar, 1988,626-634).

Other theorists stress the impact of structural factors on child

development Coles & Cole 1969, Swick and Manning 1983,

Choselandsdon & Owen 1987, Jaeger and Hefferman, and Minton

1990 assume the impassion and the influence of socio-cultural factors

on the child development. They argue that both fathers and mothers

add important dimensions to child development. Some argue that

additional stress in today,s families results when both parents are

employed outside the home. Others believe that infants are

psychologically damaged if the mother works outside home during the

first year. Educational level is so crucial since the parents should be

knowledgeable about child's culture and how to socialize himher
(Cole M. and Cole S.R., 1989:379-389).

Burton White (1974) argues that the environment the adult

arranges and the ways he/she interacts with the child appears to be

critical in promoting the best development possible as the child grows

toward the pre-chool period. The adults, they argue, must be in close

contact with the child allowing certain amount of freedom but at the

same time expecting the child to conform to the necessary rules and

regulations (Ribbens, G.F. 1979: 79).

Based on these theoretical views, the questions to be answered by

the study are as follows:

1- What is the impact of the mother's educational background

on her childbearing practices?

2- To what extent do mothers participate in viewing T.V. with
their children?
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3- What are the practices of mothers in interacting with their

children which help in their development?

o The Method:

In order to answer the questions previously raised and investigate

the related subjects, we conducted a field study in various emirates,

interviewing a sample totaling about 445 individuals. A questionnaire

has been formulated consisting of various dimensions such as : place

of residence, economic characteristics of the family in general and

educational and occupational structure of the mother in particular. A

number of questions were posed related to children characteristics, the

features of their development and the various conditions affecting

their socialization.

o Data Analysis:

In the following section, we are going to present data, collected

from the respondents, concerning the demographic, economic and

social characteristics of the families; the parents and children, the

place of residence, and size of the families.

The number of children representing the samples is445; out of

them 53.9 percent are male while only 45.8 percent are female. There

is no significant difference, but such representation might have some

implications in the area of study which is the socio-cultural

development.

The ages of children, as shown intable 2,rangebetween 1 year

and a half to 8years. The maximum number of children 41-50 months

represents 19.1 percent ofthe sample. These ages, on average, range

between 3 years to 4 and half, while those of ages (between4.2 to fives

years) represent 18.9 percent. As for those, in the last category whose
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ages are eight years and nine, they represent only 1.6 percent ofthe

sample. At the same time, data indicate that those with ages under

some of the children in th 2nd category (also under 2years) represent

14 percent of the sample.

Table I indicates children's gender

Varible Frequencies Percentage

Male 240 53.9

Female 204 45.8

Unknown I 0.3

Total 445 100

Table 2 indicates the ages of children

Age Frequencies Percentage

20 months and less 56 t4

2l months-30 months 20 4.5

3l months- 40 months 68 15.3

4l months-50 months 85 19.I

51 months-60 months 84 l8

6l months-70 months l8 4

71 months-80 months 65 t4.6

8l months- 90 months 22 4.8

9l months-100 months 14 3.1

l0l months and more ll 2.5

Total 443 t00

Educational level of the family is a reflection of the educational

prosperity of the sociey. In the U.A.E., a great progress has been

accomplished in the areas of education for both males and females,

both young and adult in all Emirates. Such great percentage, as we

expect, might affect the process of socialization and enhance the

socio-cultural development of the child, as it is shown in table. (3)
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In our choice of the sample, we did our best to make it
representative. However, the distribution, as shown in table no. 8, did

not come equal. This is referred to the variation of educational level of
women in all Emirates. Besides, it reflects the relative population

density in various emirates.

Having children is one of the basic aspirations of every couple

once they get married. It is crucial to have a child for various reasons:

psychological to prove their fecundity, social to complete the family

structure, cultural to cope with the norns and values in the society.

So, they do their best to get the first child regardless of the gender.

However, in the Arab countries, most of the couples have an

inclination to have males among the family members, at least one.

There are many factors motivating them since males are the main

inheritance, they immortalize the name of the family and play a great

role in keeping the tradition of the family. This indicates the impact of
cultural values on the attitudes of most of the sample.

Table 3 indicates the EDUCATIONAL LEVEL Of THE MOTHER

Variables Frequencies Percentage
Illiterate 160 13.5

Literate 27 6.1

Primarv 56 12.8
Intermediate 65 14.6
Secondary 92 20.7
Universitv ll6 26.1
Hieher Studies l0 2.2
Others t2 2.7
Unclear 1.6

Total 445 100
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Table 4 indicates the distribution of the sample according

Emirates Frequencies Percentage

Abu Dhabi 189 42.6

Dubai ll0 24.7

Sharjah 60 13.5

Ajman 2 4

Ras al - Kheima 38 8.5

Fujairah l6 3.6

Um-al Quwain t4 3.1

Unclear l6 3.6

Total 445 100

Table 5 indicates the percentage distribution of prefering male child by

educational level

Male child

Edueation

Level

T
Yes
o

No

Vo

Illiterate 58 I 1.5 2.6

Literate 26 4.4 2.0

Primary School 53 10.5 2.5

Intermediate School 6l 2.3 2.7

Secondary School 88 17.6 3.9

University l0l 19.4 5.4

Graduate School l0 2.5 0.0

Others u 2.7 0.0

Total 408 80.9 l9.l

It is not strange as the Arab family is basically a patrichial and

men have the power to make the decisions and master the life of
family in general as shown in table. (l l)

4
j

I

I
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One of the characteristics of families in changing societies is that

they are "TV- home-centered". In the U.A.E. society, tremendous

changes occurred and affected the family patterns, its functions as

well as its norms. Factors leading to such change are modernization,

urbanization and the exposure to mass media besides the role of

migration that brought many to the country with different cultures, to

work as servants. Among the family process is socialization that leads

to the formation of child personality by acquiring the culture of his/her

society. Many institutions also contribute to such process. The mass

media, -especially TV. is one of these sources. For the children to get

the positive aspects of watching TV, they need to have explained what

is mysterious to them. If the presence of any of the family members is

crucial for positive benefits, it is more crucial to avoid the negative

aspects that lead children to behave incorrectly. In other words,

children should not be alone while watching TV. The realization of

these facts depends on the educational level of the parents who think of

Table 6 indicates the percentage distribution of leaving children

watching TV and the educational level of the sample

Male child

Edueation
T

Yes
oA

No

Vo

Illiterate )J 6.1 5.6

Literate 27 4.4 1.9

Primary School )) 7.0 5.t

Intermediate School 62 6.3 8.2

Secondary School 88 8.5 I 1.9

University 108 9.7 10.4

Graduate School 10 1.0 t.5

Other t2 1.9 0.6

Total 413 44.8 45.2
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the interests of their children (Al-kazem 1993, El siaar A. 1986,

Chubash R, 1986). Our data, shown in table 6, indicate that 44.8

percent leave their children alone when watching TV. While 54.3

percent not leave them alone. The difference is not significant

between the two categories. However, it reflects the carelessness of
the parents and their disinterest to rationalize the process of watching

and their misperception of the implications of following their

imitating behaviour of their children during and after the watching.

The surprising matter is the reaction of both educated and

noneducated mothers is similar, even those who are highly educated

or who constitute partof thepresent data,(20.1percent);9.7 percent

of them leave their children alone while 10.4 percent don't leave them

watching TV alone. The same is applicable to those who are illiterate

who constitute I l.Tpercent of our sample as 6.1 percent of them leave

their children alone while 5.6 percent do not leave them.

If the percentage of those who leave their children watch TV
alone is relatively high what about video? Is it exp-ected to get a

different answer? Video is specified for some films, targeted towards

some scenes and can be used any time children want. This might lead

to a negative behaviour and imply allowing deviant behaviour. The

data, shown in table 16, indicate that only 27.8 percent allowthe

children to watch video while 72.7 percentdon't leave their children

watching video.

One of the factors leading to a convenient social development of
the child is the intensive interaction between himlher and the parents.

Such interaction leads to increasing the feeling of motherhood,

emotionalism, parents face and let the child feel society secure. At the

same time such interaction also strengthens the relationship between

the child and the familv members. For these matters to be achieved.
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more time must be spent by the parents with their children. In the

U.A.E. society, despite the in their business, with servants taking care

of the child, mothers, Even if they work outside home, spend some time

Table 7 indicates the percentage distribution of leaving children

watching video by educational level of the sample

Male child

Edueation level
T

Yes

Vo

No
o

Illiterate 49 1.3 ll

Literate 25 1.5 4.8

Primary School 5l 4.3 8.5

Intermediate School 59 3.5 l 1.3

Secondary School 87 5.8 l6

University 107 9.3 t7.5

Graduate School t0 0.8 1.8

Other t2 1.3 1.3

Total 400 27.8 72.2

with their children. Such great percentage as it is shown in table (17)

affirms the influence of the educational standard of the mothers on

their perception of necessity of feeding their children with social

meals that lead to their convenient social development.
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Table 8 indicates the percentage distribution the spending sometime

with children and the educational level of the sample

Male child

Edueation level
T

Yes

V.

No

Vo

Illiterate 27 6.7

Literate l5 4.8 0.7

Primary School zt 8.6 t.5

Intermediate School 39 t2.3 2.2

Secondary School 60 2r.2 t.l
University 83 30. r 0.7

Graduate School l0 J.J 0.4

Other 8.0 3.0 0.0

Total 269 90 l0

Children need to have their cognitive and physical abilities

developed in a positive manner. They are manifested in the ways they

think, the ways they talk and even in their perception of the

environment they are surrounded with. Many ways must be made

available to them to develop such abilities, and toys are among the

most important ways. Not all toys can help in achieving this target.

Here comes the importance of the proper choice which varies

according to the educational level of the parents. The mother's

educational level is crucial in selecting the electronic toys suitable to

the child mentality, the toys that teach himlher useful and positive

aspects and finally the toys that require apattern of proper behaviour.

The data we got, shown in table (18), indicate that most of the sample

assist their children in choosing toys. But who chooses the toys?

Mother or father or the child? That depends on the time available for

both of them, and the ways they think about giving the child the

chance to pick up what he/she wants in order to teach him/her how to

make a decision regarding hisftrer affairs.
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Table 9 indicates the percentage distribution of those who chose toys

by educational level

Male child

Edueation level
T

The child
o

Mother
o

Father

Vo

Illiterate 5l 9.3 2.7 0.5

Literate 26 4.4 1.7 0.2

Primary School 52 8.8 2.9 1.0

Intermediate School 06 9.5 4.4 0.7

Secondarv School 88 12.2 7.8 1.5

University n2 t4.4 I 1.5 1.5

Graduate School l0 1.5 1.0 0.0

Other ll 1.0 t.6 0.0

Total 410 6l.0 33.6 5.4

During their socialization, children make many mistakes, cause

various troubles and bring some damages to the house utilities and

sometimes hurt themselves or family members physically and

sometimes their mates and their friends. They sometimes are

responisble for these damages, and sometimes they can't be blamed.

Such troubles can multiply and damages can increase unless the

children are directed and corrected or, at least, one advised by their

parents. It should be pointed out that such abehaviour is a reflection of
the maturational stage of development of the child. It reflects in early

age centration around the Ego which is characterestic of children at

this age and stage. Inspite of this, parents should be aware not to

reinforce this behavior which is manifested in either attacking siblings

or oversleeping, or talking to others impolitely, acting in a dishonest

manner and approaching dangerous objects (electricity, gas stove,

liquids in the kitchen or bathrooms). The data, shown in table 19,

indicate that 40.1 percentage drawn from all educational levels,

pointed out that their children attack siblings.
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Table 10 indicates the percentage distribution of negative behavior of

children by educational level of the sample

Male child

Edueation level
T

Attacking a

sibling
th

Ovestepping

Property
oh

Messing &
dangroous

objects

Illiterate )) 4.3 4.6 5.1

Literate 26 2.6 1.0 3.1

Primary School 49 5.9 1.8 4.8

Intermediate School 56 5.5 3.6 5.1

Secondary School 80 8.4 4.1 7.1

University t04 r0.5 10.3 6.8

Graduate School t0 1.5 0.5 0.8

Other ll 1.3 0.5 0.8

Total 391 40 26.4 33.6

While 26.4 percent indicate that their children trespass property

while 33.6 percent of the repondents indicate that their children mess

with stoves and dangerous objects. What is important is that such

behaviour is expected of the children due to their very nature.

Attacking siblings is due to jealousness, while messing with

dangerous objects is due to the constant movement of children in

various directions in the house, and in all cases, they are not aware of
what they are doing. But the outcome, as we already indicated, is the

damage they bring and troubles they make. These outcomes need to be

lessened or eliminated. These constitute a high burden on the mothers

and require patience and wisdom and above all correct ways in

modiffing these behaviours. Of course, this needs time, implies some

pspychological efforts and needs some physical effects, But it is
required urgently; otherwise the children get deviant. Besides, parents

require reacting positively towards their childrens, mistakes. But is

that reaction possible and can all parents control themselves or react

differently? On the other hand, very few don't threaten physically
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punish their children since such ways of treatment lead to negative

results on the attitudes and behaviour of children. Such data indicate

the changes occurring in the ways of treatment due to the educational

background of the parents. Such background is shown in table. (20)

Such reaction indicates the ways used for children treatement.

These ways vary in their content ( one punishment, several

punishments, orientation, advice), and vary according to the pattern of
the family and its socio-economic conditions.

One of the ways that affect the interaction between children and

their parents is strengthening the relationships that lead to the

development of child personality and his belonging to the society.

This can be accomplished by spending enough time together either

inside home or outside home visiting places or going to parks, or

visting tourist places... etc. Such visits require the availdbility of time

for the parents or at least one of them Besides, their content in keeping

closer to their children can be fulfilled.

What is surprising is that none of the repondents, including those

who are highty educated, pointed out that they visit either libraries or

museums.
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Table 11 indicate the percentage distribution of ways of correcting

child mistakes by educational level

Male child

Edueation level
T

Always

punish

"h

Somctinc

s punish

Dcpcndt oo

mistrkcs

o/o

Thrcrtctr

ao bcrt

u.

Don't

punish

Give

advice

v"

Othcr!

&

Illiterate 60 0.9 9.3 /-b 0.5 0.2 0.7 0.0

Literate 27 7.0 2.3 8.1 0.7 0.5 0.2 0.0

Primary School 56 1.4 2.3 8.5 0.7 0.5 t.4 0.0

Intermediate School 65 t.6 3.9 9.6 0.9 2.0 1.4 0.0

Secondary School 9l 1.8 3.8 r 1.3 0.9 0.0 2.1 0.0

University l13 2.1 3.6 t2.4 0,7 0.2 2.5 0.5

Graduate School l0 0.0 0.2 2.3 2.0 0.2 0.0

Other t2 0.0 1.3 0.2 0.2 0.0 0.0 0.0

Total 434 8.5 22.2 50.4 7.9 2.0 8.5 0.5

The explanation might be that they think the school takes care of
this task. However, it should be enhanced by the parents to increase

their knowledge and develop their experience, especially through

visiting museums and libraries. The museum is considered, by its

contents, a cultural symbol for the society. In the museum, there is a

show for traditional cultural aspects, mainly the material including

work tools, arts tool..., clothes, tools used for producing and

preparing food, pattern of houses and the ways and material they use

in their constrution.. etc. as it is shown in table (21).

The experience of unification of the emirates has various

meanings that must be absorbed and they imply many lessons to be

understood by the families in general and children in particular. Such

experience reflects the strong relationship between the various

emirates and expresses solidarity among them. It is a mirror in which

all families see the history of the society. It is a reflection of the strong

will of the political cabinet to restructure and improve as well as
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develop the society in all aspects: economic, social and cultural. For
all these reasons all children should be aware of this experience.

Table 12 indicates the percentage distribution of ways of correcting

Data, shown in table (22),indicate that achieving this target can

be accomplished by explaining the advantages of the union with(46.4
percent), of the parents telling these children about the U.A.E. history
(26.2 percent), or about the courage of the forefathers (14.4 percent),

or visiting various Emirates (3.0 percent) or urge them to pay attention

to their education (3.8 percent).

Discussions:

In this section, we are going to discuss the results we obtained.

These results are divided into (l) general results of structural changes

which occurred in the society. (2) specific results related to the issues

of the study, mainly the socio-cultural development of the child. These

results will be discussed in the light of some views related to the child
development,'its determinants and the roles of adults, mainly parents,

child mistakes by educational level

Male child

Edueation level
T

S3
C=

E.\

.gE.-3-.
;D5.-

:-.
€8

:s
J

g.\

I

6X
€

2
Es
z

€

Illiterate 59 1.9 ).1 0.0 A) 0.7 0.5 0.5 5.0

Literate 26 u.i t.9 3.0 0.0 0.0 2.0 0.2 0.0 0.0

Primary School 54 1.6 1.9 7.7 0.2 0.0 0.0 t.2 0.2 0.0

Intemediate School 63 1.6 t.4 10.8 0.0 0.0 0.5 0.5 0.0 0.0

Secondary School 09 3.6 13.8 0.0 0.0 0.0 0.2 0.5 0.0

University n3 4.6 5.4 14.8 0.5 0.0 0.2 0.5 0.5 0.2

Graduate School l0 0.2 0.5 t.4 0.2 0.0 0.0 0.0 u.2 0.0

Other t2 0.0 0.7 1.3 0.0 0.0 2.0 0.0 U.U 0.2

Tolal 427 14.4 l6 60. I 0.9 0.2 1.8 3.1 1.9 0.9
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in accelerating it. Finally, some recommendations related to future

studies will be pointed out .

The family-as a social unit - performs anumberof economic,

social and demographic functions but the most important function

society performs is socialization which leads to the individual

development. Through this process, the individual transfers from a

physical to a social being. Such transformation is accomplished by

passing through various stages and it requires the availability of many

criteria. It, also, implies acquisition of many social and cultural

elements. Besides, socialization in its content, should satisfy various

needs of children, (physical, biological, psychological and social).

Table 13 indicates the percentage distribution of features belonging to

Thus the fruits of acquiring these elements (traits) and needs

satisfaction are the convenient development of the child.

The maturity of these

many factors mainly:

points and its flourishment depends on
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society by educational level

Male child
Edueation level

T
=;AI
.=€!
5;E

o=E:-
u:9
,= -o.2
=!E

E rtfr: F€
.=: td
== o I.o-o:

€gE
eo= 9 *.=s=-
F

€
.B'3 e
.E i.=>> E

td

o.:
il- i
';,€ E.aqEo
L g.:

60

L

€r

Illiterate )) 5.3 4.1 2.4 0.0 0.7 0.9 0.7

Literate 62 at 0.4 1.4 0,2 0.5 0.2 0.0

Primary School 45 4.6 4.8 2.2 0.7 0.7 0.2 0.7

Intermediate

School
6l 7.5 4.6 1.9 0.0 0.7 5.0 2.0

Secondary School 88 9.9 5.3 2.2 0.1 0-2 7.0 5.0

University lll 14.8 6.3 3.4 0.1 0.2 2.1 5.0

Graduate School l0 1.0 0.5 0.2 0.0 0.0 0.0 0.0

Other ll 0.9 0.2 0.78 0.0 0.2 0.0 5.0

Total 416 46.4 26.2 14.4 9.2 a) 3.8 3.1
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1- The structure of the family and its solidarity.

2- The pattern of family culture.

3- socio-economic background of those who handle the process

of socialization.

4- The nature of cultural content by which the minds ofthe
individuals are fed.

5- The economic possibilities and social background of the

family to which the children pertain.

In our study we kept in mind the impact of these factors on the

development of the children with emphasis on education of both
parents in general and of mothers in particular for the following
reasons:

The educational level affects not only the performance of family
functions but it affects:

1- family formation (age of marriage) get married early or late

(the number of Maniages) and its pattem (extended or
nuclear).

2- Family size (having large or small number of children).

3- Economic roles and its division between the parents (the more

educated the better chance of work and high income can be

earned).

4- The socialization process, since it enhances the role of
mothers in watching children, treating them positively,

guiding them to the right behaviour, correcting their mistakes

and enhancing their belonging to the society. For these

reasons, we concentrated on the role of family education,

mainly the mother, on child development. We reached the

following results.
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A. General results:

o The ages of children of the same ranges between 11'12-8 yeat,

the ages 19.1 percent range between 3 years to four and half;

while ages of 18.9 percent range betweenfourtofiveyears.

Only 1.6 percent of children are between eight and nine years:

while 14 percent are below two years.

o The data related to educational status of the smaple indicate

that 78.8 percent are educated (having different degrees).

Er The family size ranges between (6-10), 39 percent have 6-10

children, 16-7 percent have 1 1-15 children, 39.8 percent have

between 6-10 children, while 16.7 pecent have between 11-15

children.

o Data emphasize the impact of socio-economic changes and

transformations of family pattems from extended to nuclear

pattern, 58.9 percent represent the nuclear familywhile 18.2

percent belong to extended families.

tr Regarding the distribution of the sample, data indicate that

42.5 percent of the sample, dataindicate that42.5 percentof

the sample reside in Abu Dhabi, 24.TpercentinDubai, 13.5

percent reside in Sharjah, 8.5 percentage reside in Ras Al

Kheima, while the rest reside in both Al Fujeirah (2.6 percent)

and Um al Quwain (3.1 percent).

o The data indicate the influence of cultural values in

motivating parents to have a male child regardless of the

education level. 80.9 percent prefer a male child; out of them

11.5 percent are illiterate, 44percentareliterate, 10.5 percent

have finished primary school. I2.3 percent have their

intermediate school and (24.8 percent) have the hight education

certificate.
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B. Specific results:

To what extent does educational level of parents in general and

mothers in particular affect the development of a child? The
development depends on providing children with various sources,

inside and outside families. Their advice, their ways of guidance, and

their interactions with their children are so crucial.

Adults take a central role in the development of the child,s
values. The preschool period is a time when the young child is
learning the moral values that he will be expected to internalize as he

grows and develops. In this period, young children begin to acquire

these values, to reason about problems of right and wrong, to develop
judgements and to act in the light of these judgements. They learn that
positive behaviours are "right" and that aggressive behaviours are

"wrong". Adults play an effective role in this regard. They, also, can

help the child to learn how to make value decisions. and the

relationship between skills and values (charlesworth, lg9z.52l).
Adults need to be observant and need to listen to children and to be

sensitive to what their actions and responses mean... Following these

facts, it is natural to ask, what are the roles of the adults in this study.

B During Socialization, children cause trouble and make

mistakes. However, the reaction of the parents towards these

behaviors do vary according to the socio-economic conditions

of the family. Some punish, some positively correct their
mistakes through advice.

tr Data indicated that 26.4 percent of the sample pointed that

their children trespassed property, 33.6 percent indicated that

their children press stoves and dangerous objects and39.6

percent indicate most of them are illiterate and therest(I.4
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percent) only read and write. A good percent-age indicates that

children attack sibling.

tr Concerning reaction from parents, data indicated that 8.8

percent of the sample always punish their children,25.2 percent

sometimes do so 53.4 percent make their decisions according to

the mistakes while 8.5 percent prefer giving advice while very

few, 6.9 percent, have to threaten or beat their children.

Surprisingly, most of them are educated. 1.4 percent have

primary school, 1.8 percent have finished intermediate school

and 3.8 percent are highly educated.

Wotching TV and its impact on the development.

Viewing can be a negative and possibly damaging experience, or

a rich and positive experience for the young child. The content and

format of televisions have been criticized (Honing, A.S. 1983); Notar,

E. 1989, Charren, R. 1990. Sawyer & Sawyer, J.C. 1980. Qantar, F.

1991). The television, according to these views, is accused of
promoting passivity and discouraging creativity. In addition, the time

the child spends viewing TV takes him I her from the time of play

and interaction and may dull the child's interest in activities which

require problem solving and imagination. It leads to development of
aggressive behaviour. On the other hand, others (Cooper J.& Ruble D.

1980, Pinon, M.F. Huston, A.C. and Wright J.C. (1989) recommended

the positive aspects of watching TV emphasizing the importance of
programs access, child characteristics, and family attributes and the

role of adults. Adults should monitor the content of programs and

consider limiting the time (if any) the child can spend watching

programs and present hostile models engaging in anti-social activities.

Our data reveal the following:

o The surprising result is that a high percentage (44.8 percent)

allow their children to watch TV, while 54'3 percent don't
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allow them. Even those who are highly educated of 20.1
percent leave their children as well as those who are illiterate
(l 1.7 percent). This reflects the disinterest ofbothparents in
following their children's behaviour and rationalization of
watching process. However, more detailed data is needed in
order to interpret such interpretation.

o But there is strictness in watching video since it has serious
implications for children's behavior if they are left arone; that is
why the results indicate that 23.5 percentleavetheirchildren
alone and 72.5 percent do not leave them while thev are
watching video.

Interaction with the child and its impact on the deveropment:

o Adults have a crucial role in children's learning. There are
two basic aspects to the adult role: interaction with children as

they go about their daily lives and provision of the physical
environment in which children live. There are many theoretical
views concerning these roles. The major difference among the
theorists is the degree to which adults serve as guides as

compared to serving as directors. The piagetian sees the adults
as a guide who sets up the environment and supports the
children's active construction of their own knowledge. The
Behaviourist views the adult as a director who directly shapes

the child's behaviour and gives him specific knowledge which
the adult believes to be important. For behaviorists extrinsic
rewards are necessary for learning. For the piagetian, the child
is by nature a learner and acquiring knowledge is basically
rewarding. (Brophy. J.E. 1979, 34-39) But what are the
relationships of these views to the results of the study?

o Interaction can be achieved in different ways. The time spent
with them can be among these ways. The longer a parent stays
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with the child, the more secure he/she feels, the emotional and

social ties are strengthened.

o Data indicate that 90 percent of the mothers, regardless of

their educational level, stay with their children. This can lead to

a fact that positive social and emotional relationship can be

established and be enhanced. Consequently, it leads to positive

social development for the child. Dataindicated9l.l percent

go with their childrenvisiting archaeological places, while 16

percent visit tourist attactions, while 60.4 percent go to gardens

and public parks.

The importance of toys for child development:

Toys, in the life of children, have different meanings. They can

play a great role in developing the sense of belonging. Children can

acquire positive habits by letting them decide which toys they prefer.

They help the development of cognitive abilities of children. But all

these factors depend on the assistance of parents as well as their

educational level.

Such level is so crucial in selecting the proper suitable toys that

coincide with the child mentality, the toys that enable him to walk and

run early, games that make him/ her think deeply, toys that teach him

lher beneficial and positive aspects and finally the toys that provide

him with proper patterns of behaviour. The data we got, indicate that

most of the sample assist their children in choosing toys. But who

chooses these toys: both parents, or mother or father or the child? That

depends on the time available for both of them, then carefulness about

their children, and the ways they think about giving the child the

chance to pick up what he/she wants in order to teach him how to

make decision regarding his affairs. The data, show that 61 percent of

the repondents pointed out that the children choose their toys, while

33.1 percent indicated that mothers share children in choosing those
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toys especially those who are

those who are high educated,

mother in choosing the toys.

highly educated. Out of 25.9 percent of
1L5 percent indicated the role of the

Awareness of the society,s tradition and the experience of the
unification:

The essence of the socialization process is to transfer the
individual from an organic being to a soci-cultural being by acquiring
the cultural elements of the society. As the child develops, he/she
becomes aware of the society,s tradition in a way that creates his/her
personality. But the child needs to learn some ways that assist
him/her to achieve this target. visiting museums, as a cultural symbol
is one of these ways. our data indicate that 76.7 percent of the
respondents-most of them are educated-show that children go to
geographical places , while tourist places are visited by 16 percent
only.

tr The experience of unification should be absorbed by the
children through different ways. Data indicate that among these
ways is to explain the advantage of the union (44.5 percent),
telling them about the history of the country (24.7 percent), or
about the courage offorefahters (14.1 percent) or visit various
emirates (3.0 percent).
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Conclusion

The previous results indicated how influential are the roles of the

adults, mainly the mothers, and the social environment on the socio-

cultural development of the child in the U.A.E. The roles are crucial

in orientations, guiding the children and correcting their mistakes in a

way that leads to a positive social development.

tr The interaction of the parents, mainly the mother, proved to

be so important. However, parents and mothers representing the

sample, do not interact efficiently with their children. This

indicates the negative role played by mothers who leave the

task of the socialization for foreign servants. Such matter has

serious implications on the behaviour of children. (AlKazem

1994\.

o The cultural content of mass media has anegative impact on

the cognitive development of the child and on the formation of
authentic identity, since the material the children are fed with is

completely different from the cultural material of their society.

a Finally, we must emphasize that this topic needs to be

investigated on a large scale in the United Arab Emirates

society through a team-work guided by an interdisciplinary

perspective and following various methodological procedures.
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